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FOREWORD o

7 o ) - ‘.*‘:V
It is the intention of ;the Vocational
Education Study Project to 'publish, papers;
accounts of 1nqu1ries, and results .of selecteq,,
research proyects emerglng fr ite wor The
publications will be in addition t the I :

and Final reports which .the Educat‘on Amendme~v
of 1976 (P.L. 94- -482). requlre the National In

tu o Educatlon to transmit to the President

! d the Congress on its study and evaluatlon of
ocation' education prog:ams. - ~
v These publlcations will have been judged
to ‘contain Lnfoggatlon viewpoints of utility to
a wide™range of* eglslators,uoff1c1als, admini-

strators, and practitioners concerned. with voca—

tional education pQlicies and programs and ‘'their

implementation and consequences. :TQ the extent

that they do, in fact,.Prove us ul they may

serve torrepay in small- part the& large debt

owed by the Study Project to the vocational

- éducation community “for itsgsympathetlc under-
standlng of the purposes and substance of the

1nqu1ry and for the assistance its meémbers. have

given the Natlonal Ingtitute of Educatlon in

facilitating its conduct. | ' -

e
)

.

%;) o . Henry Dav1d

Study Pro;ect Director

Gerry Hendrickson

Study Project
. Assistant Director
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- Planning Papers for the Vocational Education: Stud

QREFACE

- This collectlon of papers focuses upon the
beliefs and issues confronting professionalsicon- °
./ cerned w1th consumer .and homemaklng education
programs. . Like their companion volume, The o

these papers were commissione by the Nationa
Institute of Educatiorn’ to provifévknowledge
pertinent to the review and evaluation of consumer
and homemaking education which the National
‘Institute of Education is charged with conductlng
as part of the large-scale Study of vocational
education that the Educatidn Amendments: of 1976 -
.(Tltle V, Section 523(b)) direct it-to undertake.-

N In preparlng the glan, the Vocatlonal Education
Study staff sought advice from a variety of organi-
zatjons and individuals. The three papers in this

- vplume not only ofifar advice-on the issues the

Vocational Education Study should investigate but
also.present rich information on,consumer and ho
m@klng education from leaders in the field. Themf

‘_p rs- were initially intended to assist the

fonal Instltute of Education in developing "A
Flan for the Study of Vocational Education," which
was transmitted@ to the Congress December 30, 1977,
but- it quickly became apparent that they met a need

. for current information abput the status and char-

: acter of consumer and homemaking educatlon.

L J
ya ]

The papers provide an analy31s of COnsumer and
: homemaklng eddcation programs as perceived by the

individual authors. ‘They treat consumer and home-
making educat: on programs and their relatlonshlp to
home economics and vocational education; the bases .
for curriculum development; the research on program
effectiveness; the.criteria for determining effec-
tiveness; and future directions for the field. As
a result, they throw light on.many gquestions that,

.,have been debated, including the following.

.Cr
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Are consumer and homemaking

educatlon programs up to date?

Are such programs responsive

: - to the needs of young men and

R : women? How-~ *does one identify
' an gbsolete program?

'What are the short-term. and
long-term indicators of effec-
tiveness? What are~the out-
comes and consequences of
- present consumer and homemaklng
e programs?
How do consumer and homemaking
programs relate to vocational
education? What are the implj-
- cations of this relationship
for future programming in con-
' sumer and homemaklng educatlon?
In the first of these papers, Ruth Hughes
s+~ examines the questians of content and audience from
' a curriculum velopment view, using, ap adaptation
of Ralph Tyler)s model. She discusses the status
of programs using evidence of program effectiveness
P from existing data. Suggesting research needed and
possible approaches for studies, .the paper concludes
with implications for .programs, funding allocatlons,
and leglslatlon.

-
¥

. ' Criterla for determlnlng the effectiveness of
: currlcula in consumer and homemaking education are
.discussed by Aleene: Cross. The two maJOr criteria -
e - suggested are meeting .needs of the various groups
' targeted by the legislation'.and the competencies
essential for the homemaker thought to be most’
essential in terms of current socio-economic ,
conditions. Cross suggests the types of studies
"needed when evaluatlng a program. e paper con-

L
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cludes with a rationale for consumer and home-
making ®ducation as a part of vocational
education.

-
v .

The paper,by Elizabeth Simpson expresses \
3 belief in tHe power of heme~@conomics to ’
respond to both content and cHEnglng famlly -

‘condjitions and needs, and to educate 1nd1viduals

for their.family roles .and lresponsikilifies.
Simpson examine’s thg role of.- consumer and

homemaking «education in .the\ Education Amend-
ments of 1966, and selected characteristigcs -

-0of the American family and relevant social

issues having implication for home economics
and .for related legislation. The purposes
of home ecoromics' and the role of such programs
in vocational and general -education are pre- .
sented. The paper concludes with a discussion
ofvfut%;e\alternatives.
: \ s .
‘Ttie staff of the Vocational Education
Study wishes to acknowledge Diane Fassett and
Gladys Vaughn who also prepared commissioned
papers used in- the preparatlon of the Study
Plan. The views®expressed.in the papers are,
those of the authors and do not represent the.
opinions of either the Vocational Education
Study staff or the National Institute of
Education. )

4
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Marion E. Minot -
Vocational Education
. < Study g
- August 1, 1978
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L cousUMER AND HOMEMAKINGT . K{;‘
T ’%BUCATION TeﬁAY. _ . .
N ANi;N*_ALYéIS . | '
f

Ruth P. Hughes . ..
PREFACE

The examination of a field of study

- may be prompted by major changes in the

content of the field, perception of

increasing (or decreasing) need for the

content itself, external forces which' af- -
fect the field, or some combination of °
these and other fd#ctdrs. Two illustrations

.of factors which have prompted re-evalua-

tion are the impact of space exporation

on science ‘and mathematics studies and the

" consequences -of a declining enrolZ¥ment in .
foreign languages. Another illustration

is the effect on, selected fields of com-
pensatory educatlon programs for disadvan-

taged learners, recently’ evaluated under
rCongressional mandate.

¢

Y.

‘ Some may argue that‘mandates are not
needed since the various fields or program 7
areas are expected to be responsible for » :
their own review. Whatever the merits @ . =~ = .
of that argument, a legislative mandate
leaves: nogch01ce, but-it also. provides an
incentive to initiate evaluation -and obtain.
the resouroeﬁzio carry’ 1t out. ' : e

: N L% v *

The present analysis-is a very small

part of an effort to respond to the direc-
tive of the Congress that 't National
Institute of Education und®rtake a study"
and evaluation of ¢tonsumer and homemaking
education.. In preparation for formal
program review and studies, input Wwas

L4

Ruth P. ughes is currently professor and head
of Home Economics Educatlon at Iowa Study Unlver31ty.
h ]
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' sou;zt to answer basic questioﬁs about '
content, audience, and policy.

As the title implies|, confumer and _
homemaking education is for all people |,
~» ,  ~who are or will be homemakers. Yet no.
field of study can be "all things "to all
> - people.". The mission, if|you will \ of
consumer and homemaking education .should
be derived from responses|to the bagic
questions. ‘ R
" The questions of content and audience
re looked at from a curriculum develop-
ment standpoint, using an|adaptation .of
1 Tyler's model. The model|accommodates
questions about both content and learn-
. ers, and provides a basis|for responding
i , 4°to the questions: Who are: the learners?
{ What are their needs? Which.learners and
which needs appear to be of highest ¢
prior}ty? ' :

.

In order to determine the status of
- Pprograms, eviderice of effectiveness of,
programs or program components was sought
from existing data. Becayse the data -«
were sparse and because they did not in--
clude a variety of designs for policy de-
cisions, suggestions for kinds of data .
and for studies themselves are included.
Among the data répo;ted, especially
on program effectiveness, |theé writer re-
lied on fairly readily available data
from Iowa. These are presented as illus-
trative of similar data available in
other states,. and the writer .urges that-
they be viewed in that context.

“ g
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Aruitoxt provided by Eic:
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Consumer and homemaking programs are
‘2;sojstudied in terms of the. issues af-
‘fecting,"them. That-dimension,,plus ref-
“erences to enrolliient pattermns, comprises
the first section. The paper concludes

k3

A "with a delineation of’policy implications®
of the various presentations. ,
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bj\ . INTRODUCTION

U

Consumer ‘and homemaking secondary
programs as they are found today range
from the traditional comprehensive class-
es where students study the several sub-
ject areas of home economics to family,
life training: for young adults in an al-
ternative school where its ‘flexible
classes and counsellng services provide a'

.

route. to high school credit and a: career

opportunity. Such program diversity is a
consequence of the derivations of con-
sumer and homemakrﬂ§ education and‘of the
forces affectlng it today..

CONSUMER AND HOMEMAKING EDUCATION
. ., IN CONTEXT

The consumer and homemaklng program
has its roots in three distinct move-
ments: the rise of home economics as a-
field of study beginning in the mid 19th
century; legislation in support of voca-
tional education, beginning with Smith-

. Hughes; aM the rise and fall of a varje- -’

ty of fads ‘and trends in education gener-
ally. r

The stablllty and the valldlty of /
'vocational home economics exists because k\
its subject matter stems- from a field
which has long had academic respectabili-
ty:; that is, the cplleges of home eco-
nomics at the various public and private

I2
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"colleges and universities. The problems
of vocational home economics arise in

. part because its place in vocational edu-
cation is continually challenged and in
part because it is vulnerable to the vag-
aries and caprices of. educational plan-
ners. Some among us attribute the latter
to its being a field dominated by women-
and subject to the attendant discrimina-
tion. Others attribute it to failure
among those responsible for leadership to
have delineated dimensions of the field
appropriate to non-professionals. What-
ever the reasons, any study of issues af-
fecting consumer and homemaking education
today must include references to the im-
pact of home economics, of trends in edu-
cation, and of wvocational education spe-
cifically.: ‘ L

Issues Affecting Vocational Home Economics

» Separation of home economics in the
public schools into that which is general
home economics and that which is” voca- -
tional, consumer and homemaking is tradi-
tional but perhaps not desirab;e. Cri- °
teria which make a consumer and homemak-
ing program vocationally supportable are
criteria by which to judge any home eco-
nomics offering. Whether the various
state departments of vocational educatién
elect to support all secondary progtams
in their state is not as important as
that they serve all programs. Permitting
operation of poorly developed programs by
teachers who do not meet vocational cri-
teria weakens secondary home economics

13



o . . programs. ' The vocational programs are

o Closely monitored, as is appropriate; the
' general programs may be served either
.routinely or oply on a request basis.

One reason for the separation has
been: splintering of program personnel at
the state and national levels.: Another
facet is the philosophy of the local
school district. Some prefer greater
local autonomy and do not want the super-
vision which attends a vocational pro-

- gram.. In other instances the local dis-
trict, may- prefer not to commit resources
necessary for an approved.program. '

Because home . economics is an applied
area it- is subject to encroachment by
" other content areas: In the secondary
programs, health education,.busineSs edu-
cation, sacial studies, biology, and to a
lesser extent art are closely related to
content in home economics and it is easy
for the 1ntegr1ty ‘of home economics to be
compromised.: . For example, topics like
the welfare system, public housing, and
- issues surrounding national fiscal. pollcy
~are in the social studies curriculum. )
Aspects” approprlate to home economics are
* selection ‘of housing for families and in-
lelduals, spending patterns ‘at different
"income levels including welfare recipi-
ents, and thé effect of different kinds
" of tax returns on one's personal budget-
\ 1ng system. In other instances the line
is not, clear and 'some kind of team ap-
o ’ - proach is appropriate. But there are
A ‘ - differerices, and confusion may exist be-




. ’ e
cause priorities for home economics are
. ' not con51$tent acroSs schools and may not
, @ = be known. In other words, course content
is not well enough in place. The problem
cannot be overemphasized, particularly
since the reasons why it is preséntly so
acutk_-is the lack of sufficient program
- leadership.

Another reas®n for the problems in
home economics is that as people begin. to
realize the importance of the family and
the importance of the development of in-
dividuals either singly or as parts of
famllles, the subject matter of home eco-
nomics is "discovered" as relevant for
today. Program planners recognize that
this information ought to be available to
all students, but they fail to suggest
that whatever the' course. is--nutrition,
family life, consumer educatlon--lt should be
taught by the home economics teachers
(or by a team headed by the home eco-
nomics teacher) and made available to
all students. A

The incursion is an “i§sue becatise
some persons advance the argument that
everyone does not take home economics and
therefore home economics is not an ap-
propriate place for a required course.

The argument makes no sense. Whether it

is the biology teacher;pr the home eco-
nomics teacher. or' the business teacher, !
if content appropriate to all students is

in those areas then those teachers should -
be responsible for it. Again, many ad-
mlnlstrators do not understand the dimen-

»
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sions of home economics, a situation for
which we as home. economists must assume

: 'pome responsibility. ' ‘ ¢

, The women's movement generally,
Title IX of the Education Amendmentsaof
- 1972 (P.L. 92-318), and the mandates of
Title\JI of the 1976 legislation (P.L.
94-482) for e11m1natlon of sex stereo-
typing may not ‘'be a serious tissue for
consumer and homemaking but it is -sensi-
tive. The issues are at least threev
the role of the consumer and homemaking
teacher . in the women's movement;  the ef—“
I . fects of sex discrimination rulings on
’ enrollments, particularly secondary; and
the effects of the more recent legisla-
tion. manaatlng reduction of sex stereo-
typlng 1n vocatlonal education. ,

Thére is no 1ncon51stency between
home economics and the women's movement.
In fact, both had their genesis at about
the® same time and for the same reasons
» (Hilton, 1972) yet some see the women's
. movement as threatening to home econom-
' ﬂ%ﬁcs. As Hilton suggests, the problem
_ rises because some interpret home eco-
o~ . nomics too narrowly and thus feel. threat-
' ened by pressures for financial inde-
pendence, for control of functions of
one's own body, and for a greater politi-
cal and social awareness. N4gr does the
ﬁroblem lie in dimensions of home eco-
nomics as proposed by its founders
(Bivens et al., 1975) .but rather in a
narrowing of the field in the 50's and
60's. The'fo%Qoers»never intended that
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home ecoromics would be limited to plan-
ning the furnishings for a single family
dwelling ip a rural community inhabited
by a fathe}, a-mother and two childqgn. .
For reasons not clear at the moment, this
is an image begun in the 50's and con- °
tinued into the 60's._ Those who envision

home economics as concerned with procure- .
‘ment bf goods and services for individu-

als and families, as helping to improve
the quality of life for people, and as’ | ¢
working with people - to make the best use

of resources avaflable are completely in

sympathy with the goals of the 'women's
movement (Bivens et-al., 1975). But it

.would be dangerdus not to recognize the

problems caused, to and by those with the
narrower view. ' . .

-Implementation of mandates against
iscrimi on appears to cause no
serious ems except the logistical
ones resulting from fluctuation in en-
rollment. The fluctuation results from a.
mandate or, rarely, some form of quota,
system which prevents a course from being
offered unless a par icular, percentage of
males,.(in a traditignally Semale course)
or females "(in a t ditionally male -
course) are enroll d., One hopes that in
time single sex classes will be permitted

-wWhere justified«apd that efforts will be

used to obtain errollment of both sexes )
in those classes/and programs clearly de-'
signed to serve both. It may be that if
enough home economics is taught to both
sexes in the junior high there will not"
be the need for single sex classes in

~senior high!

oo ' :



Just’ such’a grouping yas ofﬁered by
. . Farquhar and Mohlman an&fs illustrative
- of ‘trends in’ other™i programs. The mpdules
or units are foods (including nutritien),
fabrics, basmF repairs around the home,
money management, personal reltdens, and
. care of 11v1ng things (Farquhar and
yoe o Mohlman, 1973, p. 519). That four of the
Lo six are home econdhics content is illus-
- trative of the importance of’ ghe learn-
.0 . ing for youth A furthew point of the
\ . »authors is that the previously sex-segre-
.. ygyated clasges at grade seven or eight may
"have served to "introduce this official

. sex-role assligning into the curriculum
. - just ,when the students are at the age of
C ent puberty" (Farquhar and Mohlman,
© 1973, p. 517) . - S -

. Concern for famllles below the pov-
. erty level, care of young children of
mothers who must work outside the home€, and
-low pay in occupations tradltloqally oc- ’
cupied by women and a general concern )
withithe quali%y of life are items of *
publlc goncern which affect home economigs
) generally although they are by no means . s
- exclusively the problem of home economics.’
In any consideration of the consumer and
homemaking program, aspects®of those :
public problems should be addressed and, <
as appropriate, made a part of the curric+
ulum. A few such data are presented in
Part‘rI,as bases for curriclar decisions.

.
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Home Economics in Today's Schools ' >

Enrollment data which are completely ,
yalid and reliable are not available for St

» home economics, for consumer and homemak-

* . 1ing, or for any other vocational area.
- Enrollment data for consumer and homemak-
-ing, specifically, may be even less ‘relia-
bleé than data for the occupational areas,
given the problem of duplication of . '
¢ count. This problem may or may not be offset by
e failure to report the many home economics _ )
students in classes which®do not receive .

, ~ Vvocational reimbursement.: The problem is S

' . exacerbated in figures’for adult educa-

. tion in which reporting: is exceedingly
difficult and complicated by what is and
what is not reimbursable. It appears
that the best one can’'do is encourage’a
better reporting system in the future

~but, for the present,-use the data as o
they are presented. . | ‘ " : \

/ ! _ In terms of number.of students served ‘

< and in terms of the percentage of the . —

: ‘total, eHrollment in consumer and home-

making classes in the secondary schools

has increased. ' Since the total numbers

enrolled are fairly large, the percent of

increase from one year to another is hot

marked. (See Table 1.) ‘

L
Enrollments 'show that there has been °
a steady increase in the numbe of male

oo students served in home economics classes.
: ' ° _ The “more telling ‘data will be those ’
- of the current and succeeding years, as
ff\\’ﬁ\\ . Yet not available, but enrollment figures
for males in secondary programs in Iowa

- 12
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" Table 1
< .

. o~ n_.\l . ‘L ‘
Vocational Home Economdics Na;i-aqnal-Enrollment~Data1
Consumer and = . = v
Homemaking “FY 1969 FY 1971

SR 1913 FY 1975

/

TotAL (¢ 2,334,302 2,932,382 3,164,292 3,283,3?7

1

S%sondary:& 1,629,808 1,805,417 /A 2,562;%06.

AQQTE | 667,767 © 589,391 N/A : o 655,581

: . N — : . ‘  ; FL | ‘ |
Post-Sechdary ] 2,671 26,707 N/A | 25,970

. ‘ I ¥ ' . , ‘\I ' . “ | . . '
'Total.males“ ~ 105,930 197,503‘ - 248,636 926,241
.l ‘ = - 7 .
'IU.S.,foice of Education

K.
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’ui» e ‘\@n§1968'and 1975 show the emtent of change. '
L, " 'In 1968; of a total of 20,403 students .in
I o secondary consumer -and homemaking., 254 or

P slightly over 1% were male. In 1975, the
. . ) <~p%£centagetof males increéased ‘to 17%.. 1In -
- - the -1976-77 school year, males comprised
23% of the enrollment (Grabe, Nqte 1. ~.
- _ _

. - . In Iowa,’ there are‘to cognsumer and
LA ﬁhomemaking prograrmis for the studen¥s in
: - . the area”vogational schools and community
colleges, whose preparatory programs
‘ serve students largely in grades 13 and
14., Adult education .programs in home
economics' are heavily enrolled, repre-
senting about 40% of the total ‘consumer
and homemaking enrollment in Iowa in
+1975-76.(See Table 2.) Adult programs
o _ are usdally for short periods of time, -
and although the numbers' represent pro- -
- gram offeripngs to many peéople, they are
3 - not directly comparable to the full-timg-
- .secondary offerings. ° '

- -

Enrollment in the comsumer and home-
making programs by home €copomics subject.
Y. also need imterpretatioh. For jexam-

pPle in ofle state, Iowa, the numbeg;kin

consumer education at the secondary level
- 3ppears low. Yet consumer education is
emphasized in all courses and is fre-
quently an integral part of family liv-
'ing, -comprehensive and "other";dlasses.

RCAES ‘

- -

As reported in tpé'Statg of Iowa -~
- /Annual} Report for 1976, secondary stu-
2 | ~ dents in consumer educatio® numbered 444

1

The ! total enrollment in consumer .and

A .homemaking was 84,042. .
¥4 B, |
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‘#,  Voaational Home Economics Enrollment Data,fiowal
Eonsumer,and Cos ' R
fomemaking  FY 1965 FY 1970 FY 1971 FY 1973 FY 1975 FY 1976

¥ . ) ! ) 3 ‘\

' ~ . . | N -
TOTAER . 18,102 32,710 39,691 41,086- 9,236 84,042
’ ‘ - ‘ .q ‘ A _‘_ - | ,

) ‘ /0 « ‘ S ‘ ‘ '0 . o \ ‘
Secondary N/A- 25,617 27,956 32,266 44,976 47,132
Adult N/A 7,093 -11,735 8,820 24,260 36,910
Post-. ‘ s !’ )

Secondary  N/A ‘o 0 0 0 0 0

o« ) »on . . e
Total males NA WA . N/A WAl 10,2652 13,004°
lStat'e of Iowa Annual Reports for Career Education,

Fiscal Years 1965, 1970, 1971, 1973, 1975, 1976
“nost secondary v"'
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Siﬁilafly,Aparent education, manageméht
- of the home, and preparation for combin- -
ing the occupation of hémemaker and wage-: v
-~ earner may' be included’far more often .
,* ->than one can discern from tradiptional re- e
" ghan one’ mn from radigional xe- gy

- ports. . | T i
- . , 0N -

.  The presence Sf,speq;al needs students in
home economics classes suggests ahother kind of
information needed in assessing programs. . - .
A project at Iowa State University . o

» (Kohlmann, 1977) dealt with instructional ° o
strategies and used enrollment data only * . -
in verifying the need and establishing
the samgle. A more definitive'study of
special®needs students in home’ economics .
programs for the State of Minnesota was a o

¢ 1976 survey by Whiteford. "In her sample,

of the females in° secondary home economits s
programs, 8.7% were special needs students; of "\
the males, 14.5% were special needs stu-, '
dents. WNeeds identified most frequently
in the programs were ‘reading problems,& R
slow learning, mathematics’ problems, and
behavior problems among males in junior
high' school programs (Whiteford, 1976, -
P. 19 - T

A
LT .

Overall, enrollment data currently . _ °

available show a'consistent increase in’
. overall enrollment in consumer and home-
-makfng prégrams, an increase in males
especially at the" secondary. level, ‘large
numbers of adults served, and small numbers in
post-secondary programs. Data from the N ,
respective states which show enrollment by - \,
subject area may not represent content in -
critical areas because of the titles

¥
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" used. - Enrollment of target groups such as /N

. those decisions is the justification for

q

those with special needs have program implica-
tions but, again, one needs to know more
than numbers for program dec1sHpns.

Determlnang Currmculum

Consum r and;homemaking-education as’
Y can be desc¢ribed in terms of
ich affect the various curricula
erms of enrollment. .Although*these

issues’
and in

topics get -a’ pattern or a stage, they alone.
do not ovide & valid basis for deter-
‘mining riculum. That is to. say, in

-

some instances they describe the 'situa-
tion and cohditions which exist bd& pro-' .
vide neither logical nor empirical bases
for decisions. The step between bases

' for decisions and data on which to make

selection of bases thé&mselves.

In the realm of curriculum theory
and practice lie answers to the gquestion:
Onh what bases will the curriculum be de-
cided? Eisner and Vallance in their book
Conflicting Conceptions of Curriculum
(1974) present discussions of five -common
‘orientations. *One, development of cogni-
tive processes, remphasizes the develop-
ment of intellectual sk;Tls with par-
ticular attention to how children learn.
Another process approach is the techno- ~
logical, with more, empha51s on the system
than the person in it. . Based on-the most:
systematic of approaches, it ¥s commonly
used’in occupational preparation courses.
The self-actualization approach is simi-.
lar to what many refer to as the humanis-

’
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‘tic, with emphasis on the individual and
his or her needs for growth.and fulfill-

ment. - L ¢
| r: .

Of gonsiderable interest in.voéa— .
tional education would be the fourth,
which Eisner and Vallance (1974) call A
social recoristruction-relevance, with its
emphasis on education of the largér soci-
ety. 1In that this apprbach takes par--
ticular note of the social issues of the
day, it is appropriate for consumer and

* homemaking education. 1In fact, some
- among the -group would expect students in
. .Such curricula to be able to perform as
change ‘agents in the society generally.
‘The academic rationalists, or tradition-
alists, emphasize the.established disci-
Plines. Their approach is almost anti-
thetical to vocational education.
Obviously, none of thosegis com-
pletely appropriate-for'apprd!bhing a
consumer and homemaking program, yet all
- have elements.which should be addressed:
the process by which students learn, the

. society in which the program is offered,

o some system for organizing the materials,
" recognition of the traditions of a cul-
ture, and attention to the individual.

- A more eclectic approach is that of

» Tyler (1949). 1In part or in total, his

- model, as adapted to time and circum-
stance, has been used for curricular de-
cisions at various stages by those re-
sponsible both -for curriculum in-voca-
tional education and ‘for national cur-
ricular efforts. g

S
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TP T . Tylér s (1949) model emph331zes
v "~ identification .of appropriate objectlygs,
o “'structure’ of learning bpportunltles by
K e, whlch students can attain-those objec~.
¢ : tlves, and evalgatlon of student achieve-~
0 L ment.  However, the portion of the Tyler
_— : " model appropriate, to this discussion is
. -that having to do with the basis on which
the primary objectives are derived.
First in Tyler's model are’ stidies -
. of the .Jearners themselves. As Tyler
. ., - says, "The study of the learnersﬂthém—
SO 'selves would seek to identify neéded
I changes in behavior patterpns of the stu-
. “/‘ dents . . ." (Tyler, 1949, p. 6). Anoth-
. -€r way ©0f,(looking at needs of learners.ls
Y . to think about what the" glven learners
: " oudht to know and what they in fact do
know. The basis for the objective then
beconies the gap between where they are
and where they g§ght to be. Studies
. which identify neéeds of learners in con-
Lo sumér and homemaking programs can provide
: ‘ .an emplrlcal base for ‘such judgmentq.

/7 . -, Tyler's (1949) orlglnal model used
second the‘term "studies of contemporary
e life outside the school." A more perti-
A . nent term mlght ‘be, "studies of society"
T and that adaptatlon is made in this
paper.. Data from studles of families
= today; employment patterns, and government
P . poliéies affbcting welfare reform, day
. . 'care, and care of the élderly are appro-
. i -priate in aiding understanding of society
. today.’ Much of 'this data is also appro-
" priate in determining the relevance of
dimensions of the consumer  homemaking
. prdgram--pgrhaps_q§ the total prog

4 L3
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Recommendations of subject matter
specialists .are rarely questloned as a s
basis for .curricular decisions. This, -
~TYler s (1949) third dlmen51on, points
spe01f1ca11y to needs in areas of home
economics which are pertinent in identi-
fication of competencies which the con-
sumer and homemaking program might be ex-
pected to help: students develop.

The three components-learners,
society, and subject matter - form bases for
curricular decisions. The three will .be
discussed later with spec1f1c reference
tQ curr1cular~dec151ons in consumer and
R homemaking programs.

Summary

- The context in which consumer and
homemaklng education exists accounts for
, the major controversies which surround
the program. The gene51s of the contro-
.versies is the origin of vocational home
economics: from the field of home eco-
nomics, from its status as oneé of the v
vocational educatiom areas, and -from the
‘issues and pressures which surround all
of education today. For a variety of |
reasons, people in high positions do not
, understand the depth and breadth of home
2 .. economics and as a consequence permit -
.+, other subject areas to usurp its content -
’ and its students. The issues in consumer
and momemaklng -education are complicated
'by the women's movement, by Title IX, and
by mandates for reductlon of sex ‘stereo-
_typing in’ educatlon. :
[ ¢
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In the long run consumer and home-
making programs should prosper; neverthe-
less, there are ahort run concerns.

Enrollment in.consumer and, hémemak-
ing programs is at an acceptable ‘level
for females but includes far .too few male
students.'-Consumer and homemaking pro-
, grams serve’ large numbers of d&isadvan-
. taged and handrcapped and.'the limited en-
) rollment data available suggest that this ‘

practice is appropriate "and probably should be
supported further. '

In order to assess present day con-

. sumer and homemaklng curricula., one needs

‘a theoretical base upon which to make

judgments. The portion of Tyler's (1949)

model which suggests bases for identifi-

cation of objectives is suggested. In-

cluded are studies of learners, societal

conditions and recommendations of ‘subject
. matter specialists.

BASES FOR CURRICULAR DECISIOﬁS

Needs of learners, conditions in
society, and recommendations of subject
_ . : matter specialists are valid bases' for
R -, curricular decisions . in vocational home
- economics as well as in other educational
areas. However, selection of bases depends
upon the educational philosophy of the
school and state in which the program'is,
located. :

: o In an earlier review of research in
. S home economics education, Nelson (1970)

-]
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reported relevant researep through 1968.

' She noted that needs of learners were an

Ed

- interest of researchers and reported
- studies justifying the :need for money

management and. other aspects of the home-
maker role. At that time there appeared
also to be a need for a more broadly
based program of preparation for the
homemaklng role. :

The follow1ng studies do not dupli-

ent instead the kinds of data available

\gete Nelson's (1970) review. They repre-

rom studies which, although not directed
to the consumer and homemaking programs,
have implications for their content.

Studies of Learners

Among studies "\learners, none are

-more reveallng than ose on nutrition.

For exgmple, in spite of the general
availability. of adequate diet, studies
indicate that nutritional needs of many
people are “not met. One -group of par-
ticular concern is adolescent girls,
especially if pregnant. 1In reporting a
study of the association of dietary and
obstetrical factors, Seiler and Fox sald

"that ithe nutritional status and dietary’

habits of adolescent girls ‘were usually
considered suboptlmal and such. condltlonsv
could influence the outcome of pregnancy

(Seller and Fox, 1973, p. 189).

In addition to nutrltlonal status
and obstretical performance, Seiler and
Fox (1973) considered nutrition knowledge, .
emotional adjuatment, and personality

# /// I
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traits; Their subjects were 30 pregnant
teenagers 16 years of age or under and a
control. group of. 32 girls_ aged 14 to 16
years. :

Of relevance to this review is the
relationship found between selected person-
.ality factors and diet. Valuing health
in selection of food, psychological ad-
justment, desire to malntaln a desirable. >
weight, and nutrition knowledge were as-
. sociated with dietary status of both ' ;
. ' 'groups (Seiler and Fox, 1973).

Johnson and Nitzke (1975) conducted
‘another study ‘to determine the relation- v
ship of diet to nutrition knowledge and other factors.
Nutrient intakes of a selected group of
low income  homemakers were evaluated and
environmental factors .that might affect
~diet adequacy were identified. ‘Subjects

. weére.women in the Expanded Food and Nu-
trition Education Program (EFNEP) in .y -
Wisconsin, 66 program assistants and 169

. homemakers.

. Diets the women were. good for
some nutrz,ess but poor for others,
diets. of the program assistants “tended to
be better. Given that the program assis-
tants' knowledge and experience  is greater
than that of the homemakers, one could .

"infer that informatior makes a difference. -

With respect to environmental variables,
those of significance for gducatlonal pro-

L grams were the superiority‘of rural over urban

' - diets (possibly because ‘of gardens) and a
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need for educatlonal ass1stanb by those
interested in weight reduction’ (Johnson
and Nltzke, 1975)
~

A recent research project in the
North Central region focused on sociolog-
ical- factors affecting food behavior of
individuals or families in the partici-
pating states (NC°146, Note 2). Since
educational programs.had resulted in an
1ncrea§e in knowledge but often failed to
improve eating Behavior, the researchers
sought to identify effective. approaches
based on thé personal and social factors
1dent1f1ed as important.

/

L

One researcher developed a theoreti-

" cal model for food- ‘behavior.from a social
‘psychological framework. From the.model

she identified varlabibs of importance
for intervention proyrams. The thrée variables
were ignorance, inahi ity because- of
situational and ecchomic reasons, and
unwillingness-due to personal reasons.

The last is of considerable interest because
the researcher found that’ *husbands may ad-

1

"versely affect the home ‘food situation

thus making it diffigult for wives to use

‘nutrition knowledge in influencing food ~ ¢
~ behavior of .themselves and family mem-

bers™ (Yetley, 1974, pp. "262-263).
) /

Another research project which developed and
tested a computer-assisted nutrition
education unit found that tHe unit was well- liked
and increased nutrition knowledge but
brought about little change in food in-
take. The junior high school students in -
the study reported that they assembled.

5



their own meals at home from the foods
available. The,researchers noted that the
- education of the children should be
supplemented with education on 'the role of
. food purchaser. In another state, re-
. searchers workéd with children in an ele-
*  mentary school experience type of learﬁlng
as a joint effort of -elementary teachers
and rschool food service personnel:. 1In
that study, children increased consump- -
tion of unfamlllar foods (NC 146, Note
2).

<

'}

Other flndlngs were similar .in that ,
-although cHanges occurred, they were , .
limited and did not Erov;de general di-
rections for nutrition education of all
age groups. On the other hand, findings
from the regional study, from the popular
EFNEP programs, and from those concerned
with teenage girls indicate that nutri-
tion education should continue. Within
the progrdams educators need to attend not
only to the technical content, but to en-
vironmental and pé&rsonal factors affect-
1ng foed intake dec151on§

.Inferences concerning content in the area
' of management may be made from studies of
young adults whether married or single.
The two reported here address manage-~ :
‘ment problems, one of single young women:
"and the other of young married women.
.Steidl's data were reported in 1975 but
gathered in 1967, as were Christmann's.
The latter's sample was.in Iowa, but
statewide; the former's, interviewed in
person, was of necessity in and around
Ithaca, New York. - Thus, both have limita-

k4



. tions:- but are considered useful because
of. the conceptualizations on whlch the
data .collections were based.

_ Several studies in the mid~sixties
identified prohlems of young women in the
yea#s, £f6llewing their graduatlon from
‘high, school. Following a review of’

~N . ‘those, Christmann (1967) designed a study
‘ to find problems of single girls in Iowa
who‘entered the work world following
- their graduation from high school. In -
RN addition to identifying the problems, she
T looked at place of residence 'and
semesters enrolled in home economics.,

o

Data were collected »in a two-stage

- ‘ * procedure in which an initial questionnaire’
was sent to obtain personal data; re-
spondents meeting the criteria for the
study received a second questlonnalre.
. Of the 738 girls to whom questionnaires .
L were mailed in the first stage, usable ”

data were obtained from. 491 by the end

-0f the second stage..

The young women who responded indi-
cated problems which they had in obtaln—
ing and keeping their jobs as well as in
their life at home.as related to work.
The employment problems stated were as follows:
difficulty in finding desirable employ- :
ment in their home towns, finding a good .
paying job, and deciding on the type of

- work (Chrlstmann, 1967, p. 62). Other
kinds of problems included money manage-
ment, food management, acceptancé by
family members of the newly acquired
‘work role, finding suitable living-

~

.-
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arrangements (for those who were not
living with. parents), finding,the rlght
-roommate and sharing housekeeping duties
with her, interpersonal relatlonshlps

" .on and off the job, and problems re-

lated to lack of nutritional knowledge.
With regard to the relationship oy
‘between problems and courses in ~
‘home economics, those who had had the
greater number of semesters of home eco-
nomics had less dlfflculty in food prepa--
ratlon ‘and .in purchase and care of clothing.

(It should be noted that items to
which the young women responded were not
. of a sensitive nature; that is, the items
‘dealt with straightforward management' of .
. work and home roles and .did not delve

into love relatlonshlps, drugs, or phy51-
cal safety.) ,

Chriitmann‘believed that the study
had implications for curriculum bulldlng
in home economics, and suggested the in-
tegration of money managément and other
managerial prlnC1ples in all areas of

home economics. She proposed the use of
weight control, social adjustment,and
clothing selection as motivating factors
to help create interest in the study of
nutrition. An evaluation of the present
curriculum to determine the extent of
emphasis being placed on food preparation
-and clothing courses at the expense of :

- other educational needs was a further
suggestion, as well as the inglusion in occu-
pationalrpreparation programs of a unit on
adjustment to the world of work (Chrlst—
mann, 1967, pg 64 -65).
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\ In her study of young marrled home-
makers, Steidl postulated thatdalthough
the heavy physical tasks of homemaking )i
have declined over the years, there is
need to look at non-physical aspects of |
work. This is consistent with the idea
that the problem does not lie in knowing
how. to do a particular. task of. homemak-

.ing; rather, the problem lies in getting

a series of tasks accomplished. ' As
Steidl notes, "the effect of accomplish-
ment ,of household work frees the home-
maker for choice in her use of time and
effort” QSteldl 1975, P.. 224) ‘and thus’

‘Athe‘study concentrates -on.'sich management

aspects as ‘attention, judgment, and plan-
ning in relation to the' complexity of the
tasks of homemaking.

' steidl's (1975) sample was composed
of ‘208 homemakers ranglng in age from 18
to 30.. Nearly half were employed; of
those employed nearly half had 1 or 2
chlldren. Data were collected in inter-
views averaglng about an hour and a half

. in length. Among the conditions which

made homemaking tasks complicated for the
respondents were 1nadequate time, -lack ofi
plannlng or organizing, amount of work in

‘the | task, unexpected conditions, and

f1nd1ng ways to fit tasks t gether.*

The study of what homemakers per-

c.celved as making- homemaking tasks compli-

cated and the relation of those to other
factors 1led Steidl to suggest that "if
pérsons wished to improve control of task
erformance then they need to learn more
gbeﬁt timing and organizing, more about

i
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making. Judgments of quantlty and quallty,
. how to go about tasks, and the conse-
quences of their decisions" (Steidl,

1975, p. 240). ‘She then goes.on to note
that directions Jor educational programs
-are 1mp11cit in ‘her flndlngs.-

Steldl (1975) and Chrlstmann (1967)
4ddressed management generally, rather
than w1th reference to any one particular
area. ' Management of financial resources .
dis probably given priority in existing
consumer and- homemaking programs because
financial problems are recognized as a
common soudrce of stress.among individuals
and families and are therefore seen as
important.
\

Williams and others (1976) reported
financial problems of urban families in
two industrial areas designated as pover-
ty tracts by the-Bureau of the Census. -

" Although the study was confined

to areas in Indiana and Ohio, the study
was. part of an interregjional agriculture
experiment station project, "factors af-~
fecting patterns of living of disadvan-
taged families.""- Investigators looked at
problems which families of° varying income
levels had and relatethhose problems to
perceived adequacy of income. and stage of~
the . family life cyc Data reported
suggest that a somewhat different ap-
proach to financial management might be
approprlate.l The" authore%:oted that:

"« « o 1n management, :Ttems of per-
ceived *importance because of their
consequences are probably taken care

%
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_———""at . the very beginnj

"kinds ‘of management practic

-

> of befopre others and perhaps not ex-
- perienced as actual problems as much
as others . . . the most urgznt and
necessary obligations are paid .
-first, with an attempt. Yo satisfy -
items of lesser c0nsequence next,
frequently after money has run out
. . .j1n other words, a person may
_only considekr thése areas to be fi-
p nancial problems for which he has
trouble flndlng money.

. .,. Saving occurred as a problem
most frequently,yfollowed by things -
that children wanted, new clothing,
money for medical expenses, meeting-
large bills, enough food until pay-
~day . . . (Williams et al., 1976, p.
196). ' ‘ :

* Implications of data like these pre- -

"sented by Williams and others (1976) sug-
¢gest that managerial concepts such as
‘seeking alternatlves andJlooklng at con-
sequences may well be applied. to
management of money as well as)other

by fami-

_lies. The financial probl
are of low income familje$, the’ group

most likely to have sepious financial

problems. Any familiés and individuals
Xg 'of their earning
period--or n retirement income--
are also 11ke1y to have these kinds of

problems.

Although money and other mana-

. gerial problems have implications for.

consumer and homemaklng prOgrams, 1n no

30
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areas are the needs so compelling as in
those related to aspects of parenting.

‘

-

In recent years, there has been in-
creased awareness of the needs of today's
youth for: information relating to family
planning and parenting.. Parenting is a
common term, but.the .concept of family
planning, in its broadest context, may
well be addressed as a component of, or a
prerequisite to, education for parenting.

: In an extensive review of the liter-
ature on family planning in relation to
teenagers, Schultz and Allen (Note 3) be-
gan .by noting that "in the U.S." although
the birthrates for the population at
~large have fallen, there has been a dra-
matic increase in illegitimate concep-
tions among teenage girls." They noted
that the problem of pregnant adolescents
- requires attention and that the effects
of early pregnancy are felt by the in-
fants, the girl herself, and society in
general. They cited several authors (for
example, Allen Guttmacher Institute,

- 1976; Zelnick and Kantner,:1977;. and

- National Center for Health Statistics,
1976) in noting the serious health and
social difficulties faced by e pregnant

.-teenager, the danger to the baby of

prematurity and infant mortality, and the
frequent lack of adequate prenatal care.

But, as they pointed out, the concern is

not addressed by a simple unit in "sex.

education." e )

The problemflnvolvés valdés,

knowledge of the effects on the system of
. . _ e’

e .

31



nutritional status, and knowledge of the
needs of children for shelter,- guidance,
" ‘education. The fact that teenage child-
bearing is more likely to be associated : ‘ .
, with lower income and increased poverty _ . -
. teally compounds thé problem,as does the : -
. . wish of these young women to keep their
children once they have been born Lo r
(Schultz and Allen, Note 3). With re- : g
-spect to the topics addressed in family \ ‘
planning, decision making and management:
generally are core or key "threads" which
underlie study of the area. In fact, the
" emphasis on decisions to make before be-. : o ,
coming a parent may be the major contri- \
~bution of family planning education.

Lind (1976) surveyed sex knowledge,
birth control, and marital attitudes of
relatively affluent and well educated
rural Montanans. Although his study was
not designed as a basis- for planning edu-
cational’ programs, several of his find-
ings have such implications.

°

_ For example, "despite the generally
favorable attitudes toward birth control
- . . there were many who appeared not to
understand its meaning" (Lind, 1976, p.
~52). That is, they wviewed it as repres-
sion ratber than a planning aid. Need ,
for information about. aspects of 'human ‘
-~ .sexual physiology was also cited.. In- ‘o ' -
" fact, Lind stated that althoygh programs ‘
for his sample "would not -have to start
at ground level, it is. appareht that a .
real need exists for more extensive :
knowledge in ;Pese areas" (Lind, 1976, P,
52).. : .

- (-
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Whereas suitabf%itx”'“, amily plan-
ning education heeds,doceumentation, none
.appear to questjon su §aﬁility_of educa-
tion for parenting. .NOt necessarily
called "parent education,"” curricula in

. consumer and homemaking education.have

traditionally included care of children,
and the courses often prgyided laboratory
experiences as well as sgﬁgect matter. °

" Recent studies support an increasing need

for this material by young men and women
who are or will be parentg. The need,

‘readily inferred from the review by Schultz .

and Allan (Note 3), is explicit in studies
such as those of Hawkins and Anderson which

Wwill be discussed below. Further, parent

education has general support from concerned
groups, oné of which,the Education Com-
mission of the States, is cited below.

In order to determine whether urban -
fathers are interested in learning about
child rearing and whether the fathers
would be willing to participate in pro-
grams designed to.provide needed informa- .-
tion, Hawkins studied 108 fathers in

" Raleigh, North Carolina. He reported

that: o

As a whole the subject fathers had‘a
high degree' of. child rearing learn-

- . ing interest and a willingness to

participate in child rearing learn-
+ ing opportunities. . . (although
they wyere) . . . finitely more in-
terested in some cCBntent areas than
others (Hawkins, 1974, p. 197).

’
-~
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'\:3 , The areas of 1nterest reported by
Hawkins ' were those related to the child's .
,1ndependence, the Chlld's relatlonshlps
* . with others, guidance and discipline and,
in general, just know1ng what to expect
_ (Hawkins, 1974 p. 196). Because the
fathers Egported not knowing sources of .

£l

information, Hawkins suggested that child

rearing become a regular part of educa-
t10nal ‘programs..

In a 1976 study, Anderson compared ‘
. perceived real and ideal parenting styles

]

of rural fathers of children. Her sample .

of 281 fathers from 14 randomly . selected
counties in Iowa respogdéd prlmarlly to
questions regarding thelr “ole with their
preschool. children, but.zddnlts provided
a data base for suggestions for education

x programs. For example, since fathers'
real behavior was different from their
perceived ideal, Anderson suggested that
prOgrams could be developed with empha-
'sis on creating an environment for the
child that fosters autonemy, creativity,
and shared decision making" (Anderson,
1976, p. 103). She further noted the
need to provide parents with information
about the development of children.

- In*making suggestions for providing
the needed programs for fathers, Anderson
(1976) dealt with the possibilities for

ograms directed at the fathers at the

///~§€§me they were parents, whereas Hawkins
(1974) did not specify any particular .
timing. Both noted, however, a need for
content dealing with specific aspegts of

the child's development as a person, in

TS
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.in their suggestion that education’

Studies of-Society ' .

o

contrast to the more ordinary "play
schools," toy selectlon, and snack prep-
aratlon found in some classes.

Reinforcement .from a negative ap-

- proach comes from concern with child

abuse. Publications. by groups syc
the Educatlon Commlssion of the

ment, but do not neglect prevent n
a 1976 publication (Report No. 85) the
1mportance of Primary prevention is note

°groups: -

- - . offer courses for both second-
ary students and adults on appropri-
ate parenting -behaviors . . . and- g
. « . include information in the
- «’. curricula on child develop-
ment, family 11fe, dlsc1p11ne and

- aggres'sion, and other topacs,poten-

»tlallyépseful to parents (Education
CommisSion of the States, 1976, p.
S) .

Such references to toplcs needed b
parents’ are not unusual. _Studies cited.
have documented repeatedly the needs of
learners for their adult roles. Anothexur
kind of evidence is that from studies of.
the society 1n which the learners must” ™
functlon. .

More recently, studies at the na-
tional level have provided information
that has direct relevance for home eco-"

: 7
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nomics as well as other educatlonal probr
" lems in the school. Such studies as -

those by General Mills, National Assess-

ment, and the Northcutt Study (1975) are

well known, .and certain findings may be

culled for implications for the consumer

and homenaking program.

- B \ . ) ) . ] . ) ~ ‘M ‘.- .

. . In. 1975 Yankelovich, Skellw and
*  White did a study of the Amerlcgh\gﬁgyly
" and its money for General Mills,
first in a series of commissioned re-
search reportsfon the American family.
Although its emphasis was on the impact of money
and economics on American life, it has - .
implications not only‘for the family eco-
nomics aspect of homemaking but for other
. content. In the summary, the authors
. .pointed out that although families have a
B ' 'sense of economic insecurity and although
they question the moral direction of this
country, the American family is seen as
SR having great strength and adaptlve capa- "
”) bllltles.

The suggeétlons of the different
ways in which the American family needs
“help are heavily oriented toward finan-
cial problems, as would be expected. .
'Budgeting, saving, credit, debt manage--
o ment, finding ways to talk comfortably
about money, and sharing in financial de-
cision making were included in the sug-
gestions (Yankelovich et al., 1975, pP.
27) .. But also pointed out was the need
for instruction in repair of household

§ -
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products and time aavers of all kinds
for worklng wigzs . .

-

Two other findings bear comment.

One is what the authors called "the psy- .

chology of" entltlement," the belief of

‘half the respondents that government

has the obligation to provide each family

'with work and a good standard of living

(Yankelovich et al., 1975, p. 17 and p.
40) The other is the role of the woman
in® dec1slon making. Among the families
surveyed, 39% believed that the man
should be the main provider and decision
mgker. Among- thosesfamilies with more
pre351ng money problems, the number shar-
ing that view increases to 46% (Yankelo—
vich et al., 1975, p. 26)

4 Although not related, - these last two
. ‘points merit the attentlon of ‘curriculum

builders. Whether the government is seen
by so many people as being responsible

for. their economic well being because the
government is the employer of last resort

‘or, a$ appears to be the case, because

the. government is responsible for its
people, is a major shift from the f;ﬁ Lo
enterprise philosophy. The point abbut

decision making is in sharp contrast to

the middle class ethic that family deci-
sions are joint. Regardless of- how
teachers handle the situation, they may
wish to find out what the 51tuatlon is in
their communlty. ,
. , .
Yankelévich and others just released
the second in the series of family stud-
ies for General Mills, Raising-Children

in a Changing Society.: The study, looked

e —
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at ways parents cope with the problems of
raising children in a period of rapid so-
&ial change. 1Its focus was the family
unit, and respondents included parents
and their children. The study examined
today's social enviropmerit and its

changing lifestyle, traditional

values of child-rearing, and the
development of’pew values such: as greater
sexual freedom,”’blurring of male/female’
roles, and self-fulfillment (Yanke1QV1ch
et al., 1977 ‘p. 4). :

The authors reported that there seem
to be two kinds of parents which they
called the "new breed" and the tradition- .
alists," with marked differences in values.

For example, the traditionalists
support the traditional homemaker role

for the mother and believe that parents
shoyld stay together. The néw breed are
more relaxed about separation of parents, .
blurring of roles, and acceptance of dlf-
ferences among. people.

The authors reported some speciflc
problems and made suggestiqQns for the
kinds of help which are needed by the
parents. The problems are.those of mi--
nority parents, who place their hopes and
aspirations on their children and experience the
attendant pressures; of &ingle parents,
who have a greater sense of inadequacy
and 1nsecur1ty, and whose children seem
to have more social problems than do
their peers; and of working mothers, who
as a group are competent enough but are
troubled about their roles as parents,
‘especially about the time they are able to

.
4
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spend with the1r children (Yankelov1ch
et al., 1977, p. 26).

.

Yankelovich and others (1977) indi-
cated that two kinds'of 'help are needed by
today's parents. One is fgr mpecific -
kinds of information which parents would
like through classes or study groupS° the
other is for the kinds of skidls which

they need in order to be effgctivye par-
ents. The topic llsted/gﬁst?often was
dealing with drug usage ong children; a
close second was an understanding of new
classroom teaching methods. Other topics
were more traditional: parenting, teach-
1ng children about sex, discipline, deal-
ing with medical problems, feeding chil-
dren nutritiously, and balancing the budget.
The kinds of skills for dealing with
children are those related to communica-
.tion, knowing where to get advice, oppor-
tunities to discuss problems with other
parents, and simply knowing where ‘to g
for activities which would be free . b
(Yankelov1ch et al., 1977, p. 28).

The - flndlngs of this study on rais-
'ing children are very similar teo those
‘cited-earlier with reference to studies
of parenting and certain aspects of fami-
ly planning. . But since this is a natién-
al sample, it calls greatpr attention to
the need, while it provides more general-
1zab111ty to the local and reglonal stud-
yles.

Another national study which re-
ceived publicity was the Northcutt study
of®adult functional competency The ob-
jectives of the study were to assess the

39 ~



competence of adults for meeting the re- ;

~ quirements of adult 11v1ng such-as"
- survival-literacy and coping Skllls
(Northcutt, 1975, p. 1). This contro- -
versial study assessed several areas- . ‘
of interest to this review is the area of .
consumer economics in which respondents
‘had an opportunity to read, write, speak,
- compute, solve. problems, and indicate how
the would interact with other.people.
. TheNgample was representative of adults
- from¥all 50 states’ and inveolved responses
at several different stages of the study.
The competenc1es in the consumer econom-
.-ics area were those in which“the greatest
difficulty appeared for all adults, privi-
leged as well as disaddvantaged. ' In other
words, ‘at the lowest level of competency,
only 30% were able to "function, and then
with dlfflcultx That group included
those whose income and education were in-
adequate and who were either unemployed or.
in occupations of low job status. ,There
were a third in the middle level and fewer
than 40% of those were judged as profi-
cient. Most who. were proficient had high
income and educational level and jobs
with high status (Northcutt, 1975, pp.
. 5=6). Again, the national study verlfled
and permitted greater generalizability of
the 1ocal studies cited earlier. That
is, negement ‘'of resources and ability
to copelare problems in thisscountry.
Consumer and homemaking programs will not
- solve the social problems which underly
some of these deficiencies, but they do
ontain the subject matter which has
been dncumented as needed by our

40 -
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society, most particularly by those who

- - -3X@-1e88 -advantaged .- s

The National Assessment of Education
Progress (NAEP) was designed to.survey
educational attainment of selected age-:
groups in a variety of learging areas.

.Of interest to this report was the as-

sessment of career and occupational de-
velopment, carried out in 1973~74 and re-
ported by the National Center for Educa-
tional Statistics in 1976. Certain as-

- pects of the initiml report dealt with

respondents' knowledge of different kinds
of jobs, possession of basic skills for
getting and keeping a job, and general
familiarity with the world of work. The ‘
finding related to career decision skills
and knowledge has implications for voca-
tional ‘education including consumga and -
homemaking, .since states include’&- areer
.component within the various subfer o
areas of home economics, not onl}y df:the
junidr high level, but also in the ‘shbe- <
| N Y
Other kinds of differencpg;weglﬁze—
ported by Ahmann (1977a) in.am3agtiéle:
dealing more specifically with ‘dataen "
job aspirations of 17-yeaW-olds. ty'
two percent of the.malgs apd.-46
females named a professjignh.
choice, yet fewer than 25% :d
are in that category. Ma
differed in their choice
less than 1% female) and:
less than 1%, females 8%): >

choices did not mirror (opper

s

R
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e - Consumer and homemaking program
-planners will find considerable cause for
concern in'that, for this national sam-~
ple, barely 3% of the females and none of
the males gave homemaker/housew1fe as
their first career choice (Ahmann, 1977b)
Inasmuch as about half of today's women
in families with husbands present elect
not to work outside the home, the-lack of
interest in an occupation as a full time
homemaker suggests a greater emphasis
than is presently.the case on .those skills
needed to operate a home whlle worknng
in an outside job.

Data on employment of women lend
other' insights into program needs. For
example, recent data ‘indicate that of the
total work force, 41% are women. Of
women of working age, 48% are in the

- work force (U.S. News and World Report,
1977). Of those working women, 37%’ha
children under three. Even more reveal--
ing are the data which show that one out

.. of eight women are headg'of households;

~ofi.those heads of housellolds, 54% were ih

e jtheﬁlabor force in 1975 (McEaddy, 1976).
'*Recognltl n that these include APC mothers

T~ vmakes aaeni ore -urgent the development of

Congress. One realizes

4 -gihe action is in the social
ograms broadly defined, particu-

welfare system,"” but occasion-
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..} ally one finds reference to specific as-
e pects of that prOgram, such as day qgare.

The Carnegle Quarterly reported two - .
studies related to the effects of day
, . care, opne study on infant day care in New
. ‘ York C;;x 4nd the otZér on family day.
‘-care, so carried out in New York City
(Carnegie Qudrterly, 1977, pp. 5-7). The
“more unusual aspects of the first study
were that it was a large sample and that
it looked at infant day care programs
judged from excellent to poor. . Infants
received extensive tests from the time
they entered day care, between 2 and 22
months, until they had reached 36 months. .
They were then compared with three-year-
olds reared at home. ‘Preliminary results .
suggested that infant day care is not harm-
ful to low income youngsters, and original
misgivings may have been unfounded. In
addition, the authors suggested there may be
.other advantages which will become evi-
. dent as researchers determine which com-
ponents of infant day care are most
effective. .

-

The other study dealt with effec- s
tiveness of home day care (Carnegie .
Quarterly, 1977). Typically, parents are
more likely to leave their children in
some form of home day care rather than in
an institutional setting, and thus train-

\\Vlng of women for day care becomes increasingly
1mportant. The training program took
place in a storefront and an evaluation
‘suggests- that similar programs might well
be implemented in other places.




—

Implications €£rom such findings are
that consumer and homemaking programs may
very well be"directed toward adults who
operate family day care homes. .The poli-
cy aspect is the allescation of sums for
such programs as well as for the more ~
‘traditional day care’ qenters. There also
needs to be some provdsion for the cost
of a delivery system for the day care’
-parents ‘'who may or may not be able to
come to a center for instrhction.-

Home eEonomlsts have been concerned
with the effects on the family of legis-
lation ‘at all levels, but until the last
few years the attention was not as focused
nor as much a part of the activities of
affected professional organizations such
as the American Home E&6nomics Associa-

» tion. The day care study cited above and
the.guaranteed income study described below °
are illustrative of the kinds of action -
which not only’affect but may be affected
by consumer and homemaking programs.

Berger (1975), fn dlscu551ng a
guaranteed income experiment in New
Jersey, called attention to some of the
shortcomings of the present welfare sys-
tem. Among the kinds of' things to which
Berger called attention is Aid to Families

" with Dependent Children (AFDC). She noted
th®t when t e program began in the 1930's
about -75% of “the fathers were severely

_ disabled or dead as compared with only .
14% in 1971. 1In 1971, 75% of the fathers
were aliwe but absent from home either
because they were hot married to the
mother or because they were separated
without a decree. .
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The presence of anthuatedeOC1al
‘welfare systems in a societg di fering
sharply from that which existed at the
time of the legislation is cited as one
cauSe of the problem. Berger (1975) sug-
gested. that another cause is failure at
the time of the initial- legislation ‘to
consider impact on families. A well-
known instance of this is the food stamp
program, intended to improve the diets of

- low income people but often failing to

meet .that goal, either because potential
recipients do not receive the food stamps
or begause they' do nof know how to use

them to 1mprove their nutrltlonal status.

A program not now in effect but
which Berger predicted is some form of

" guaranteed annual income (Berger, 1975, .

p. 21). In that as in other social 3

‘. welfare leglslatlon, the role-of the pro-,

fessional home "economist is reasonably
clear, both in designing and carrying out
programs. Impact on the’ vocatlonal con-
sumer and homemaklng program is less
clear. .

For example, we do not know from the -
literature whether donated commodities
(in the years they were available) and
use of food stamps were generally in-
cluded in lessons on meal management.
Another question. is implicit-in study

"about employment of homemakers; this

questi tgn involves comparison of the con-,
tributdon a young mother ‘could make if

she were to remain home with small children and
add ‘to her real income through home production,
with the contribution she would make by

’
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working outside the home andnpéying the
. +@added cost of household. operation.

The report by Ahmann (1977b) sug-
.. gests that today's. young women may be’re-
jecting @he"full-time homemaker role.
'Findings in éarlier study by Hughes
(1969) suggest that possible advantages: -
ofvthat role*were not considered. One
aspect of the study jincluded use of cur-.
ricular materials for considering what
was then called the "dual role™ of home-
maker-wage earner. The sample included
more than 600 11th and 12th grade high
school home economics students in 32
classes in 26 New York State schools in-

cluding the largest cities, small cities, '

and rural schools. 1In interviews o6f a
random fample of 64 students, 2 from each
. of the participating classes, students
" . indicated that previausly they had not
given much thought to the money ‘and time

associated with having the homemaker
work outside the home. S '

Whereas today's youth appear to ac-
Ccept careers for both women and men, they
may be unrealistic in® their expectations.
.Those characteristics, combined with the
documented problems of working mothers,
N . the expectation of government subsidies,
- inability to cope, and sometimes dys¥unc-
~tional social welfare pPrograms, all have
implications far: curriculum. Z‘

. Recommendations of Subject Matter .
Specialists '

P ‘Studies of learners and the society
' }p which -they function are bases for

46 ;




L . o )
v . '

' selecting conternt .of consumer and home-

‘making programs; another base is recom-

mendations of subject matter specialists.

Their input may be from studies in coop-

eration with teachers, from direct re-

search of their own, or from their input

on currlculum guides. »
Suggestions of subject matter spe-

cialists are 1mpllclt“1n several of the

reports included in studies .of learners.

and will not be .repeated. Illustrations

are the nitrition studies of .Seiler and

Fox (1973) and Johnson and Nitzke (1975).

In other instances, subject matter spe-

cialists worked with others to identify

content appropriate to selected groups of

people or for selected purposes. A few

such studies will be presented, some of which

were used in development of currlculum

‘- guides. Not surprisingly content fre-

quently is identified as "competencies,"

the currently popular format.

The popularlty of task analysis as a
basis for 1dent1f1cat10n of competencies
has led to its 'use in a substantial num-
ber of studies. 1In other instances work-
ers Wwere observed ‘and questioned to de-
termlne competencies needed to accomplish
their jobs. 1In still-other instances,
persons in one of their roles, for exam-
Ple consumers, were asked what compe-
tencies they thought they needed to be
-effective as consumers or whatever.
Sometimes their responses were compared
with experts' opinions, as in Metzen's
1967 study. : .

.
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’College.

. Metzen (1967) compared competenc1es
which young women considered to be impor-
tant for perfarmance of their consumer

- xoles with competéncies which experts in

the field believed important. for them.
spondents. were 1,092 young women ‘who
weke eit . among thoseeln study groups
E¥tension D1vis1on of ‘the Uniyer-
q}ssourl or among’ graduates from
ate in Arts degree Trom Stephens
The latter part of the sample,
631, were drawn from 44 states and the
DistrlCt of Columbia. The experts were 20
persons in the field of consumer.educa-
tlon,_all of whom had been active in some
phase of cdAnsumer education and all of’

~whom had written in. the field.:

Metzen found dlfferences in- the pat-
tern of ratings by thé young women and by
the experts, with the young women giving
higher priority to competencies which
would have immediate application and the
experts rating more highly those compe-
tencies which involved general principles
and had broad applications (Metzen', 1967,

P. 75). 'He concluded that although thére .

was value in providing the immediately . -
useful information cited by the respond-

.ents, it was clear that consumers needed} ™

to be educated for their role. He sug-

‘gested therefore that teachers of consumer
.education courses "need to bear in mind

the basic diﬁierences which seem to exist
between the attitudes towards the con-#
sumer role held by laymen and experts in *
the field. Students should not be as- «
sumed to have a sophisticated"attltude
toward consumption . .. ~(and) broadenlng
: D »
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" students' perspectives’ on ‘consumption

« « « Will require effective motivation
in teaching" (Metzen, 1967, p. 78). He

. went on to suggeét that the opinions of

" experts e used .in structuring the course

but that the tedcher .provide for spec1f1c;
competencies of immediate 1mportance to :

-the group for whfm the course is being

planned.

. Identif¥ing ipec1f1c competenc1es
from~ Metzen's list is not reasonable .
eince it contains 114 items. It should be
noted, however, that in addltlon to such '
topics as consumer frauds, the ‘cansumer
and the law, credit, and insurance, the
list also ihcluded consumer competencies
with regard to food, clothing, . housing

and siudch. Items whlch~the young women
ratéd as important: involved decisions on
whether to buy, rent or‘'build housing,
know1ng what constltutes a ‘balanced dlet,,,
judging quality of fresh foods, reconcil-

-ing a bank balance. Items which the ex- !

PRREN

perts rated highly were evaluating goals ~

~and values as an aid to consumer choice
making, knowing how to plan a progrdm 6f

financial security for an individual .
family, and noting some gengral buying
principles that could be applied to the
buying of most' products (Metzen, 1967). -

' . Ty, . ' .
A curriculum guide~for teaching
management ‘and consumer education de- L

.velopéd for use in Iona in 1977 is il

trative of guides’ developed as Metze

suggested. The guide is based on a ‘set

of management’ competenc1es and a set of

competenc1es for consumer educatlon, both
.2 ‘o
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) % developed by subject maptér experts. .

. Those were thé basisrof the guide, but -

- "pupil develbpmentgof thoge scompetencies

# ( ‘was perce€ived:as ocgurring through learn-

ing opportdfiities® which would incofpofate
~ the kinds of pfactical, if¢formation cited

“# . by the reSfbndents in the Metzen study

-~ _(Iowa -Departpent of'Publictﬁﬁstrucxion,,
. "1977)k;45Input into Stat& guides is often
the re t of similar ¢ollaborationsbe-
‘tween sub<dect mattei'exﬁbrtsﬁ d class-
..xoom. teachers, 'and guides in a" variety of
- .subjectr areas from many other .states are
‘valuable determinants of course coiitent.’

* For many years the pyblication "Con~ °

cepts and Generalizations: Their Place
in the Secondary School Currjculum" (AHEA,
1967) has been'used as a framework, not
only fd¥® the secondary curriculum, but for
teacher education.  1In order to have ma-
terial which was more currént, “home edo-
nomics teacher' educators in, 1977 worke

. With specialists to identify subject mat-

‘ter competenciées needed by beginning home
.economics teachers. :The 1967 publication
was used ‘as*h starting point for the ac-
tivity as.’subject matter .specialists’

. validated the.original .material.. Their

. responses formed the basis for®the work”
of the teacher educatorg.in developing a
list of subject matte~?‘Qmpetenciesffor_¢
beginning home. ecogoni¥@ teathers (Iowa

_ State University Ptess,’31978). . g

. - *That list of competencies, .although
for use by teacher education institutions.
as a basis.for curricular decisiong, is:
also suited to use'in rsyiewing consumer
o : - i ’ T :
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and homemaking programs. The publication,
which lists home economics teacher educa-
‘ tors as its author, covers five sub-

» Jject areas: clothing/apparel and textile
products,  consumer education and manage-
ment, housing and living environment, -

v+ human development and family, nutrition .

"~ and food management. The competencies .
listed within each area can be used in-
identifying those aspects which are of
greatest importance.

_ The difference between use of the
competency statements in a college cur-
riculum and "a secondary or adult program
lies in the depth and breadth of the
coverage given. For example, one of
the housing and living enviromment
conpetencies listed relates to assess-
ing housing alternatives available to
individuals and families and includes
.such content as analysis of housing al-
ternatives in terms of needs and life-
styles-of individuals and families and
analysis ,of local, state, and federal
policies as they .influence housing
choices. The teacher would need the
"depth to understand the ramifications of
the topics but the ideas implicit in the
' competencies statement would be suited to. .
some of the most pressing needs of people:
_ in the procurement -of housing and the
“ study of government pollc1es which af-
. ' , fect 1t. )

t - . Three studles done in departments of

4 home economics education with substantial
~ input from subject matter specialists .
vompared knowledge (or competenc1es)

5
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needed by homemakers w1th competenc1es

need®d by workers employed in the same
home economics areas. . :The studies were
in the fields of child development, tex-
tilés and clothlng,‘and housing and de-:
sign. /" The first one in child development

‘was done by Whitma#sh in 1966 at the Uni-
- versity of Illinois. - The second study,
‘also at Illinois, was that of Davis

(1968) in clothing and textiles: ‘The

third, which also followed the Whitmarch .t

de51gn‘was done by Skaff at West Virginia
University ih 1971.in the area of housing

and design. For curriculum purposes, the . .

importance of the three studies lies in

“the 51m11ar1ty of the competenc1es needed
by homemakers and those needed in occupa-
! tlons.. N ; " 4 .

._4.). R s T . .
R4 What Skaff (1973) found is illustra-
tive of the type of findings in the other
two studies. That is, most of the knowl-

‘edge items in housing and design were
‘needed by both homemakers and workers in
‘occupations in housing and design. Cer-
-~ tain 1tems were -judged more 1mportant by -
‘oné gréup or the. other but only .a few

- were needed by homemakers or workers
only. The extent of overlap led Skaff to

-suggest that in curriculum planning those

‘items which were needed by both groups

ought to be the core of a course taken by

‘all students, those needed by ‘homemakers

would be a portion of a more in-depth .

‘course, and those needed for occupations’

only would be obtained by students seek-

- ing occupational preparation. As would

be expected, competencies needed espe-
cially by homemakers werer related to

52
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selection and care of furnishings, and
those needed by workers related more to
being able to present suggestions to
customers and to knowing: about the world
of work (Skaff, 1973). '

“Phe three studies above document that
.the extensive overlap in subject areas
warrants 1nterchanging curricular materials.

Another curriculum effart developed
~initially for use in home economics oc-
‘cupations has potentlal for use in con-
sumer and homemaking programs. In this
recent effort, funded by the U.S. ofﬁi

onal,

. of Education, a set of ten instrlcti

modules was developed by personnel at nine:
universities in cooperation with the
American Home Economics Association which
administered the project.

In addltion to the module Securlng
Employment (for use with any of the subject
areas), modules include materials for, ‘
teaching Care. and. Independent L1v1ng Ser-
vi¢ces for Aging, Catéring Services, Clothing
Alterations, Consumer Services, Fabrics
and Textiles, Merchandising, Fast Food
Services, Furnishing and Housing Mainte-
nance Services, and Window Treatmen
Services (Occupational Home Economics
Education Series, 1977). \

il

Approprlateness.of content for Srep-
aration for the various occupations was
assured through verification by workers
- and subject matter specialists. After
initial develoffent of instructional

materials, the modules were field tested
-'.‘ . N

\
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with 75 teachers and their learners. The
R teachers represented a variety of geo- : -
' ~graphigal- areas and experiential back-
: Co grounds; they had a. diversity of learners \\\-
in- their classes. “The modules were ef-
fective in increasing learners' competen-
@ "+ cieg, including achievement scores on
. pre/post cognitive tests. 1In addition,
v - ,;eachbrs judge§ the modules to be usable
: -.and effective. (Occupational Home.Economics
- Bducation Series: Securing Employment,
1977, pp. 9713) oiw L, T
7 . The modqlés'wete'iyfendad}tO“bej:sed
S . as curxicula ‘in occupational .olasses,
- and ap§§ppria£ely 8@.. It is8 in” implementing .
curricular decision® ‘and:gelecting. instructional
strategies that the modules will be uséful

in consumer and Homemaking progranms. ~: For
example, the module on securing employment )
has a section on the place of work:in our
society. If the teacher has determfined that
such a topic belongg in a particular '
course, then the module would be helpful
in designing instrudtion. The modules are
useful also in the study of careers. Each-
' m{w’“méﬁu&e«has sections which explain careers
F and career Progression,. already documented
as belonging in a consumer and homemaking
program. ' ' '

N

Summary L *

- Studies of learners and society re-
irforce the importance of the content and
designated audiences for consumer and
homemaking educa§§¢h as specified in the
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1968 and 1976 laws. Obtalnlng and allo—
cating resources, becomlng converSant-
, with the government agencies Whlch affect
- families most diregtly, combining: the
management of a home with outside; wofk
coping in today's society, ralSlng'chil
dren: these and more are reflecte :
reports whlch represent the countﬁy

The most serious probleﬁs
genesis and their solutions in’pol: ¥ -
and procedures ,not only beyond one school-ﬁ
subject but beyond.the school: syetem 1t-.ﬁ,
self. Nevertheless, hecause,of:its: d e
rect concern w1tE the- fam11Y1 auCOnSumer

- and homemaking program can aoknowledge“the
problems and work to ease them. ~Based on: -.Avdtu,
the previous rev1ew, tne~follQW1nQ*apoear g Lo
most orltlcal . . e

-

Educatlon for parenthood W1ll not .
_ ‘ﬂf eliminate teenage pregn ies, ‘but- it -can
-+ . ' "*be one effort in® awarenes . Certalﬁly,lt
' . '¢an be-a faCtbr’lh reductibon Of;abuse and\
in improved” cognltlve, social,; andgphysx-
cal development of the Chlld SRE

Preparatlon for managlngjthe work of
- the home’and outhde employment can be.
. addressed“very spec1f1callyﬁt£rom the de-
. cision to assume both roles:. £o tech=
‘niques- for’ combining*them successfully
and evaluating consequences,-' N

~Roles and resp 51b111t1es of con—
sumers - are recurrlng aréas of.- concern. .
Included are not only ‘the’. traditlonal as- P
pects of resource allocatlon but an’ advo- :
AN cacY role as’ well Toely T : '

¢




Impact of social lfare/Baﬁicies on
families belongs in the curriculum as a

" .coping skill, as an advocacy position, or

both. .Day care centers, welfare pay-

.ments, he#alth care delivery and school

lunch programs are illustrative of poli-

..cies.for study and actlon. ‘ A

Nutrltlon educatlon has components
as diverse: as'’détermination of adequacy
of diet and anglysis'of TV "messages" on

' children®s programs, Since evidence sug-
gests that it may not be.the putrltlon

facts as much as attitude thfit . .rdquire
attention of educators, experlentlal
1earn1ng may be effective. :

Audiences for whom’ suggested content
i$ appropriate include all people, there-

,fore one must ask: For whom is the in-

formatlon ‘most cr1t1Cal° ‘One- group is
that cldsest to parenthood -that is, .
those who are presently parents and those
soon to be. Another is the woman or man
who is or who will be single and head.df

d family. Another is the young woman, .
often with poor education, who must com-

.bine .her role as homemaker with that of

wage earner .

At any age, the more dlsadvantaged
the person, the more critical the- need.”
Minorities,- the unemployed or underem—z-
ployed, and.-the poorly .educated are in

‘greatest need of consumer and homemaking

programs, as they-are &f any educational
or soc1a1 welfareée programs.;

&
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Nonetheless, the evidence does not.
suggest that all other groups' be ignored.'
The advantaged and the "average" were in-
cluded in studies documentlmg the need

-for nutrition, management skills, parent

educat;on, and consumer skills. - by P
The extent tO‘whlch the content de-
lineated is available in consumer and
homemaklng programs and how effective it
is in meeting students' needs is less well

- known. Suggestions for determining ef-"

fectiveness and some existing evidence
of program effectiveness are presented in
follow1ng sections. T 4

PROGREM EFFECTIVENESS

Program effectlveness 1ncludes klnds
of data needed, evidence presently avail-
able, and studies to be done. ' Kinds of
data needed. include those yet to be col- .
lected and those existing but not general- .

.. ly used in" evaluation™®f censumer and
-~ homemaking education; the former is the
* - 'focus Of the first section. Presented in .

the. second section is ev1den¢e of program
effectiveness from selected studies. The
last. sectlon is-a suggested list of stud-

_ies whlch should be done.

AN

grogram'Evaluatlon for Poliqy‘Decisions

-

Program evaluation on which. policy

"decisions are to be made ghould involve.

comparisons among and between alternative
forms of instruction as contrasted to no
instruction. Further, these data need to

2 - .



be collected in various settings and
. should not bg locally oriented.

- A general methodology by which the
assessment could be made is discussed as
these kinds of studies have not been com-
pleted.” Potential subjects instruction-
al content, and criterion measures are
suggested. : o

;'Géneral-Methodblogy

A. Potential SubjeCts'g

"+ Select target popu atjons for
which information is most'needed. -
For example, state departments.of .
education cén identify counties
- with high unemployment, low income, J

- high participation’in ‘ADC and/or
f\k; . !foster care programs, ‘and high -
LN dropout yates. .-Researchers .could

. randomly select areas to study and

° . hence randomly sélect subjects.

o High school graduatésftwo to
ifive yYears after graduation.

oy

B. Instructional Content
Varying exposure. to specifijc
consumer and homemaking content
areas as well as no exposure. Im-
portant areas to study ear Y would
be parent education and nutrition

education.

Obtain detailed 'infé ation on
learning opportunities.of subjects
in the sample from "block plans® or -

2 , .

-

R



<;;her similar records of the teacher.
Identify the competencies developed,
length of time in jnstruction, as
well as the number and kind of .ex-

' perlence-based learning opportunl-

ties. : |

s . B

These kinds of. data involve

more detailed information .than eur- .

ren ly exists .in.a delineation—9f
brodd content areas in- teache;;;em
ports’ to state departments, b are

imperative 1if comparlsons are to be -

made.‘. - oo . i
C. Criterion Measures

- Appropriate measures of pex-
formance relative to the content..
area studied. In the area of par-
ent education criterion measures
could deal-with the established
phy51ca1 and emotional health of .the .
child .as well as ‘his cognitive develop-

‘ment. -Evidence of physical health

could be based on“established clini-
cal procedures, emotlonal health on
‘observation of parent-child inter-
action-:.and absence of child abuse,
and cognitive’ development from
standardlzed test scores.

, Impact of nutrition education
could. be assessed by adequacy of -
food intake of. family members. Ob- -
servations of food purchased by ‘
families could be studied’ for food
quality and choice available.

e -
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B ) s ‘Items are merely illustrative
L ,and need to be expanded withid the
S . - © 'two areas as well'as - ° :
fuiv . .... ,others. Physical aspects of the,
‘ﬁ;_ai B '~ home, suitability and appearance of
B : { .clothing, and perhaps housekeeping ,
i , I procedures are fairly easy to dis-
' ~ ~ cern. Management of time and ef-
- fort or marital communication are
" more difficult both to attain and .
.~ 7 ' to assess,.but nonetheless criteria
B and evidence in these areas need to
be deligeaged and assessed. .

Additional Magﬁr Studies

. Comparison of effectiveness of con-
. sumer and homemaking with Other pro-

, " rams purportin to provide, the same

%HEWTEEEEEEHE_E%IIIET__T%e.obvious

rst~stbp-ccncernsrlearner-perfor-

mance and the above methodology can
\\‘be applied. ' Beyond that one Must-

'study as a minimum: resources re- .

- quired, accessibility, and credibility -and

delivery systems for the programs in

question. '

1 .

Evidence of Program Effectiveness

- Studies selected for review attest
to the worth of consumer and homemaking
education. The older studies and’a few
selected Iowa reports are inclyded not

. only because they evaluated ef ctiveness
but becaqse they represent promising
méthodology'for‘implementing and/or
evaluating curricular changes (Scruggs,

©1959; Hughes, 1969; Yungschlager, Note 4).

‘% . 60
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- - The study in Illinois by IBEX (1974-
+. .. 175), d@nd the reports by Nelson and ‘Jacoby®
. 7(}973), Dalrymple, Lowe, and Nelson . S
- (1971), Williams (1976), Kohlmann and .
others (1977), and two of the Iowa teach-
er .reports, SJorgal (Note 5) and Kelley
(Note 6), are studies directed’ at audlences
: w1th most cr1t1¢a1 needs. .
. Followup data to assess proéram ef-
fectlveness were not generally available ,
but twd with different approaches were
+. identified:  Cross and others:(1971), and
‘ 4 Scruggs -and others’ (1968) of. which Pearson
’ ;fd_i(1971) and Kundel (1969) were a part.

L= : The wWaicis (1976) ‘study was an effort
. to document differences in programs as a
- .:. - conséquence of funding;: it also suggests a
L ‘methodology for continued study of policy
‘alternatives.: The report of Lazar and
'colleagues . (1977) also-has policy impli-
.cations. - For that- reason and for the
'appllcablllty of its methodology, it Was ==
included even though /it ‘is the only one

v ' reported which was not directed at programs funded
: as a.part of consumer and homemaklng edu-
A : cation. : T 1:., :

Spruggs (1959), as part of a seri
of studies directed: towargd - assessment of
teacher effectiveness, determlned progress’
of pupils in classes.' The: sample, re-
stricted because of resources, inctuded

v 30 teachers and the pupils in theil Home-

making I. and Homenaking II classes.. Those,r,

- comprehen51ve homemaking classes had: e
prescribed curriculum that included dhlld
development, family relatlonshlps,'hous-‘

1ng, clothlng, and foods. o 53,

”
s oS
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In addition to achievement tests,
attitude tests$ were given to assess atti-
' tude toward children and toward use of
family income. The achievement test was
' designed to measure pupils' ability 4o
apply generalizations; items included.
selecting the correct response to & mul-
tiple choice item and then indicatjng the
-reason for- the choice, providing for
testing beyond memorizatioh. Class mEans
were used to determine differences between
pre-tests and post-tests. In all but one
class post-test scores were higher than
pre-test scores; in all but two’ pupils
gained on attitude. tests from the time of
the pre-test to the post-test. Overall,
pPupils in the selected classes.of the 30
teachers improved in knowledge and atti-
tude as a result of instruction. Un-
fortunately for this report, Scruggs
(1959) related her findings to effective-
ness of teachers rather than to effective-
ness of program and the suggestions which
she made as a result of her research re-
flect that direction. -However, the pro-
- cedures which she used for assessing pupil
gain in classrooms are appropriate as one .-
dimensien in assessing Sfigctiveness of
consumer and homemakitg”prdgrams and the
study ‘serves ‘as‘a starting:point. o

The most definitive study of secondary
-consumer and ‘homemaking education programs
(published to date) was conducted
in 1974-75 for the Illinois Office of
Educatign by IBEX, a consulting firm if
Virginia. The study was commissioned to
look particularly at the’effediveness of
the consumer education component within
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the consumer and homemakihg program.
Conducted. in districts identified as eco- N
nomically depressed and-wdith high uwnem- A
ployment aréas, it ingluded 128 schools ' '

LANNE 4

. which had contracted for approval of fund- Ca

ing in consumer and homemaklng educatton %

. .programs. Thus:schools in the study were,

-

"1975, p. 2). 1Im each district instru-

_representative of areas which et at

least one of the Illinois cWiteria for"
qualifying as disadvantaged, i.e., high unem-

' ployment or large numbers on assistance

programs (Illinois Office of Rducation,

ments developed for the study were ad-
ministered to at least one full elass:of

students currently inf ‘consanfer .and home-
making education and a group of 15%stu-
dents who had not had or were not taklng «
consumer . and homemaklng education.

The report,was extensive and looked &t »w

a variety of dimensions: achievement of.
students in specific content areas of
gonsumer education within the coffsumer and
homemaking program, data on teacher . »
salaries.and other instructional cost§, ' ‘
‘data on students' present activities and
future plans, .tedcher data including
preparation and number .of years teachlng,-
dimensions of student self-c concep , i
and comparative effectiveness of varlous ¥
instructional strategies. On the first

form of the test, experimental students
out-performed control students, with dif-
ferences between experimental and control
students on the achievement tests highly - g
significant. On the second more difficult -
form of the test, differences between the
experimgntal and control groups fqvored the‘

P
o, . = @7

e '
. . - ) R
; .
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: experlmentaf‘ groun} by

on sibsets of the teSI

Although the design inclu
thHé researchers believed thaf

e : S i
e h P a -
& . . *
B %
e &
J”& . kL B
- ‘not %ll dlffea:ences
§? s1gn1f1cant. *
d,post-tes¥s only,

ences weré due to ﬁnsiructlon an,
prev1ous knowiledge.

E

;@.‘,

N In prder to study” dlfferentlat ef-

~

‘fects of programs, classes wereudlvrded

EY

the differ~ '
ot to

f,..‘q'

.
.

s,

¥
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into high achieving ‘and low® Achieving students.
Discriminant function technique was used

to 1den&1fy program characteristites which
predlcted classroom
of course, number
1nstructloﬁal approaches.

a " With" respect*
g class,‘ithe high®ac
. an average of 30% more.in¥truct

sachievement.

unifs increased,
5ed; thus,

dents ‘decr
it is guall

units rather than whole series Qf cursory
exploratlons.

‘demonstratlons,

‘ media’

<

the

pérformagce
qf ‘units,

LA

1ength f<time in
v1ng group received

B

1

of units,
~ mented, that predicts performancé.
cons1stent W1thithe importang
ing course content on a few weil d

.@* tHan did the low achrévang group
other words, the &ength

of time

chievemegt of stu-
t may well de tfiat
ROt number fihple-

length

o »

ﬁﬁpal tlme

&

.and selécted

qu?t in

clasts was one major determinant of
coliés The number of wmflits of study ad-
velqped ‘was 1nversely related to studéht
That is, as the npambgr of"

opt-

&

¢

-

4

%i

&

&

%

The 1nd%ng is
5f £ cuséé

1oped

The ipstructiona¥ strate-y.i
gies. found most eﬁfeét1Ve were resqurce
persons, débates, team teaching, student
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" Among the variables which were not
slgniflcant predictors were number of

males in the class, amount of" teacher ex- 7
perience, whether the course was elective

~ or required, and amount ‘budgeted for in-

structional mater1als.= Interestingly,
contracts in schools which had the high-,
est achievement used an average of $6.22
-per student for instructional materials
and the average of those which produced
the: 1owe§t was $22.77 st nt. | In
“faét, the contract whith had th hlghestl
- méan score spent” $2-03 for instr ctlonal
materlals.

A large portion of the report!
(Illinois Report 1974-75) was devoted to
the importance of the affective dimension+
of education invgeneral ‘and tHe cohsumer
and homemaklng program in particular. In
discussing’ the relation. between achieve-;
ment and interest the authors suggested
that the: actlon-orlented‘apegoach typical
of the béetter consumer and homemaking pro-
‘grams may very well be responsible for
the student interest because ‘the active

' . @participation facilitated learning and

the léarning 1ncreased wnterest, rather

thhan the reverse, Thus they. suggested that
programs ‘emphasize action-driented . activi-e
ties ‘to pfbomote student learning and let >

- interest become the by-product (Illinois’

Offlce of Edu&ation, ‘1975,. p. 74).

%Another flndlng of the IlYinois Re-
-port (1974-75) wasy'the importance of ac- ‘
t1v1ty and of susdessful experjences to’
*the low achieving, low self-concept stu-
%ent. The reseaxchers noted this is an

’
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important component of the consumer and S e
homemaking education program -ang - suggested. _Lg"

that the dimension 'be’ relnforced .They -~
noted further that.theSe kinds> of attl-‘a"

., tudes do not deveIop in.a Bhort, périod of

“ time and.that “the %%uden%s’ShouId be exposed to
“the experlencdéyover a ‘long period of

¢gfr£ *timeé.  The rmpontance of successful experiences to‘

3/:“ R u‘gtudénts enterang\the work force immediately’ after
: ) ¥ high school was expressed as a particular
«~ concern since the group with low self-

' concept _and low achievement is the group.

most lgi to immediately enter the work
force ois Office of Education, 1975,
p . 5‘6 - . . . ' ‘ 0

.Another state-w1de study more limited
“in-its dimensions was that ‘of Waicis (1976).
The purpose of her study was to evaluate
the effectiveness of the Vocational Educa-
tion Amendments of 1968, Part F, in imr .
prov;ng consumer educatlon in home econom-
ics. Since Waicis beliewed that factual
knowledge -has limited wvalue to consumers,
the study was designed to.identify pro-
grams which emphasized choice and deci-.
sion making, sometimes called process ob-
jectives. 1In addition to looking at ef-
fectiveness of consumer education general-
ly, she compared funded and non-funded
programs. Respondents hn the stratified
sample included 50 teachers from funded e

+ Programs and 41 from non-funded programs.

Waicis did not test students' knowl- .
edge directly but asked teachers to re-
spond according to the objectivgs which
they 1ncluded in their courses. Teachers,

. Jdndicated which ob]ectlves were included

e "
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‘at a given grade level in their courses and’

whether they had separate consumer educa-
tion courses. She found selected differ=
ences between the emphasis on consumer
education in non-funded and funded pro-
grams, but consumer education concepts |
and topics were included in all Pennsyl-
vania home:economics curricula whether
funded br hon-funded.-

One difference was that the funded
programs were more likely to have a
separate home economics/consumer educa-
tion course but she p01nted out that
"whether thlS practice’is praiseworthy
depends upon whether students not served
otherwise were reached" (Waicis, 1976,

p. 82). Another difference was that in
the upper grade levels, consumer educa-
tion received more emphasis in the. funded

< programs. Waicis noted that factual -

knowledge and decision making skills were
emphasized in these programs and con-
sidered this comblnatlonﬁde51rable. -
. & _
Waicis (1§76)‘xecommended that her
study be followed by studies of what stu-
dents actually know. That is wha was

~done in the Illinois study but apparently

. at Pennsylvania State University. L 0

-

the studies were occurring at about. the
same time. Both the Pennsylvania.and the . ,
Illinois study cited and used the .consumer

education test developed by McCall (1973) b

Studies of effectiveness of second}
ary programs carried out when programs
are: ong01ng yield- the kind of data Just

;i-.or
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‘practice amon@ adult students was“done by
+ Williams in 1976 : )

_preference. 1In the second instrument, -

”]ects withln regular program aét1v1tLe:

study are cited, it _gfould be noted. that

presented but it may not be possible ' to
determine the extent to which tHe knéwl-
edge and skills learned in school are .- -
used in the student's life at that tlme..ﬁﬂ_.}
One advantage ‘of adult programs is that": 9
one may determine not only what the stu-
dent knows but the use he or she makKes of"
the information 'iA his or her own home’,.,
One study which looked at knowledge: and '
Subjects in Williams' study (1976)~u
were 376 homemakers from three low income
areas of the state. They were enrolled, e
in the University of Illinois Cooperatlve o
Extension ‘Service, Consumer and Homemaking *
Education Progran (CHEP). Also included %{é

.were the 47 program assistants who ad- - U
‘Mfinistered assessment instruments follow-' .

Lt

ing training by the researcher. The first-
instrument included a test of knowledge' | “
of nutrition which was administered by the o
program assistants by way of interviews”and:. ,

covered various aspects of food purcha31ng .53,
knowledge related to cost, nutrition, sand .

e e
R A )

the program assistants resR\nded to.a ., -

haviors. of the honiemakers with whom they T
worked. This was a unigue opportunlt S
for research since it was p0551ble to" in-

dicate the food behaviors- of the ~'sub-

p .}’,‘.
(Before findlnga from W1111ams .

in 1973 CHEP was, e\ %?ted by an Qﬁ%flde
" . T R

‘checklist: which identified‘ actual be- Py : .ér;



[ " 'Williams
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]

with homemaker§',praé£

L iﬂSLng dry milk to reduceﬁmhe cost '

K 1t,

'_ whlle 63% suggest'

concern. No f/;erence is made to that

'study; in ‘this" reV1ew but 1t was’ rev1ewed

by wllliams ) ; .

The overall flndlngs from the

.study (1976) do not permit any
sweep;ng generallzatlons, even to the sub=
Findings confirm that'

*jécts in-the "study..

‘"Mlgubjeqts -Seem to have benefited from

belng in the program\but ithe main thrusts

of: W;lllams recommendatlons were in sug—'
gested program rev151ons. For example,,
be planned to glwelhomemgkers more ex--vc
perlences in using less EXpen51ve alternar *
“tive foods, that they have additional ex-
periences in comparison shappl , that
“they. be helped 1n*ungers tin
pr1c1ng systemy‘gnd hat they*he giverr
more informatiop™on nutr;tﬁq " values of

‘ alternﬁtlve@fbod sé&ectloﬂé. T

Comparlsqhs ‘01 &omemakers“ knowledge
"ng inftha .the chrelatlons were figt

For exampae, when theyiwere inter-~
lewed, 98% oF theuhememagers Sug?ested

Ty
£, . ")(‘!

fresh mi}k, yet. eply 50% actually: used

Interestipgly. gsome find¥ngs weént in
'the opposite- dlreqtvpnv/_For example, 80%,
"of. the- homemakerS" d sﬁbstltute foods *
] stitutes os
tamps while

- the n.rrterv1ew* 79

51% 1ndicated 308 that this)
" owas an{altexnaﬁlve to reduc1 food costs.
;: In.anoﬂherllnstance, knowled and prag-,
tlce were slb“lar,IGS% actua y compared

‘the. 1nuhnv1 Qmﬁarison ‘shopping
was a nece‘51ty§ P
. Do .(‘»_ ¢ v
. K * . R :"

B , ‘Q., . 3’-1 .
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- »
' Scoring of the interview in the
Williams' study (1976) was hampered by a
-technlcal problem but her method for ob-
talnlng data is noteworthy. Data were
collected by the program assistants, wéll-'
known and trusted by ‘the respondents.
Williams provided a model - for obtaining
' knowledge of subject matter by respond-
ents and then determining the use made of
# that knowledge ; she devised ‘instruments’
that might well be revised for further
exploration. -\
0
as provided -

Another state which
funds for various evaluat{gns of programs
is New York. When cons and homemak-
ing education money.was allqcated to home
economics programs designed o serve low
income adults,‘funds;fof evaluation were
included. After an earlier assessment-of
the programs, Nelson and Jacoby carried
out an extensiye evaluation of selected
programs for the Bureau of Home Economics
Educatlon, that evaluatlon was ‘reported

' in 1973. ;
. 7. \

The initial:#Hrust of the adult pro-
gram was to provide new approaches which
might be more attractive to the low in- .
come people who were targets of the pro-

. -~ gram. It lnclu&ed such thlngs as learn-
N . ing centers in apartments or in a publlc
* housing unit, storefronts, community
centers, and mobile .units. Participants
shared in planning of the program through
.representation on an adVLSory committee.
eaching was direct and although sofié .
indigenous persons served as aides, most
direct teaching was done by professionals.

2 Lo ".’
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Activities in the‘ﬂgggram were varied and
as the' program progressed outreach from

the” centerg increased.

r 4 ° .

The general objective of the study
was to assess impact of the centers on the
program participants, particularly with
reference to their progress toward per-
formance qbjectives designed for the pro-
gram ‘and selected by the local directors.’ ‘=
Another facet of the study concerned assessing
effectiveness of the professional staff
and the progress of the paraprofessional

staff toward meeting objectives selected for
them.

The authors cité(some limitations of
the study, in particular the non-random
selection of. the sample of 10 of the-25
programs in existence at the time the :
study was planned. The sample of partici-
pants was randomly selected, however, and
comparisons were made between those 107
and the program dropouts who wyere used as
a comparison, group. :

' battery of instruments Was de- -ﬂ{
veloped for makin® the various hssessments
needed to meet objectives of
the study. Bef use in the evalua-

" tion, the instruments met rigorous, cri-

teria for quality. For the most part,
except for interviews with participants,
data were collected by means of observa-
tion of performance) critical incidents,
and reports of the 'teachers. : '

-
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/)&elson and Jacoby noted that.

The program seems t& have merit as .
an education philosophy halfway be-
tween individual cage work and strpc-
tured adult classes. In thi's sepse :7#
» the program did seem--at: ledst for
some individuals--to be - filling its
role as the first step toward more
formal educdtion or employment, or
general improvément in the:.quality
of life, or whatever it was that the .
part1c1pant himself.desired. Fur- ‘
_ther, the pProgram mere nearly serves
‘the whole person or whole family
rather than splintered needs . . ..
(Nelson and Jacobyy i973,-p 127) v

That the program was very expen31ve was .
'obv1ous and the 3juthors co ented that
whether it was worth the ‘éost depends
upon priorities for soclal change. Sug-
-gestions made,. otherthan cost, were that.
the researcﬁ be replicated using a longer
time spa random selection of centers
. and a laia\f sample,- They further sug-
gested that a full time center and part
time ceriter be compared for effectiveness
and that outreach p0331bL11t1es be con-
§1dered. ' i
Suggestions_made by Nelson and
Jacoby (1973) for improving; effectiveness
of programs -are worthy of° note since they
bear on consumer and homemaklng generally
and not necessarily on the specific program’
in the study. Among their recommenda-
tions were that the program have the at-
tention of top administration in each o

o,
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district, that improvement of child care
be given top priority, that administrators
. and teachers review prlorltles to be sure
- - that. the local program is emphasizing the"
- appropriate learnlng activities, and that more
attention be given to quality of staff.
: They .noted, as has been cited previously
in this review,: ‘that increased attention
needs to be given to nutrition, child de-
velopment and guidance, health, and hous-
ing. They pdinted o the importance of .
cooperating with other agencies and .
the need for greater attention to
_instruction which would help the partici-
" pants become employable (Nelson and .
.fJacoby, 1973, p. 128-129). : d

. - Vocational educatlon programs~wh1ch
prepare students for employment in the
world of work folldw up their graduates
routinely; in fact, success in the occu-
pation for which Ainstruction wa en is
a criterion of a ‘program's succes How-

- ever, follow-up study of studehts in
.consumer and homemaklng programs at the
'secondary 1evel is not the norm and al-

‘though individual teachers may very well
have .contact with their graduates, thelr
repbnts are rarely & part of state or

natlonal\qata. , -
: o Attributing suﬂss or' failure in a

-role to instruction secondary school- ‘
is risky in any subject . field, but par-
ticularly in a field’such as home econom-
ics wherein a considerable amount of in-
formation is available readily.‘through,
,community - centers, the media, and the
~Cooperat1ve Exten31on %frv1cew Nonethe-
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o ' réss, it is becomlng 1ncrea51nqu lmpor-_

‘ ' tant that some way to assess program ef-

. ' - fedtiveness bée fdund. Two studies at-
(tempted to do this, and although they 'did
not  show any clear-cut association be- - . -
tween success in the homemaker role and
high school home economics courses, the .
studies are reyiewed for methdology as
well as findinésl One was a series of

- ‘Studies relating employment success of

o the husband to the quality of home life

: "~ (Scruggs et al., 1968). The other, a '
regional study, was an evaluatlon of voca-
tional home economics programs in terms
of effectlveness of homemakers (€ross,
1971) .

\
b

The regional study had as its pur-
pose determination of the relatlonshlp
i . between the perceived effectiveness of
¢« full time homemakers and homemakers who
‘were also full time employee s, and the ex-
"tent of enrollment in home economics at
the secondary level. Cross, Gormah, _ :
Loftis, and Ridley directed. the study ¢ -
which was carried out in Georgla, Ken- '
tdcky, South Carolina and Florit ‘Pro-
#.-pSrtionate shares of ‘data were ll%cted
e d nﬂeach state from homemakers; 30 yea¥s of
%-ﬁ?geﬁor yoinger, in families with husbands -
$ent and one or more children. 'Before
S /4pain study was conducted there were a
¥j Varlety of . pilot tgsts for purposes of .
h 1ﬁ5trumenth;10n and testing of methodo—'
logical. procedures but the. main study in-
* . cluded persons: from all four states with
o . 276 full ;1me hememakers completlng the
. ' 116 1tems”ppfap;1ate for their role and
7 - 276 emplofea homgmakers completlng the 50-

. . ‘,.\




-~ Anrother finding was that the perceived
ess of full time homemakers was,

- Item instrument appropriate to their
homemaker role.? The homemakers rated
themseIVes and their perceived, profi-
Ciency relatlve to other homemakers in
,performlng the homemaklnq respon31b111-
ties listed onthe instruments. "In-

w_struments were administered by trained

‘intérviewers and. analyzed by a variety
of statistical procedures.

Flndlngs in general showed some dif-

ferences according to perceived effec-

tiveness and enrollment in home economics -

at the high school level. Effectiveness

also increased with number of years -of

participation in homemaker clubs and

amount of time devoted by their mothers

and/or other adults in the parental home’
" to teaching homemaker responsibilities.

effective
related 4o the husband's occupation;
those homemakers#whose husbands were. in

the worklng class felt less adequaté’ thank

-those, 1n either the professional or :tech-
nician’ classes (Cross, 1971, p. 29).

For the employed homemakers,

there were no slgnifacant differ-

_ences according to amiount of home econom-
»ics in high school or other means of ac=
quiring. information .for homemaklng. The
"authors were, cautlous in interpreting
their data, but those employed homemakers
who had had several years of home econom-
Aics in high school had somewhat better
scores than thbse who did not.

é, | Another aspect of the study by Cross:
and others (1971) is .the relative impor=

Fad - . e N " -
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tance attached by the homemakers: td the
different competencies needed. Competen-
cies reported most often’were in the
areas of child, family, community rela-
tionship, and+~management of: resources.
The authors noted . that "compe- '
tencies related to food preparation and
‘clothing construction were’ not mentioned
as frequently as might -have been pre-

~ dicted" (Cross, 1971, p. 31). Recommenda- |
" tions made. as ‘a result of this study were

that people responsible should review
curricula at both state and local levels
to determine if the more important*compe-'
tencies are given appropriate emphasis.
The approprlateness of asking homemakers.
how they percelve themselves in compari-
son to others is promising but probably
should include checks of specific items
of information at least in regard to such.
critical areas as nutrition, child de-
velopment, and financial managemént.

7 Recognizing that the ‘home environ-
ment is generally considered.to be re-
lated to the achievements of a man in the
work world, Scruggs and others (1968)
analyzed: the relationships between.char-
acteristics of the home andofamlly of, the,
worklng.man and his performance- 1n emplov-
..ment. The ultimate purpose was fo use

'the data as a basis for improving the .
vacational homemaklng programs. The ini- |

tial phase of the study included an ex- .
tensive review of the. ‘literature ,on the

- world of work, particularly the .

relationship of the home to employment,
and a. pllot sgpdy.

e



. , Collectlon oﬁ Quqstionnaire data'from the .35

. " families in the pilot ‘study,was supplemented ’

« ’ . with interviews by trained interviewers.

: ' 'Results of the pilot. suggested that fami-

lies varied widely and the fact that thelr
Jobs were .similar did not necessarily®

that the,people themselves were. -
D2 from the pilot" study suggesfed that there

‘ 'f;'5;~ome relationships between the home envi-
‘Yaument and the employment record, that the

Mband's roles in dec151on maklng

;;:'1ed that dletany intakes were not
dptimum, and that knowledge of child de-

vglopment was positigely related to job

status of the husband. . .

3

3
Following the pilot stud?, Pearson i
, (1971) looked closely at food dnd nutri-
* % tion knowledge of the homemakers and
. their attitudes toward food preparation,
\\h,J7 and investigated the relationship of em-
ployment®variables to knowledge and ;
. +" attitudes. Data were collected [from 186 -t
. .~ families by methods similar to tbose -used
in the pilot study. ' . .
. @/
: . The.survey .0f homemakers' nutritlon
‘ knowledge indicated that the women had more -
— . misconceptions about the srelative amounts
oo - of certain nutrients needed by people of. -
various ages than ‘about what_is "good" or
. "bad" for p ople in general. The saverage ,
score on the series of food’ preparatiOn
L attitude stitements indicated that the women -
- . had & positive, but not strongly sitive,
.. « attitude. toward/food preparation ( earson,
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 Kundel (1969). reported other:aspects

of this follow-up study. Her findings 2
showed that the majority of all family L%
clothing %as 'bought new, and that home 5
sewing was. done by 72 of the 1 méﬁfr/
The scores *of the -husbands an ives re-

ahected positive beliefs about the impor-
tance of the famlly.‘ On’ the average,
‘husbands and wiyes took a position on
family decision making regardlng money

hat could be described as approximately’.
mldWay between autocratlc and democratic.

. ngher levels of educatlon were as-
soc1a¢§@fW1th less informal work clothes, ,
greater soc1a§)partlclpatlon, better hous-,
ing, more knowledge of child development
by the husband, 1&ss autocratic .beliefs
about ‘decision maklng and the. preference
for quality.over, quantlty in clothlng -

(Kundel, 1969) :

Studles whlch'addkess program effec-
‘tiveness ‘are .scarce for ongoing programs,

* but studiés" frequently assess the worth -
of new curricula. and/or new instructional

strategies. Selected for this review are

two studies which dealt with a curricultim
deSigged to prepare students for thée dhal &
role ofqpomemaker-wage earner.

" Hughes (1969) tested the efflqacy Qf
a curriculum pa kage whlch contalnqb a
month-long unit designed “to help secqnd—.
ary home economics students  study. :

" combining the homemaker-waqe earner's = o .

roles, including especially the manage-:
- ment problems associated with those -

roles. (The Hughes study- was con- g & .

4 o ' .
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ducted Just prlor to theXresurgence of’
-the women's movement and at a time*”when
currlcnlgm packages for use by home eco-:
nomics teachers weremnot avallable.y ’ '

o~
w

The materlaleWere developed ini- o F
tially with the. hélp of a group of teach--
ers -and subjectbpatter spec1allst§'and were
"subsequently u #in a variety of schools’ b\\
by experienced*teachers. Of' interest '
here is the efﬁgctlveness of designing a
carriculum for uge in a falrly large
number of schoolg.

s . .Content of the packages included the . o
N historical background.of-the employment of o )
-women.,, employment statistics of the e, factors: .

involved in making the decision abau enploy-
ment of the homemaker, costs of employ-

ment, provision ®or care of child#en,
management of money . The variety of

-~ 1nterv1ews, discussion, overhead tr
parencies, a simulation game, field t 1ps,
role playing, and programmed instruction.
Teachers judged the total package accept- -
able but responses varied on lndividual
items; they also noted that the materials

. were particularly good in eliciting in- v

.terest and participation of students.
‘Student gain was significant -on the .
v achievement test but nqt on the attitude  ,.
= tests However’, ;in- interviews  with stu-" ’
dents at the- canclusmon of the unit of
“study, they spoke pf the importance to
: them.of having had'the opportunity to . '
« . study the kin s of tOplCS t?\f were in IERETE
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The information in the package was: . W

‘ suited to use by the teachers .in the . &
classroom and is cited here because it = - e
illustrates a.method of bringing about a : W

curricular change with a model that s
‘might well be explored for use again. . *
The problem with the Hughes materials 1is
that there was no provision'for selling
the package or gettlng it into the cur-
riculum beyond “the schools where it was
tried. . This is not & problem with print . . -
materials but is with)packages that rely é; A
heavily on non-print terials, and ¢ R
. better strategies: for dissemination are. 2
.8till needed. . . . o o *
r . - . LY " L,
A much more extensive dual role PR
- project, "Preparation for a Dual Role ° ¥
Homemakeér-Wage Earner with Adap;atlons 8-
to Inner-City Use;' was carried '
four states by Dalrymple, sLowe, ahd .
Nelson (1971). The experimental study ‘°g4 e
tested the efficacy of two eourges de-
sigfied to prepare disadvantaged youth ¢ -
for their dual role of homemaker and 9 - @
wage earner. One course e pha51zed3home- G & v
making‘and the second courfe inctuded ,
both homemaklng and wage earnimy, with * &
both oriented toward the doncept o even-
.7 tually comylnlng both homemaking and wage B '
o .wearnipg. S ) i By g ~
. Subjects were 139 Shpils ip! experi-
- mental and 147 puplls in control gro pSs -
in Connecticut, Indiana, Néw York ang
Ohio. Pupils were disadvantaged and were
selectéd for the study according to spe-
~cific crlterla, any one of which” would
cla551fy a pup11 as a potential dropout.

. : L s
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] .~ The design also provided for ~
. supplementlng the ba51c teach1ng strate-
gies with-use of resources from social
and educatlonal .agencies in the communl-
ties, us€ of more than one kind of re-". LT,
) source, and partigipation in a teacher - o s
S workshop as maklng a dlfferenge in effeé—" S
' » tiveness of; the ‘course. L
J o v Lo R
. - EffectLveness of "the year long B
course was determined through analysis of
test results and records in terms of :
P changed pupil ‘'sel -concept; perception of
‘ locus of control; nowledge and eoppre=
hension of course ontent, attlttde toward
- child rearing prac ices, marriage, dual
role for women, and worR; school attend-
_ > ance; academic record; &nd potential for
.. employability (Dalrymple, 1971, p. iii).
o . : 'Y
o During the- tlme the experimental
‘ .. study was being carried out researchers
‘( © . visited the“jiigsrﬁoms in order that ™%
; _ course plans materials could be Lon-
tinuously evaluated. 1In addltloﬁbto aata ' .
collected about the experimental and.&onﬁi S

trol students, teachers also reacted tfo2* ¥ *¢ =
student response. t6 materials and to!af&4 . S
aspects of the course itself.: Data ‘ifm. %); ro

. cluded interviews from aldl teachers aﬁh
- from a random sample of ,pupilgai

the end of the course and in @ -ollok‘np“
one year 1ater T e E
Co s SRR - Ty S

a later report.of thﬁ;*'Udy*th

autho noted that assessmentﬁias dlff1¥ N

RS N
cult becapse success was in selected ag- . Wiy i
.. pects'r er than any general, overalrl‘#=: e g
* . success (or failure). ™The strongeif e
. ‘f:. ) ’. Yoo~ ~j.
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‘ V1dence of galn for puplls in“the course . .
“f; _oriented to wage earning was in terms of ...
A._.‘ “.their . self-COncept--feellngs of self-
oo worth,‘equality 'with ‘others, and respect
s “for’ themselyes i ,J.-The pupils gained in
eharacterlsthﬁs enhanczng employability"
(Nelson‘et al-, 1975, p..113). .Compared
to qontrol grougs, pup 1s in. the ‘home~
maklnghcrlented course gained:more posi-
“tive’ attltudes(toward work -and .their-aca-
demlc records. 1mproved for the year of
;o the experlment When’1nterv1ewed after
[ thq course, * pupfls for the most part. gave
~ 'posigivé gomments®anpd. noted e helpful- .
,._nessnto them of the'content of the:- ‘course

¢

;3 - thé contént of, the curriculum for, dlsad-f
i vantaged; tudents but. also the teaching
PN I strategle use@, They ‘recommended that a.
.2 variefy ofstrategies be used, even within 1ndl-
- - v1d&§1 lessons,( nd that teachlng mater-f"';~ 3
SE " ials ‘péadapved.ta.the socio-economjic rf.t‘;fﬁ@’
e 3 level“of .the puplls in “the " classes. Wlth R

’ ¥ rega lto on=the~job experlence” they .

N sug _fteﬁ that ‘pupils: be given experi--, :

g e ag, ‘soon” ds  possible- after. the - class T

LT ha egun ‘in order 'that they may ‘have a o

et T L cbn te referent  for class dlscusslonl 4
AL A (Nel nep.al.,. 1975) R o

e e It ay be as & censequence of their-
7. .problems andlssemlnatlon that:the re-

A - searchers made, the.same recommendation : °
, ¥ - " made ‘earlier by,Hughes (1969). That is, °
R :+ix’+ that-curriculum-guides.be developed with

" all needed accompanying resource materials’

- ' and.provided to tea&hers to facilitate
. ; A o oo
! s . .

. y PN

. . »
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,pdate %eachex knowledge of \
tdﬁamp&gVQ classroom compe -

% tence’ (Nelso “6H

.. % of those "duaiﬁ.'lésﬁfstudles were based )
d%,*@on content in’ rea§0for which the need

. - % has Been ‘aoehliéhted’ and. yet they were not
O §% wldely useﬂ'fbﬂgpwlng the experlmentatupn.“
R .‘b. A

L Asisal ¥ sugg of a mandate for "main-
b streamgp '"hand¥capped students, teachers
N réquestdd: lielp. in dealing with these stu-
FoN . % denYsiin theyr regular classes. Kohlmann
Y (1977? de'd g%ﬁ a study; "Procedures for
ol ‘”Eeach;ng Skills~for L1v1ng'3n Classes ‘
T e Where Mildke Handic¢apped Pupils are4§nte-
e 'w?graﬁéd wit lon-handicapped Pupils. The
L umuanlypurposy of the study was to plan effec-
Htxveredgc&taonal opportunities for 'stu-
'deng_Jxlth ‘wide range of abilities and
3 - , k- ‘1ons. More specifically, the
YA - §tudy o jettives were to encourage teach-
-;' “'m@¥?mtﬂ ba” zllllng to work with students
‘g &v1ng méfital and physical handicaps; to”
n‘*identlfy ‘areas of skills for

;*_%.. e :
fx? i ‘depen it living, for family
£ iVing [afd for career; to design and. test

effectlveness of instructional technlques,
and, %. prepare currlcular guldellnes
. basad on f1nd1ngs from. the $tudy.
Varlous teachers, spec1allsts, and i
.»classes participated in initial testing;

QQF 'main study included data from 16
‘ . p plasses taught by 14 teachers. The 251
AN students included 25 mentally" disabled
%ﬁ{'v gand 5 physacally disabled (Kohlmann,

.o 1977, . 38). : _

. ’ ~_fln"' ' _ Hv R a ®
Vol YIRS :
.8 . ,
&€ - ; ’
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ali, 71975, p. 113). . Both:
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Strategles tested group learn-
ing ‘centers Wwith each of ‘three L
procedural patterns.- In.plan.1l, one ‘Cb-
jective was studied at one center,and”“'
after cgégletlng the activities for that
objective the group rétated. Prior to -
and subsequent to the group work there
‘were_activities of the total class for
introduction and follow-up. Plan 2 had
all learning centers working on the same
objectlve but different generalizations
at each. After groups had worked through
generalizations there would be a report
(teach-back) to the total class:. The .
third plan was a. combination of one and.
two; that is, it combined rotation with
teach-bhack. 1In all cases, the topic
.studied was consumer information and all
. three plans includéd modules for use by’
" the teacher. Modules included all neces-
sary materials for carrying out the ac-
tivities with the students. ;
Crlterla for assessment of compara-,
tlve worth of the plans included - attitude
toward abled persons;, an achievement -
test administered’ as pre-test and post-
test, attitudes of students and teachers
.toward theegroup learning centers and-
the materials therein, attitudes toward
working in groups, and attitudes gpward
the content area. .

. ¥
-

Kphlmann and others (1977) found the

- group learning centers effectlve‘when
used in the mainstreamed classe§ in: that
stidy. Cognitive growth:occurred for
. hoth the typical and- theﬁelldly disabled
~although of course it was

3

Pl . . - .
T . « * L ) !
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not as great *
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' | o for the mentally dlsabled. Students at-
. sk v‘?;itudes ‘'were generally posijive as were .
B ~“’those*of the participating- teachers. - The - »

~ .. . opportunity to work'with -other students y
N S may have been:‘the most 1mportant:aspect
' ‘ of the study 1nasmuch as. Vo -
v e . teachers expressed very favox-,
able att1tude§,toward the soc1allza-’
tion which occurred as students" D
kedﬁt%gether as a« group to accom-
. i ‘prish’ a common goal., In addition, : '
h . peer . tutdring which took place in
S . the. learning® centers was viewed as a
R positive attribute of .the strategy
o (Kohlmann,_'1977 P 73) _
: # At
' Ag a result, use of group learnlng center
. was recomménded for mainsframed classes
. and some’ specific suggestions*ipr effec-.
[ ‘tive u®e were noted in the report (Kohd -
_ mann, 1977).

, longitudinal studles of infant and pre-
school experiments, Lazar and ‘others

(1977) sought to determine whether :
early ‘childhéod intervention programs had

& lasting effect. Their report, "The =
Persistence of Preschool Effects," has '
implications for both céntent and potential
participants in consumer and—homemaking

* grams. R i :',“,‘. ”‘}. R . . ! £
‘ ‘ The fou.rteen studles 1nc1uded pre—'_

school - 1ntervent1@ yrograms in three
- . -~ general categbrles, center-based, in;
» ,.& 1 which efforts.were directed prlmarlly

A .

In a summary of flndlngs of fourteen ;

*




the child; home-baSed,'witﬁ efforts
toward the parent, usually the mother;
and a combination of school programs and

" hpme visits (Lazar et al., 1977, p. 5).

The report is of importance to con-/

. sumer -and homemaking education for cer-

tain of its findings and its methodology.
Among the former are the, documented value
of a structured currlculum for the low
income children in the programs and the

- positive difference when parents

were actively.involyed. "Because, the pro—
grams did make dirference which per-
sisted and knowle¥ge exists relative to
components in the program, the neéds for

. inclusion Qf such experiences in ¢child
development classes is evident. That is,
"the "playschool" should give way to ex-

per;ences in an ongoing, structured pro-
gram. in which parents are actively in-
volved. v . o

The methodology suggesrs a procedure
for deslgnlng a series of studies with
different approaches in each of several

. geographic regions, and then aggregatlng
the data. Given comparable content and

criteria the procedure holds promise for
more definitive data'on effectiveness of

‘consumer and homemaking education. -

Annual reports of individual teach-

ers rarely report formal ,research on
evaluation yet from them -one may make -
inferenceés about program qualltv, ;Thq
reports may be provided for their local

- “gchool, but are more likély for state
compilation. The maih part of state

[

‘¥



~tive advisony committee, a strong FHA’
- well integrated into classes, ‘'strong ad-

‘.patiOn of the two' teachers ,in a variety

"and for that reason Yungschlager in *
, September 1977 contacted 500° former stu-""

£

T < /
reports contains enrollment and cost data
but as one turns to'the descriptive re-
port 'indications of ‘successful programs
are noted. The report on Part F, "Qon- ‘
sumer  and Homemaking," in the State of Iowa's

R rt ‘for Career Education Fiscal
Year 1976 'included a description of com- ,
ponents of successful programs. Three
were selected for reference in this re-
view and the appropriate teachers and
supervisors were interviewed. °Two of the
programs involved use of funds allocated
for work with disadvantaged (Jordal, Note 5;
Kelley, Note 6) and one was a "regular"
secondary program (angschlager,'Note 4). -

L.
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The consumer and homemaking program -

reported by Yungschlager is illustrativé
of the programs régarded as superior by

- consultants’in the Iowa Department of
- Public' Instruction and by home economics

’

In agdition to the inclass components,
the program included.home visits, an ‘ac- -

teacher educators at Iowa State University,

@

ministrative support, and active:.partici-
of professiopal activities (Yungschlager,
Note, 4) . : 4 L

‘ The progrém,isfcontinually evaluated

dents in the family living ‘program.

" With axstructured questionnaire she
- asked them what aspects of the class were

most usefiul to them.after they had'left
. tos . L4 .
. : g, )
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‘ many laboratory experlences (Y
. Note 4).

'college in. the eastern part of éﬁwa.'

.

e

. . o A
PR . S : L
school and in a free responsé sec- '
tion invited thelr comments on the pro- )
gram as it was. and as they would suggest L
that it be revised.* .
. ' . . .. 9 ..

The program,*in a.town of about 1200° ~ °
in an area on the‘fringe of productive '
Iowa farmland, has. con51stently‘ma1n—-
tained high enrollment and . is now at the "~
point where_facrlltles ‘and personnel must
be expanded or enrollment ‘restricted.

The program, which serves grades 10-12,

- has recently expanded offerings of inter-

est to young men and mgore semester offer-

ings in order to serve  larger numbers of

students. Those who want a three year : -
comprehen51ve offering in home economics '

‘may still have it throagh a combinatAon .

of the offerings awailable. Learning

activities are vari®ed and include such

"real" activities as working with a house

durlng its remodellng, field trips, and
schlager,.

The program at this school is ;
not atypical, but-suggests a program for '
a falrly conservative communlty to brlng

- teachings in llne w1th soc1ety as 1t is-

today. : A _ v SR .
. - l "L &’ .. -
In 1974 a spec1a1 program called ¥ '
"Mothers and Children Ledrnihg Together L
(MéLT)“was initiated at afh area eommun;&g

]

main’sponsor ‘of the program is the com-

-munity. serwvices. d1v151on of theqpollege

bfit it included cooperation of j-variety . S 63
educational’ and soc1al agenq1es in' the - . 7

afea cooperate. Partic{ pants In the Program are f
women who/ﬂuallfy as low ;n ome ‘under the' o

) guldelines and the chlldren 1n the chlld LY

—~

-;'l - .
. ,‘ﬁ L ’ : ‘ ._' .5_‘ |
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o tare center, a learnxng environment. The .
-~ Children may be children of the mothers )
. "in the program, Spanish speaking chlldren
whose parents are attending a bilingual -
.program, children of students, or chil~
dren of- faculty and; staff (Kelley, Note Lot
6. , -
- WOmen who are students in the’ ro-
. - "gram are often referred by tpe varfg
A : social agencies and may be .high school
dropouts, child abusers or abused, and. so -
on. The main emphases of thg‘program _
are consumer education, parent educatlon,

e and management. Lessons .in these areas: ‘.. .
are presented to .two groups each of two G
mornings a week during the academic year. = o

- The mothers are given opportunity ‘to com- =~ |
plete their hlgh school education and to. R
- ‘ gain knowledge and’'skills to help them in *
L - their daily-living: . While they are stud- .
e . ying their children are in the ch;ld .care
‘ center and a- part of the program involves 1nter-_
. _ action between ‘the mothers and their’ own '
e ~ children as a laboratory situation. .'After
? ' ' obtalnlng the high *school diploma, the .
’ ® women have oppértunity for  some kinds of _
jOb tralnlng (Kelley, No{e 6) ! s
. ., \
. Though there has been né formal.
- evaluation of the program, community col-.
. lege’ and Department of Public Instruction . '
S ‘administrators have made site® v1s15§ e
. ' . Further, the parrative réport of tHe in- .
© ' structors ingluded not only their assess-'
" ements of the/progréss of the program par%“
. t1c1pants but ‘also -comménts of .the par-. .
. t1c1pants themselvese Some evidence .of *“
. ‘success was the number of students who L
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finished their high school degree and con-
tinued their education at the community
college. Other evidence was that although
attendance was irregular, there was more
coéntinuity of membership in classes than
~is often the case at such.cedters. Par-
ticipants may come for as long as two
years; at the end/of that time they are
expected to be "on.thelr own"’ but may use
referral services of the program.

v Another aspect of thé’ progr, .concerns the

importance which the partij s them-

selves have attachéd to tHe arentlng

-lessons. . They- consistently reported the

value of this in their lives with

their own children when they reported that

it is possible for one to become a better

parent (Kelley, Note 6). :

.., The largest city in"the state .
(2007000) is the site of another success-
ful ‘adult education program, an

"outreach program housed administratively
within the- public school system. . The
total- enrollment for FY '77 was 1120, of -
whom 222 were male.' Most were "adult"
but there were a few pre-schoolers and
senior citizens invblved in the program.
Deliverygmode was . through family living
centers and home visits. Visits were
also made as promotional contacts but
the reported 2,007 home visits included
those in whlch.acthal teaching
occurred (Jordal, Note 5). - -

Objectives of the program are fairly
' general, oriented toward such things as:
management of income, consumer practices,

90
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nutritionally adequate menus, preparation
and storage of foods, food buying, some
skills in clothing and home furnishings,
health and sanitation, communication, and
child development. Objectives are met
through formal classes and through re-
sponses to particular problems which the
~ CITents may have. Some of the problems,

such as reading.labels and working with

? our measurement system, are unique to ‘the
group of Vietnamese who have settled in the
city. Others served either individually
or through workshop type classes include
whites, black, Spanish, and Native Ameri-
can. The program is- becoming increasing-
ly successful in working with other com-
munity agencies and-that effort will con-
tinue. The use of professional home econ-
omists was reported more. satisfactory than
paraprofessionals in this particular pro-
gram and the need for additional staff is
some evidence of the program's success
(Jordal, Note 5). ’ -

- The New York state program reported
by Nelson and Jacoby (1973) was a state-
wide effort to provide many programs of .

- the type of which the two were reported in
Iowa... There may well be some merit to
starting such programs on a smaller scale

..~ with ample opportunity for. frequent re-

' 7+ Jview“and revision during the beginning
stages. On the basis of the subjective
assessments of the two programs in Iowa,
it seems appropriate to expand that ef-
fort, this time accompanied by evaluation
which would meet at least some of the

. criteria for design and instrumentation.

K ' All three reports noted the need for creative -

0
€
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prOgrammlng and all found profess1ona1

home economists necessary.~ Considering

the success of the Coopefrative Extens1on
Service with use of indigenous parapro-
fessionals, some.combihation might be more
apprdpriate than exclusive reliance on

either proféssighal or paraprofessional. J \\/

On the whole, studies suggest that consumer
and homemaking prdgrams are effective. Consumer
and homemaking education is an integral
part of the secondary school program and
of the adult program. What 1is striking
is that except for a few enrollees na-
tionally, there are no formal reports of
programs designed to serve the post-
secondary students. The students. are at
a teachable moment for consumer educa-
tion, family planning, parent education,
and provision of nutritious foods. Post-
secondary proggams lead the list of cur-
riculum studies to -be done.

- )

Studies to be Domne

Studies needed for further evaluation
of consumer and homemaking education are
of three typgs: experimental curriculum
studies which test effectiveness of con-
tent and/or approach for different audi-
ences, followup studies of part1c1pants,
and comparison with alternatives. As-
pects of all might he included in one
study provided that¥it was adequately funded.

4

The following are examples of studles
that would be useful.
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1. Develop and evaluate parenting educa-
tion programs at the communlty college

(or area school) le¥vel; that is, for
grades 13 and 14. T#e records on child
abuse, the concern. for cognitive develop-
ment of children, and the genera}Xly con-
ceded importance of the env1ronment man-
date that parent education programs be *
extended. Design theLcourse to appeal
to a varlety of ‘audiences and to agccommo- .
date more than one delivery system.
Monltor effectiveness for enrollees, ob-
:tain control groups and compare with pro-
grams 1nc1ud1ng similar content offered
by other: agenc1es.

2.. Condugt a comprehensive evaluation of
"successfil" programs-~secondary, communi-
ty college, or adult. Consider competen-
cies of students, teacher characteristics

-

including Rreparation, characteristics of the community,

cost, facilities, attitudes of several.

‘groups, ‘parent participatién, presence. of FHA,

‘and job

aspirations of students. In shor€, look -at many var-

‘iables and look at graduates' as well as
those presently in. the program. Select a-
few programs in each of several states.™
Obtaint control groups, preferably from
the same schools. . *
3. Fdllowup graduates of child dévelop—
ment classes. Compare with'cohorts who
have not had child development in school
or elsewhere. Collect data on,child care
procedures, child health, abuse, and inter-

action of parent and child. Conduct as’ extensive

an investigation as- reasonable cost will
permlt, llmltlng sample 51ze 1f necessary.



o ¢

‘or’ two states, provide opportunity and

* ondary and/or post-secondary consumer and

4. Sampllng would be a vserious problem
but a worthwhile study would examine home-=
makers with small children.” Compare a - P
group that stays home with children and
spends time on food purchase and prepara—w
“tion, home care.and repalr, .gardening,. 4

and so on with a group -that works outside ¥

the home and buys services. .- (rhe first

group might .need instruction:) This -

could be especially useful for low in-

come persons, for welfare recipients, or for rural
groups.: One objective would be cost

comparison. Others could be investigation of .
personal satisfaction and quality of life

(as perceived and as observed).

' 5. , Experiment with funding patterns

which reward innovation. That is, in one

money for a few teachers to develop

courses that include the critical skills
needed by the groups most at risk. Add ) )
" gkills of change strategists and communi-

“,cation experts to those of teachers and —

reseafchers.

l'6. Explore effectiveneés of community

involvement experjences within the sec-

homemaklng programs. Determine strate-
gies for implementation of experiences
facilitating community involvement roles
as students and later as citizens.

7. Variations of (1) for other subject
areas and’ other groups.

s
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POLICY IMPLICATIONS

Studies of learners and society and
'recommendatloﬁs of specialists have-im-
pact ‘on curriculum but so.do agenc1es

. responsible for funding and carrying out
educational -programs. Thelr impact may
'be as priorities established by school
philosophy; -it may bevas legislative man-
dates for content of programs.
" fdocal schools want the best educa-
tion they can provide for their students
with available resources. Reactions in
~-the last, few years to 1ncreases in school
budgets have been sharp and’ make clear .
that only with firm evidence of’ neéd will '_\\\v
schools permlt expansjion of faculty or ) .
budgets _in - any area of study. This reaction af- -
fects vocational areas such as consumer
and homemaklng which by their nature are -
more expensive than’ academic areas. '

rfgkrefore when one is looking at con-

sume nd homemaking programs one needs
to recognize that changes, if necessary,
-may need to be made by shifts in the -
ex1st1ng -program rather than by addition,:
of ‘resources to meet what may be more im- -
portant needs than are served by the ° ‘
present program. ,To cdmplicate matters,

‘vorders for 1mplement1ng Title IX and for
"reduction of sex stereotyping may: be -
forcing, other changes. ‘In maklng such
changes, school, administratofrs need ﬁelp
in inte pretlng the needs of the students

.. in the local consumer and homemaking pro-
gram at all levels. : .




_ Within feHeral guidelines, states,
"too, hdve their own priorities. Differ-
ences between state and local priorities
can. be 1llustrated by reviewing state
plans for vocational ‘education and en-
rollment in those cqurses.in local pro-
grams. For example, one state plan man-
dates that.in o;der to meet requirements -
the program must include consumer educa-
* /tion, including promotion of nutritional ~
- knowledge and food use, as well as the understand-
ing of the economic aspects of food use, T~
" and purchase,as an- integral part of the
program. The plan also mandates that .the
program be designed-for youth and adults ~
who have entered or are preparing to . -
. enter-the work of the ‘home (Iowa Depart- .
- .ment of Public Instruction, 1976, p. 54).
~ The mandates follow the federal guide~
' lines, but are not always represented in
. enrollment repotts from local schools. 7
. The’ ntent may no e, visible, as sug-
gestea earlier, but occa31onally school
. pollcymakers expect "productlon" to take -
p}ace in. a home economlcs program regard-
less of other needed drmen31ons.
, a -

Wlth ;ncreas;ng‘frequency, state
legislatures are mandating that courses
or areas.of study be included in second-
ary programs. Consumer education has
Seen among them, ‘afnd the mandates may or_

ay not -indicate the subject area in
which it is to be taught. When mandqtedK\

AN . S Ny T ..‘///(

}Sources: ‘informal comments from - i

students sSeeking positions; reviews of - G
Program cantent in. selected. schools.

- - -
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. content is in’'the consumer and homemaking
subject matter areas, some 1eglslat1ve
v1gllance is warranted.
. If content of} consumer and homemaking -~
prQgrams were more carefully spec1f1ed,
apd if there were. consistency in compe-
tencies expeoted of- partlélpants, some
of these problems could be eased. 1In fact,
N such specifications are important within
as well as outside “the fieldy Given the
present. emphasis on "basics," clear desig-
nation of content is in,q;der. ‘
) The present system of allocations of
funds probably should be /maintained.. -Con-
T sumer and homemaking funds kave been"
‘ shown to serve their intended purposes: N
i . If the funds were not designated’to be
' spent w1th1n the ex1st1ng structure, they .,
‘might pe dlvertgdgto other adencies that
@ _notBave profesgional ,jexpertise or a
@ellvery system.in g&ace. For reasons
Rot completely qlear, the consumer and
- hd@emaklng funds and programs are vulnerable.
‘One would hope that such funds _ '
gould be part of the basic grant but the
tlme for that is not now.

-+ . The p§ogram s audlences include stu-
dents at various age levels from a
variety of socjioeconomic groups; groups -
~ with special lneeds are served in in-
9 . creasing numbers.z/Programs are designed
.to help meet . the geeds of pregnant
teenagers, famili on welfare, female
heads of families, and those with
phy51ca1 or mental handreaps. Portions « -+
. of available funds are de51gnated fox
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these audiences, and shbuld cqntinue to
be. However, criteria for identification
should be left to the respective states.
Iowa is not unique in finding it diffi- |,
cult to’'conform to federal guidelines for
identification of disadvantaged, even
though it has its share of persons in the
target categories.

v -~

Legislation might encourage use of
consumer and-homemaking funds in joint
projects with other sodial agencies to
meet partigular problems, provided the
consumer ‘'and homemaking funds are used
under the direction of home economics |
supervisors in the respective state de-
partments. Funds are limited and, al-
though it seems appropriate that they be
used in cooperation with other agencies,
policy writers must be careful that the
use -is for educational purposes, ‘and the
impact identifiable. :

Programs._as they are How organized
should be continued, but with specific
improvements.” Emphasis shodld be on the
special needs of groups at risk and on, -
"skills needed by homemakers (bothymale : .
and female) who are also in the work ‘
force. One way to implement reorganiza-
tion is _to legislate it, but some form of
particiﬂhtory'decision and action by
teachers themselves would be preferable.
Action woul e.facilitated by strength-

ening the-.inservice component of ancillary

serviced to provide curricular materiils

. designed specifically.for tgachers to use
-in providing the content_slggested for the
groups identified. ‘ -

- L8

o /

,“\

-



Useful as they are, curriculum ma-
terials and guides, whether state or
federal, are not effective for this pur-~
pose. Current subject matter’and sug—"
gested strategies - (including evaluation
devices) 1in reasonably small "units" pro-
vide the new information and ideas whlch
teachers continually request.

Research and evaluatlon_are other
ancillary services in need of increased
‘funding. Lack of such funds I's evident
from the paucity of evaluation studies
reported. There are able,researchers in
"home economics education, and needed stud- -
ies have not been done because priorities

_ for funds were elsewhere. Legislation. as
v now writteén permits use of consumer and
homemaking funds for research Aand- teacher
P education, and some of those funds should
be available, if not in all states, at
) least in some key states for national or
' regional efforts. If additional funds .
are needed, they se9uld be sought. _ '
Of equal importance is that they be con-
tinued over a period of years in order
that data may be collected beyond the one
year to which many projects are limited.

Youth groups, outreach programs,
home visits and other dimensions of ‘the
program ought_ to be continued and perhaps
expanded. ‘Special funding does not seem
necessary, although some states may find
it desirable to make certain that such
dimensions are' available to target groups-
as well as traditional audiences.

s
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, Any suggested change w111 be diffl-
cuét without more leadership at the state

1d national level. -After the M63 act,

rsome state departmepts. of .educdtion and
. the national office of education were re-
organized in 'such a way that vocational -
home economics .Superyisors lost budgetary ,
control; in some cases. posltlons were
- lost. The damage to programs' is evident '
-although hard to document. Some evidence

is the decrease in research and ‘curriculum
efforts. Another is the lack of a defini-,

tive content for consumer and homemaklng
eduoatlon.\

Organizational patterns of state de-

partments of educatlon merit review, per- .

haps as much for al of vogational educd-

tion a onsumer ‘and- homemaking alone.

It may weliﬁge that changes in organlza—

tion have increased effectlveness in some
respects. and all that is needed is ade-
- quate. numbers sof staff ‘'with budgetary con-

trol. The. most’presslng need 1§*as\the
national level, where we need an immediate
increase in‘thé numper of.personnel with : <
expertise in vpcational home economics.
Again, - those rersons ‘need budgetary con-
trol ,,* y‘p . .

t

L. Alternatlves to programs beyond the )

few suggestedﬁelsewhere do not seem viable,
although we need data to prute or .
support the statement. The present con- ‘
sumer and homemaking program'hads” profes- .
'sional . -expertise and a dellvery system

* second to none in educatipn.« Some combi-
natlonnpf effort has been suggested, but

3



o .
" fund$é are not sufficient to permit large
scale 'use other than as designated

N

In summary, this rev1ewer recommends
that the consumer and homemaklng program
be continued. ~The funding level should’
be increased to the extent that the
groups-most in need of the program can be
‘reached without jeopardizing its useful-
ness to traditional audiences. Emphasis
shiould be placed on out of school pro-
grams for persons at risk, on a shift in
‘emphasis-in the seconddary programs and on
‘ post—secondary programs.- Research and
development efforts, with subsequent in-
service activities for teachers, will be
needed if the changes are to occur.

The need fQr 1eadersh*p is acute.
Professional’organizations e helpful;
the American Vocational Assoc1at19n pro--

vides leadership for vocational education.

and theé American Home Economics Associa-
tion prov1des leadership in the field of
home economics generally. However,
neither group can take the place. of
strong leadership from the U.S. Office
0f Education and from state departments
of education, provided by a sufficient-
. number of professionals with education
"and experience in vocational home eco-
nomics.
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A~ JSSESSMENT 3;& CONSUMER\ AND

HOMEMAK,ING EDUCAT ION
Aleene A. Cross IRV .
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N

The occupatlon of homemaklng has
. been the purpode of Vocational Home Eco-
nomics 51nce_5he passage of the Smith-
Hughes Act in 1917. Each legislative act
. for the past sixty-years, and consequently‘
- the currlcula that resulted, has addressed
currgnt soc1o-econom1é concerns that '
affect families and individuals. The,
-first‘curriculum guides focused on the,
mantal skills of food preparation and
clothing construction which were mostly
done in the home. The guides in the early
fifties placed additional emphasis on
child care, interpersonal relatlonsh;ps,
and the family life cycle. Consumer
educdation became the focus after the'pas-
sage of the 1968 Amendments to the Voca-
tional Acts. These various changes and/
or additions resulted in more emphasis.on
_ ‘human development, management, and values. -
TNe homemaking skills needed to provide
food, clothing, and housing increasingly
were linked with decision maklng and the .
utilization of resources. , ~

.ty MToday the central focus_ of home

‘' economics continues to_be thelwell being
of the family and the. qpallty, enrlchment,
and stability of familyslife. Because of
certain developments ih society,” the need \
for home economics is probably more impor- _
tant today than during any other peyiod in
the history of our nation. The lon§-time
emphasis in the public schools on preparing .
individuals  for the occupation of ' home-
making continues to be important although

#
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Home Economics Education Program at- the
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-families which necessitate new directions

,‘ . ) ) '.4.»'

there are necessarily new problems facing

Y

in homemaking education. Homemaking educa-
tion and the new emphasis, education for

- gainful employment or occupational educa-

tion, both dtraw on a common body of knowl-
edge in home economics.” The new purpose
will contribute to the economic develop-
ment, of the country. Today home economics
is concerned with human development and

' the welfare of individuals at all ages and

at all stages of life, the management of
family resources, dnd the establishment of
family-community relations as compared_ -
with the emphasis on production of g%gds
and services in past years." A
This statement is as true today as
when written by Lela O'Toole in an unpub-
lished paper prepared in 1967 as a member
of the panel, named by President John F.

. Kennedy to study vocational education.

The differences lie in the socio-economic
concerns of the present that appear in the
1976 Amendments to the Votational Education
increasing number of teenage parents,
single parents, and working mothers; the
role changes of bdth men and women; and
needs of disadvantaged, handjcapped, low-
income, and aging persons as well as
inmates of correctiopal institutions.
Curricula and programs must address thes
concerns and should be based on those com-
petencies essential for the ‘homemaker .
whether male or female.

The following definition whi'ch encom-
-passess all fields of home economics has

o R I X B Y

-

"Acts such as disintegration of the family; the



been’ and continues ‘to be used by vocational.
home. etonomics educators to establish .the
scope of curricula. ¢y This definition has
proved to be sufficiently compre ensive
and flg}lble so _that ‘-needs and interests
- of target groups have been and can continue
. to be met by the development of speci
offerings and by adopting new emphases in
curricula. 3 p

b
3

Home economics synthesizes knowledge
drawp from its own research; from the phys-~
ical, biological, .and social sciences; and
‘from the arts and .applies this knowledge to-
. improving the lives of families and individdhls.
Its concern is with the follow1ng aspects
of family 11v1ng

. - family relatlonshlps and care and
guidance of children

- consumption’ and ‘other economic
aspects of persona* and family

living
. - nutritional needs and the selec-’
G ‘tion, preservation, preparation and

use of food 3

- = .design, selection, construction and
~care of clothing and its p$ycholog-
ical and social significance

- textiles for clothlng and for the-
home

- housing for the famlly ‘and equlp-
ment and furnishings for the house-"
hold ‘

- arts as an 1ntegral part of every--
day ' life

- management:in the use of resources
so that values and goals of the
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& S . . individual, family or society may

, . be_attained. (American Home Bco-
~ - . -nomics Association, 1959.) -.

. ., . q "..\J
‘. . This paper is divided into three
.séctions:, Crfteria for Determining Effec-
.tiveness, Evidence of "Effectiveness, and
Rationale for Consumer and Homemaking as
Vocational Education. :

¢ . ' . L - »

. CRITERIA FOR DETERMINING -
*' . < EFFECTIVENESS OF CURRICULA

, _ éonéumer and homemaking education has
/alwqys had as a major focus preparing per-
sons to be homemakers .and to function as
members of a family.- Furthermore, target
. groups to be served by consumer and home-

making programs have been pinpointed
according to Curreg§~socio-economic condi-

tions which are alsp reflected in the

, . wvarious Vocational Education Acts. The

» . ‘criteria to determine effectiveness is
presented in this section first as related

to target groups and éepbnd as competencies

ng?ded‘bx the .homemaker.

- tin the past been a programn for females -

- rather than males, primarily resulting
from attitudes of society as reflected in
parental objections, school counselor
advice, and peer’pressure. Histori-
cadlly, homeémaking has been‘defined as the
%Wdrk of the females in the:family and even

today a majority of wives and mothers are

in.charge of mapaging the home and caring
- for Children." However, these conditiqgs
I . % .

. - LN
. : )

. " €onsumer and homémaking education has



are changing.. Men are assuming more of

the homemaklng respons1b111t1es as an ¥’
increasing. number of wives are employed
outside the home and as more single -
fathers have or share custody of children.
"Male enrollment in' consumer and homemaking
- is reported as increasing. Ideally all
persons, both male and feéemale, would at
some time have preparation for' homemaking
other than that rece1Ved at home. The
criteria discussed in this paper refer to
males as well as females since it is appar-
ent - that a target group is boys and men and
furthermore that sex bias must be elimi-
nated from all vocatlonal education pro-
grams.

Target Groups Related to Soc1o-Econom1c ,
Conditions :

, Many of the socio-economic conditions
that exist today did so in 1917.  Certainly
there were families with extremely low
1ncomes as there were teénage parents,

‘fle parents, working mothers, ‘alderly

handicappedhomemakers, and '

institutional inmates. Perhaps society
~today is more aware of the needs of these
-personsand of the large number who
are in these categories. Certalnlg -con-

er and homemaking education can and

ould serve these various target groups
through either secondary and post- secondaryf
programs and/or special classes. :

‘School-age parents and. the ‘increasing
number of pregnancies occurrlng among teen-
age and preteen girls is % concern consumer
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and homemaking education curricula and .
programs must address. One-fifth, or
‘680,000, of all United States births are
‘to women still in their teens, 274,000 are
to adoles@ents 17 and younger, 13,000 to
girls younger than 15. Nlnety—four-gércent
. of teenage mothers keep their babieés -at
home according to a 1971 study, 2.5 percent
send the child to live with relatives or
. friends, and 3.5 percent give the cchild up
for adoption (Alan Guttmacher Instltute,
1976, p. 11)

A substantial and growing part of
adolescent childbearing occurs -out-of-
wedlock. Between 1961 and 1974 the rate
of out-of-wedlock childbearing declined by
one-quarter among women 20-24. By ‘on-
‘trast, it increased by about one-third
among 18-19 year olds and by three-quarters
among- 14-17 year- '51ds. ' The nonmarital
birthrate among 18-19 year olds is now
h1gher than -that amorig women 20-24, revers-
ing the trend that prevailed until the
early 1970's. Five-sixths of the infants
born to girls 14 and younger and more
than one-third of thosesborn to alls14-19
year olds are born out-of-wedlock; the .
percentage decreases with &ach year of age.
Between the early 1960" and:the early .
1970's, the proportion of children of ado-
lescent mothers who were boxn out-of- i
‘wedlock doubled and has risen ‘at every year
.of age under 20 (Alan Guttmacher Institute,
1976, p. 13-14) ‘ S .-

§

School—aged mothers, whether married
or unmarried, are high risks: . .
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_ . educationally. - because more girls
- drop out of school because of preg-
nancy than for any other known
. reason .
.+ . medically - because of 1ncreased
" likelihood of health gomplications
-during pregnancy and. because of
low birth weight of babies
who are often born prematurely and
sometimes with such handicaps as.
. mental retardation
. socially - because a great number
of the forced or hasty marriages
resultlng from thesé pregnancies
end in divorce (Milk, 1973,
o p. 34).

. o
i . . on
o

One solution is-tp place these young
mothers in a separate class where the cur-
" riculum is centeggd ardund their everyday
problems. Another and perhaps more profit-
able 'solution is to approach parenting and
-child care, management of financial and "
other resources, nutritional knowledge and:

. food use, sex education, and family. rela-

' tionships by utilizing the responsibilities
and challenges fating these young people.
Certainly in a program for a segregated’
group of young.mothers, there are great
possibilities for relevant irstruction.
However, there are advantages‘to providing

. classes that are open to a mixture of
sexes,. races, economic incomes, and social
levels. Young--fathers rarely identify.

- with the young mother unless married  and
'apparently are .infrequently included in _ ‘
programs ‘desigrned for school-age parents. ‘.
A class open to all students providés an
opportunity for boys, ‘whether or not they are

g
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. .
fathers, to participate in a most relevant educa- |
tional experience. . By the same token,

girls in programs.known to this writer

- have found this approach to consumer and
homemaking realistic and attractive. One

teacher reported that students who had -

never elected to enroll in consumer and .
homemaklng became eager to enroll after the begin-
ning of a special funded project that

- foctses on teenage parents. She feels
strongly that the reason is relevancy and
experiences such as operating a nursery .

for the children of the young parents;
plannlng budgets for a young couple; and
relating nutritional information to pre-
natal, postnatal‘and child care. The most
obv1ous advantage is that the young parents
are not isolated from their peers and are
not identified as a "special" groUp.

~ Criteria to be applied should be
baséd on the quality of the .instructional
program. The national assessment should
consider not only course content but also
the approach or methodology. An.ineffec-
tive program would have a middle class
orientation include instructional
objectives g(::ttent) _such as planning a
wedding, .thoosing china and silver, serving
a formal meal identifying period furni-
ture, constructing an evening skirt.
An effective program would include meetlng v
prenatal and postnatal Autritional needs, -
analyzing alternative solutions to.teen-
' ‘age pregnancy, providing care for an :
infant and/or-a small child, comprehending
reasons for child abuse, providing food
and clothing for a child. The relationship
between rate of birth defects and food '
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intake is a‘more reallstlc!approach to
teaching nutrition than requiring students,
to memorize the nutrients. Also relating
the incidence of birth defects and the age
of the mother is usually more effective ‘
than ‘the moralistic approach to teachlng
sex educatlon. 5 v

. Parental, peer,;and communlty atti-
tudes should be a- factor ip" determining
effectlveness._ Several school adminis-, .
trators°in one state did not apply for a
spécial-grant to implement a program
addressing this. concern because several
community 3leaders felt promlslculty would
be encouraged. Yet other administrators
because of their own attitude included as
many students as possiblé in a similar
program. A teach can.be limited in pro-
ceeding with a s ial program focused on
school-aged-parea\e because of these commu-
nity and/or school pressures. On the' other
hand, this realistic and problematic
approach is being utilized by consumer and
homemaking teachers without being so
labeled. Teachers and administ@#ators can
identify prevailing attitudes and any pro-
gram can be evaluated taklng these into,
~consideration.

Single parents have not only 1ncreased
in number but also have .beeh more widely
accepted, particularly fathers having.or

sharing ¢ustody of children. Single women

. head 12 percent of all American families,

. a figure which is double the percent in the

single men head about two percent’ -

* (Grossman, 1977).  Consumer and homemaking
curricula to be effective must address this

soc1a1 change.- _

1940s;



units of Lnstructlop as well as food,

The stage of learning. readiness would
be the adult level when faced with managing |,
as a single parent. Yet most teenage '
female parents are single and certainly in
the marriage breparatlon and child care
clothing, and hou51ng the 51ngle parent “u
concept should be included. ' Program offer-
ings that address the heeds of this target
group could be adult classes offered in a

‘community college, or an area vocatlonal;,-

technical school, or a high school's
extended day program. A secondary school °

«'offering.would'depend'upon the school

schedule structure. A quarter or semester
course in Adult Living, (Parenthood, or
Manggement could easily ‘include the con-

" cerns of 51ngle parents who can be -encouraged"”

to anroll. A consumer and homemaking course
that' extends over nine months and contains
several. content areas should include the

special problems of single parents as well:
-as those of intact families. The approach
.to instruction is the real key rather than

subject content aldne. An ineffective

- curriculum. would be centered around the

traditional concept of two parents, a son,

and a daughter. The effective approach would
include all possible types of family patterns:
the single mother, the single father, foster
parents, grandparents as well as the intact
family. The single parent and his or her
particular problems would then be placed in

a larger scope and a study of the transition
from an intact family to a one-parent famlly
or the reverse transition would be placed in

" real life context.
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- The management Skllls needed by the
single homemaker are even greater than
‘those usually requlred by the married,
Earent since he or she must do all the

making ta ks' shared by two persons.
Management of financial resources is of
; paramOunt importance for all too often
income is limited. One indication of an
effective program is the inclusion of
‘the many skills needed to manage a home -
~ - ¢ and certainly the additional skills needed
| -by the single parent. . - oo

. Housekeeping responsibilities .such as.
" meal preparatlon, laundering, dusting, and

, vacuuming frequently take precedence over-

., the parenting responsibilities.. An effec- s
‘tive curriculum would- place as much if not
more empha51s on parenting and care of
children as on managing the household.
Criteria would include content such as ¢hild
growth and development, expected behavior
at various stages from infancy through
adolescence, child rearing practices, need
for and techniques of expressing affection,
individual differences and graowth patterns.
Another criterion would be the inclusion of
content focusing on the single parent
rather than just the traditional two- parent
situation and examination of the dlfferences
under each set of circumstances.

- Evaluation should determlne if single

. fathers as.well as single mothers are
included since all too often the concept
is one of the widowed, divorced or unmar-‘
ried mother.
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" Mothers em'l;yed outside the home
have continued to increase in number. The
number of worklng ‘mothers in 1974 was 2.25
times as great as the number of full-time home-
makers: 30,543 compared to 13, 506 (U.S. Bureau
of Census, 1976). The middle class -dream of
'marrlage, keeping" house, rearing children, and Qot
worklng is not.a reality.’ These .figures
do not reveal the number who will at some
point in. the lives of their children enter-
or reenter the work force. The father is
“as affected by-theégother being employed
outside the home ad-she is.  He will share.
in household tasks to at least some/degree
and increasingly it appears to be d half and
half basis. The husband may also have as
many adjustments to make :as his wife.

This social condition affects the entire

family. Consumer and homemgking knowledge

,and skills can be beneficial to both the
worklng mother and her mate.

“~

v

Effective criteria for a total pro-
gram would include short courses. for
‘adults (mothers and fathers) on meal prepa-’
ration in a limited time,. selection of
child care facilities and sharing care
of children, management of time and energy
to do household tasks, - budgetlng of income, -
. legal rights and respon81b111t1es of con-
sumers, Courses would also be available in
area- vocatlonal 'schools and community- col- |
leges that would be required to: complete,an
occupational preparation program.

" The secondary school curricula should
include the working mother as one of the
. roles to be fulfilled by a woman. The
adjustments; needed by both husband apd wife

R
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should be included in marriage. prepara-
tion courses and management techniques and
concepts should be taught in the context

- of the working as well as the stay-at-home
mother. . ' ' J:

-+~ The young homemaker has always been

a part of the population and will no doubt
continue to be. Almost 22 percent of the
females 18-19 years of age and 56 percent

of those between 20 and 24 were married as of
1975, ‘whereas .38.6 percent of the males

20-24 years of age were married (U.S. )

Bureau pf Census, 1976).. The homemaking

skills -needed by the young homemaker are

much the same as those ‘that are néeded by

any homemaker. ‘The difference between  younger
and older homemakers lies in their maturity -
level and prior life experiences.. The
accelerated role transition of early marriage,
and frequently early parenthood, is closely
associated with family instability,.child abuse,
and divorce. Consumer and homemaking programs.
~at all levels should address the needs of

this group. , . -

Secondary school curricula -can capi-
talize on the young homemaker role. by
structuring many phases of the curriculum
“in that context .. This role is by far more
appealing to that age big/énd girl  than the role
of "either the single parént or the working

‘mother. Yet the skills and knowledge needed
are much. the same. Certainly the inclusion
of an awareness of the possibility of marriage
.in the near future should be'a criterion of -
effective curricula! Courses such as Pre-

\paration for Marriage, Parenthood Education,
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Lo »
Education, Child Care, Food Preparation
and°“Nutrition, and Consumer Education prov1de
the content to address the needs of future
young homemakers.

\

_ Adult short courses for young home-
makers that are designed to meet specified

needs would be another crlterlon of
effective curricula. ‘'rhese courses exist

in many agrlcultural states in conjunctlon
with young farmer programs and also in ‘urkan
areas where age is not an organizational"
factor. Child care, consumer education, A
clothing construction, and food préparation
are . frequently in demand in area vocational-
technical schools, as well as thrpunh other
delivery systems. The out-of-scheol young
homemakers, both male and female, recognize
their needs and will enroll in adult classes
. available to them. '

. Aging persons are yet another socio- ®
- economic concern and.will continue to be
with the longer life span.. Slightly more
.than ten percent of the population in 1975
were 65 years of age or over (U.S. Bureau
of Census, 1976). Past generations dealt
with the aged in an extended family con-~
£ text.. Presently grandparents dre more apt
than not to live in their own homes, retire-
ment -complexes, or nursing homes. Consumer
and homemaking education can address this
socio-economic. conditfon by offering special
classes that appeal to this-age group and
by including the needs of fhe elderly in
curricula. These are two iteria by which
". programs .could be evaluated. .

.
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Spec¢ial coursee for the elderly could :
include nutritional needs, food preparation,"
and crafts such as reflnlshlng furni
knitting, ceramics. An” innovative prd o
found in several large urban areas has: ~
trained the elderly to be -child care,aides.” v
This provides income as well: as a ‘sense of
self worth. Frequently programs for this ;
clientele are housed in nursing homes, ’
retjrement complexes; and’ special cehters _
maintained by Councils for the Aged. T A
"Mobile units haye been particularly effec- "
tive in carrying programs to the elderily.

. However, it is nof§ so much where the, ' '

‘classes are held but how the' contént meets LAY I

the needs of the elderly._ ‘ 6 '
. \}

Teenagers and young adults can proflt .
by learning about the probléms of the .
elderly, ‘as well as how to cope withan. dglng A
grandparent and how to pl for that stage 'of
the life cytle. (An effective curricula [
will contain these fag;ors i the study of ,

. nutritional needs of various famlly members,; o

the emotional support and interaction | - p

bétween two persons of diéfering genera- . .

tions, health care, and housing.. Future * - -,

Homemakers of Amerlca chapters, frequently

 have projects related to the elderly. e
Such pro;ects are evidence that the cur--

riculum is addressing this conce since:

FHA is an integral part of the total pro- AN

gram. v

.. Aniinnovative program. 1s descrlbed A 3
vby’Normé& and Smith- (1975, \pp. 35-37) who °

used a vocational home econ mlcs ‘class

"Companion to the Elderly." The

. course was-taught over two terms. The = -
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first term was spent in the classr
where the students learned about t
stage in the life cycle 'in terms o
ology, psychology, and social and
» charipterlstlcs. .Students also ac

oom

he last

£ physi--
cultural
quired.

skllls in faod preparatlon and. simple

housecleanjng, banklng procedures,

. shopping and running errands. In
second term, students were ‘placed
: tary jobs at senior citizen center
£ /hvalescent homes and prlvate homes.

food

the .
in volun-
s, con-

rz

L ‘ - The 1nclus1on of a similar course in
. a consumer and homemaking program would be

' - yevidence that this particular targ
., is' being addressed.

The handicapped is a minority
in our: population that was ignored
long that- providing education and

.obsession.” Yet only 10.6 percent
< sons of all ages possess limitatio

et group

group
for so
services

for them has almost become a national

of per-
n in major

. activity whereas 85.9 percent have no |,
,activity limitation (U.S. Bureau of Census,

‘“1976) . One would assume that 3.5

of the total population possess

- activity limitation. The proporti
children appears to be slightly la

than that of the total population.
Weishahan (1976, p. 18) report the
mate of handicapped children in th

" States js between 11.2 and 16.4 pe

v the population with 2.5 to 7.0 per
being mentally retarded or hav1ng

ing disability. The proportion of
vantaged and handlcapped students

in public schools is thereby relat
small. Yet with the mandates‘of 1

4
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» -and, the humanistic commitmgnt of home eco-
. " nomics, criteria to assess the effective- -
. ness of curficula and of pfograms'must -
include meeting the needs of the handi-
) ~capped. =, ., S

. 'Mainstreaming of these students is a ¢
concept that should be reflected not only
in the curritulum materials but algé- in
the classroom. Individualizing in3truction
is the apparent answer and that does not - T .
» Mean programming but directing learning , :

L ‘experjencesythat are tailored for the stu-

- dents in the class. Curriculum materials
would include textbooks and references at
.different reading levels; activities .that

_ reflect different expectations and standards °*

. such as minimum for the less able and maxi- -
mumn.for the more capable; a variety ‘of audio
and visual materials that proyide for ‘the '
new. slow learner, the poor reader, the visu- |

. ally.handicapped, the deaf. Evaluation .
. »techniques would include more obserVational//////{/)
. . devices for affective behavior and psycho- '
+  motor, skills than paper-pencil. tests for
asdéssing cognitive objectives.
R Handicapped adults have been even

more’ neglected than .secqndary students

§ince3mainstreamiquis‘relat&vely new.

, Furthermore, adults may have :becgme physi--

~,. cally handicapped“after completing school,

R A.comprehensrgé cbnsumeg;and_homgmaking

. . Program will include course ,offerings ° K

; desigred tq assist.handicapped persons in - ¢ .

managing hdusehdld tasks, ‘caring fokr, them-

s gelves, and adjdbting'tg the c?ahges in their -

¢

7 daily life, o, oo
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- '64 %15’ A
, . Low 1ncomeggpglprﬁhlsaék&ntaged per-
sons made up lf.S_bercehéﬁﬁfﬁthe popula-

" tion in 1975 (U.S: Bureduief Census, 1976).
Non-farm families of fo with an income of
less than .$5,500 were cla351f1ed at the
proverty’ level. It can be assumed that most

- of these groups were culturally as well -as
economically deprived. Prfpably many were
members of ‘a minority race\ .

N t . !

Currlculum materials that have a .

. middle-class. and frequently white orienta-
"tion do not reflect the needs of the cul-
tyrally disadvantaged. Learning packets
which are currently being utilized, all too
often contain ‘wording, references, and
activities that are not flexible enough to

+ be effective with disadvantaged students. .
Certainly one criterion should be that there
are alternative learning experiences that *
would meet the same objectives and thereby
prov1de for 1nd1V1duallzlng 1nstructlon.

_ Adult homemakers, both male and
female, that are dlsadvantaged are being
-served by various groups such as the
Cooperative Extension and special projects
funded with revenue sharing funds. Con-,.
sumer and homemaking programs should be
reviewed to determine:their contribution.
Offerings shoyld contain. practical infor-
mation presented in a manner that can be
immediately applied to everyday living
problems. The courses should be taught in
~ centers convenient to the clientele since
~“frequently they are reluctant to attend
. meetlngs in a school building. Content
-that is needed Jost by disadvantaged persons'

i30

~o
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, N includes nutrition as related to meéal., -
preparation and feeding a family on a low
income,- child care and parenting,-.and
management of resources. ‘

- €orrectional institution inmates are
found An prisons, "half-way houses" and !
restitution or rehabilitation centers. :
They may ‘be alcoholics or drug offenders
as well as convicted criminals. Thdse
ready for probation or .in a half-way. house
or in a work-release program have specific
needs that consumer and homemaking programs
can help meet. - - o

.

of curriculum contert gfiould be the =~ _
inclusion of consumer+&ducation, personal .
relationships, ‘and nutrition as related to
their specific conditions. Coping skills,
"value clarification, and self-concept should
be included in these  three content areas. -
Although any phase of education, as well as

Criteria for eﬁéfﬁgting‘effectiveness

life experience, contributes to these areas,

sumer and homemaking education can .and
should play a significant role. CoEing is
defined as an action that enables one to &
adjust to environmental circumstances to -
get something done; coping skills for these
inmates include managing money, maintaining
desirable food habits, and relating to family
and to people in the outside world. Value . |
clarification occurs in many persons with-.
///“\\\gut'conscious direction ‘but infrequently
~ In persons on the verge of release from an ;
institution. Consumer and homemaking
teachers who have a background in psychology
and human development use their expertise
to assist personsgto clarify and place .in

v

con-



a hlerarchlcal'system their personal

values with which they can begin to make .

deliberate choices. Techniques used in -7 v
‘'value clarification deal with situations

involving facets of everyday living such

as family, love, sex, money, work, death,

rellglon, and, for these 1nmates,

for belng in an institution. Cra ts are
also. important to include since th
of items can contribute to monetary gain
and impdoving of self-concept. Improving
personal appearance is . an equally signi-
ficant focus. Consumer and homemaking.
programs.can assist correctional ’
institution inmates to become employable
and ready to acquire occupational skllls
in,order to earn a 11v1ng. '

4
It goes without saying that these pro-
grams must be taken to the prisons or
centers that Hbuse these persons. The . :
national evaluation should include an o '

assessment of the number and quallty of
this type of program.,

A
__gpetenC1es Essential for the Hdmemaker'

s . If the major purpose of consumer ahd
f“homemaklng programs is preparation for’ the"
occupation of homemaker, then the competen=
cies needed(should be a basis for deter-
mining effectiveness. These competencies
would apply to a greater or lesser degree v
whether the clientele were teenagers or

adults, men or women, and whether they

were teenage parents, single parents,

. a3



worklng mothers, young homemakers, aging.

persons, or handlcapoed or. dlsadvantaged’persons.;*“”“

Those competenc1es that seem most
~essential in terms of current socio- :
economlc conditions are parenting, main- -
talnlng interpersonal relatlonshlps, N L
developlng coping skills, managing finan-
cial resources, and meeting .nutritional ,

-+ needs of the family. ‘This list is certainly
‘ debatable and omits several of\the tradi-
".,. tional homemaking skills such€;§ggégphing ' v
construction, home decorating and Pdrnish- v
- ings, and to some degree food-preparation.
Value clarification is an important thread
that runs throughout all competenC1es
needed by homemakers including "stitching .
and stewing." . _ )
A *
: : A study reported in 1971 revealed - S
. : y that the category of competencies most Y
" often expected of wives and mothers was
classified as child care 'and family and commu- |,
nity relatlonshlps with the second category
o pertaining to management of resources
) (Cross et al., 1971, p. 11). The rank
order of the.categories of more specific
competencies was as follows: community relation—
ships, housekeeping, clothing selection, family
resources management, family relationships,
, child relationships, clothing maintenance,
child guidance, and health and physical
care of children: Food preparation, nutri-
tion, and clothing construction were cate-
gories mentioned less frequently as were ,
decorating and home furnishings. Manage-~ i
ment appeared in clothing selection and
nmanagement, consumer.practices and meal _
management appeared. qnder food, and house-
keeping and malntenance appeared

O
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_under housing and a. separate
-~grouping .which .contained- buymanshlp and

‘home management. as well as flnanc1al
resources management.

A 51m11ar study done by Johnson (1975)
revealed that responsibilities often
. assumed by young fathers could be cate-
gorized as care and nurturing of children.
A second group of responsibilities nnvolved
cleanlng and maintaining the house. Shop-‘
ping for food and meal preparation were
other .tasks that were frequently reported.
A study of the single man who maintains °
a hgusehold would mos{ likely reveal a
pattern.similar to the female homemaker's,

.Criteria seem to emerge from the com-
petencies identified in these two studies
and also appear. obvious .from current. socio-
eéconomic conditions which consumer and
homemaking programs should and do meet. o
Probably the greatest deterrent to effec- .
tiveness is the reluctance of teachers,
supervisors, teacher educators, and cur-
riculum experts +to relinquish part of the
traditional curriculum in order to a:iygss new phases
and/or additional-clientele. For ex ple,
if a teacher has the same number of stu-
dents and male enrollment increases, -then
the number of female students &eclines.
An analogy can be made of enrollments and .
curriculum content. When consumer educa-
tiom* became a legislative mandate and new
curricula were' developed, then other con-
tent areas lost their prominence. Yet if
consumer- and homemaking curricula meet the
criteria of effectiveness as indicated by = .
the 1976 Amendments, -foci must again be )
adjusted.

/\
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. Parenting is the most crucial of the
homemaker's responsibilities and ideally
should be shared by both parents. The
fundamental core of parenting is the emo-
tional nurturing of the child which includes
affection, child-parent relationships, guid-
-, ance of behavior, and establishment of o
ethical and moral values.  Parenting also
includes health ‘and physical care of a _-
child, prenatal and postnatal care, and
providing food, clothing, and, shelter.

An effective curriculum would
have parenting as a major focus in 4
materials and offerings, would be availagble at all
secondary grade levels and at the adult.
level, and would include both males and females.
. The emphasis would be on emotional support,
. relationships, and guidance.. Experiences
with children would be an integral part of
the curricula in a play school, a nursery,
a kindergarten, or an elenmfentary school.
-There would be.a major emphasis on teenage
and single parents at the secondary level
and on single parents and working mothers
at the post-secondary and adult levels.

- An ineffective surriculum would be .

characterized by the’absence or limited
' inclusion of parenting, availability only
-at the twelfth grade level, a female-mother
orientation, more empBgs%; on such content

as layette and formula than on nurturing,

and an approach including only the intact family
rather than various family structures.

Interpersonal relationships are not
only important .in the occupation of home-
maker but'als8 in all other occupations.

¢
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.The overlap into all phases of .a person's
life is a contribution consumer and homé-

.making has made but has not documented.

There is evidence that many persons lose
their jobs because of 1nab111ty to get

along with employers and/or felew employees.
It can be assumed that unsatlsfactory
1nterpersona1 relationships are a major
Cause of family disintegration.

An effective rcurriculum e%plores all
types 'of interpersonal rel’tlonshlps
beginning with those that dre male-female
such as boy-girl or husband-wife and including
chlld-parent, adolescent-parent, adult son
or daughter-aging parent, neighbors, »
friends, employee-employer, and fellow
employées. Another criterion would be con-
tent based on the effect of different types
of family structure such as the single ¢
parént whether divorced or widowed or never '
married, the intact family, an unmarried
couple, and a coupie who have remarried -
following divorces. Interpersonal rela~
tionships should - be included in the cur-
ricula at all levels beginning in the
-elementary school and the approach should
be geared to the. approprlate age level.

understandlng of behav1or and of
techniques of maintaining satisfactory
“relationships cah be gained through study,
discussion, simulated class activities,
'and. analysis of personal experiences.
Oge aréa of subject content in consumer
and homemaking. éducation is family devel-
opment and contains such aspects as getting
along with family, analyzing self, assuming
responsibility, understanding dating and



'

. courtship, preparing for marriage. Units, . .
courses, or modules should be-included:in ¢ .
. a quality program ‘and nét left to chance
* . for inclusion in other content areas such . '
: ' a8 foods, clothing, and housing. A delib-
- erate inclusion in the curriculum relating
.interperBonal relationships to all phases
. of family life is highly desirable but
~Should serve to reinforce the structured
udy done in a planined sequence of learn-
sﬁq experiences. :

- Management of financial resources
permeates all content areas of consumer
and homemaking since monies are needed to "~

. purchase food, clothing, and shelter.

- The efficiency in managing affects rela-
‘tionships within the family. Values are
directly related to decision making and
financial management is a coping skill.

If there is a priority in consumer and

~homemaking curricula, then consumer educa-

“tion must rank with or . close to parenting.

) - . An effective curriculum would contain
decision making based on values,-goals,
needs and wants, and available resources.
. It would include budgeting, managing
- credit, purchasing housing and furnishings, -
the cost of owning an automobile, managing
food” money, purchasing clothing, insurance,
socia} security, saving, taxes, and invest-
ments. Consumer issues and services ‘will
- be an integral part of the curriculum.
.-Managing money is another homemaking skill -
.o that can be included in curricula at all
.\ levels; the older the student the more.
‘- “ detailed the content. ’
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The teaching of homemaking skills;

- such as meal preparation, selection and/
_ or construction of clothing, and. housing and

furnlshlngs,w1thout considering the finan-
- cial aspect is an indicator of an 1ne£fec-
tive program. The. omission of various *
:mlncome levels is another criterion of an
. unreallstlc curriculum.

Nutrltnonal needs of the family and -
individuals are of major concern to home-
makers although more often than not they are
expressed in terms of food preparation and
meal management. Food is a- large part of
socialization in American life and snacks
are an everyday occurrence for many people
yet very few persons are cohscious of
nutritional needs including calorie intake.
Gussow (1973, p. 7) reports the consump-~
tion of bottled sodas has skyrockesga
from 19.1 gallons per person in 196
34.8 gallons per person in 1971. .1 Jk con-
sumption is declining as is the ednspmption .-
of vitamin-~and fibetr-rich fruits;an ‘
vegetables, but the per capita. inta§ 6f .

beef with its load of saturated. fat
doubled in 20 years, and the cpdkie arket
~'is growing twice as fast as-qhe pdgui-‘
In short, the quality of thp ‘Ameri: di
has gone steadily downhil Altho
rickets and scurvy are’ Os
there is evidence of maln trl_
not necessarily related .to €g
conditions nor to lack of
ent. ' The Ten State Nutrit, vey -in“the
United States (1972) 1nd1¢at dh‘hat qofo- B
nary heart disease, obe ity,
and iron defitiency are the-m

-’-“

[
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‘faﬂetudent has had to memorize and repeat

S A

4

a lack of eV1dence of change in the past

- five ycars.‘

4 ‘-‘ A reallstic curriculum would be based

on overall nutrltlonal needs ‘and specific
problems of individuals. The major thread
should be improving eatlng habits and that -
.begins with the students in the classroom
and carries @ver into théir present or
future homes. - A very practical approach
'is to ‘identify the physical problems that
class members or their families have such
as weight, skin, nails,. hair, and dletary
deficiency diseases and to. teach nutrition
in a problem solving procedure. Another

is .to begin with daily food intake incl

ing snacks and to do an analysis of whi h
nutrients are lacking. A third approach

is 'to teach nutrition as it relates to

meal management:which of course is a

major responsibility of the homemakers

The criterion of effectiveness is rele-
vance. An ineffective curriculum usually
teaches nutrition first and fails to relate
the information to everyday life. Many a

&

zhe\ nutrients, sources, and even learn

'"lr'aﬁgut%sqprvy and pellagra before he or she

pexmitted in a, unit kitchen to prepare
i&st meal.

i to curricula although without
;. laBeled values have been an inte-
i J-»lnstructlon since the begin- -
;fﬁaunsumer and - homemaklng education.
. Ing @il decision makirg particularly
Coint management of resources and behavior
reactlons is based on personal values.

139



.

/IL, N - ' . ’

Often in the past the teacher taught her

'~ -values, or those generally accepted by-the’

community, which were more or less. mlddle-
class. Today teachers should be :
attempting to assist students.to under-
stand their own values _and to base their
dec181on§ on those valtles. Value clari-
fication should be included in personal *
"and family relatlonshlps, child care,-
selection of clothing and food, and purchase
of all items. 'Value clarification is
particularly important in decision making
about jobs, mothers working, and assuming
the dual responsibilities of employment

- and homemaking. An ineffective curriculum

~excludes values and personal decision
making as an integral part of all instruc-
tional dreas.

. Coping skills, like value clari-
fication, may be a relatively new term
but the concept has been a bart of consumer
and homemaking education for at least ‘
sixty years. Coping behaviors include emo-
tional responses as well as deliberate
actions and unconscious reactions used to
contend with everyday living situations.
Although consumer and homemaking education
can certainly not claim exclusive rights:
to assisting persons to develop desirable
.coping skills, it does provide a formalized
‘'system of instruction-that can-focus on
those coping skills needed for the occupa—
tion of homemaking. Attention to one's
job and hobbies is coping behavior, as
is time spent with one's family. Coping
behaviors may be harmful especially if.
just one or two are relied upon. If eating
becomes a primary cQping behavior, obesity

&
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is the likely resilt. In our culture the
use of alcohdl and other drugs as -a coping

mechanism has created a problem epidemic
in scope. ‘ ‘ :

Consumer and homemaking curricula
should include Practical application
of coping skills. ' The inability
to cope is related to both physical
and emotional problems, and a homemaker
needs to be aware for .his ’or her self and
‘also for gthers in the family. Coping-
skills are a part of management of meal
preparation, housekeeping, social activi-
ties, use of time and money as well as
family relations.  Consumer and homemaking
curricula should include coping skills in
each of the content areas. Examples of
desirable and undesirable coping behaviors
and the probable results of each should be
included. The homemaking skills such as
housecleaning, meal preparation, grocery
shopping, clothing purchasing, laundering
clothes in a manner satisfying to the
homemaker become desirable coping skills.
Students can learn techniques of handling
or managing, the everyday aspects of being
a homemaker through the instructional
activities provided by consumer and home-
making programs. T :

EVIDENCE OF' EFF ECTIVEN ESS

The national assessment of consumer -
~ and Homemaking education will no doubt

contain several phases and collect consid-
ergble data. This position paper has set
forth the premise that the evaluation should -

o
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Ke based on the two major purpgses’ of con-°
sumer and homemaking: «(1) preparation for
the occupatlon of homemaker ,sand (2) ‘impact
on socio-economic condltlon? that affect
the family. This section ﬂakes genéral - o
suggestions td be considered in an evalua-- o
tion process under theﬁﬁaadlngs'of gtudent’ "
evaluations, enrollment trends, currlcqlum v
and program evaluati®ns, contributions of
consumer and homemaking educatlon(lncludrng
social services, econoMic value of. home-
making, and employability of students), and
alternate delivery systems. .

o v

.

Student Evaluations
*» ™
Frequently vocational education pro-
“grams are evaluated on the number completing
_the. cutricula and entering the work force *
"in the occupation for which they have beenb§
prepared. If this criterion is uti}ized,
then consumer and homemaking educatfon is

nearly 100 percent effective since ¥ery few’
persons, warried or single, are not thome-

‘'makers most of their adult lives. However,

a more frealistic criterion would be how

well sgudents were prepared to be homemakers.
Two populations for such studies are those
who have completed the program and are
employed as homemakers and current enrollees
in consumer and homemaking programs.

One "follow-up study utlllzlng a random
*sample ,would assess the homemaker's percep-
tion. of ‘the level he or she had attained in each
identified competency. A ‘second suggested
study would compare the effectiveness of
homemakers who had completed one or'more courses

'
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withd those yho had not enrolled in con-
'~ ' sumer agd hdhemaking courses. A third
' study wquld’rompare the ‘employability
skills of,eﬁ loyed homemakers who h
., instruction in interpersonal relationships,
) personal development, management, and K
' parenting with those who had not received
instruction. A fourth study could deter-
mine the degree to which consymer and home-
making skills taught gn in ctional
- programs have been utllized\ds occupa-
* | tional skills. _ " :

. Current enrollees can provide data on
. relevance of programs. Ohefphase of a
study would assess effectiveness in terms
of socio-economic conditions by determining
what students say they have learned about.
single parenthood, teenage parent needs,
family problems when both parents are
~ employed, the aged, and the handicapped
. in the home. A second phase could assess -
the degree to which students think they ,
have obtained each identified competency -
neceded by a homemaker. A follow-up study
‘of former students who are now homemakers
would be beneficial. A third phase would -
determine how well the instructional pro-
gram was meeting their personal needs.
. The populations might be those named in
. Public Law 94-482: the aged, school-
aged parents, single parents, handi- :
. capped persons, the»emotional.disadvantaged;,.-
and inmates of ‘corr®ctional instituthons. =
- *  Since many consumer and homemaking -educa-
" tion enrollees are secondary students who
have. their own maturing needs, they should
‘also be asked to evaldate instruction on
that basis. 8 -

\ - . e 143 o




- .
Enrollment Trends

Tradltlonally there have been three
levels of. consumer and homemaking programs:
. secondary, post-secondary, and adult.

* Secondary in this classification also
includes middle school or junior high. .
In addition there are elementary programs.
For purposes of thls,dlgcu551en the three
"traditional areas will be ysed.

Secondary programs are in every.
state in the nation.and almost every
state has a Future Homemakers of America
Association. One phase of the suggested
study should be national in scope 1nc1ud1ng
enrollments by grade level, sex, and race;
the trend for each group over the past ten
» years would become apparént. Current year
data could be obtained from state super-
visors of consumer and homemaklng educa-
tion. In a second phase the same data would
be compiled by region to determine if there
is a difference in various parts of the
country and if there is, to determine the
reasons for the difference.. In a third
phase states with'consistently increasing
enrcllments would be compared with those
with declining enrollments t6'determine the
reasons’ for the differerice.. In a fourth
phase enrollment in Future Homemakers of
Amerlca would be examlned

ca

- It is only in ‘the past decade that con-

sumer and homemaking. classes: have been a part .

" of the" requlred currlculum for’students

LY el
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enrolled in any occupational preparation -~
program and even now this is not g national -
- pattern. The first phase of. a study of
7 " 'post-secondary enrollment would be natiopal in
scope to determine the total enrollment, the number,
\Of states which have such a requirement, and the
' er of’programs. The second phase would ‘analyze - "¢
theNdata to determine if Eﬁémearejxgiaﬁﬂ.difﬁaxmces
and third phase would include a breakdown by
- states. ) A camparison oguld be made between states
with.large and small enrollments to determine
the reasoris for the difference. -

]

Ca A

Adylt programs have not tended to be -
comprehensive but have contained special-
“ized short courses from which the home-
maker could choose. A study of enrollment
should reveal trends from year to year,
state by state, course by course, and by
sex, age, and socio-economic level. :
o Enrollment data do reveal effectiveness
b especially when the courses are electivhy
: persons tend to enroll in those offerings
.that possess relevance for them. -  °

o

¥

. Curriculum and Program Evaluations g o
" A AR
A curriculum has been defined aé\_ ]
- those instructional experiences. planned '
and carried out by a teatcher to achieve"
specific.gpals or-instructional objectives.:
Evaluation®¥6f a curriculum can be accof—,
plished in several ways among which are
follow~-up studies of student performance,
. N current classroom practiceg’observed on
- site visits, and a study ofqguides‘ang/or
programs of work. Most states and many



¥

local school districts have printed cur-
riculum guides. In- addition a teacher has

.a yearly program,of work.

¥ A study of cuxrent state currlculum
guides would provide evidence of whether ’
or not the mandateg of the 1976 vocational’
acts are the ba51§Dfor the suggested pro-
gram. Practices observed on visits-would"’

.give further 1nd1cat1?ns“and the yearly

program . of work would* geveal proportions
of time. spent in each ,area’ of consumer and
hOMemaklng. y :

Priorities at the secondary 1eyel
should be parenting focused on teenage
parents, management of resources and con-
sumer eduwcation, fdod.and nutrition, rela-

‘tionships, value clarification, and coplng
- skills. Instruction should 1nclude vari-
ous family patterns and income levels.

There should be evidence of mainstreaming’

the handicapped and dlsadvantaged by
individualizing instruction. *The' offerings
should be varied at all levels and. compre-
hensive yearly programs should ‘include ,
several subject matter areaSue Suggested
resource materials should be varied and written.'
ﬁn:dlf&nent.nﬁmhng levels. The major

proportion of the pragram should be based

-on essential competencies <rather than the

less essential chﬁjung«xxstnwﬂupn,
crafts, and home decorating. Even a.
major proportion of food Rreparatlon would’ be

-questionable. A final siggested criterion
-woyld be that programs were equally avail- -
-able and attractlve to both boys and glrls.ﬁ
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@ " Rost—secondary &onsumer and homemaklng

prbgramsyare uiua ly. lessucomprehen51ve
than secondary™and moxe often than not’

* » focus oneconsuger* education, family living
.v'skllls,_and~employab' it

Programs and

" curricy guides might be evaluaged on’

. the rel€vance tor youny #dults who are pre-
par g for: employmenﬁ ,or cansidering marriage
or’ may alnaxﬁrbermnzued<mxihave<n:socn

Cwill have d paycheck tpo spend. An effec-

tive curriculum would be piactical, imme-

diately appllcable, and lackmg a middle—class,

drlentatlon. .

Short courses. for adults are usually
for development of a specific homemaking
skill and/or for recreational purposes.
One priority.for evaluatidn should be
specpal courses for the disadvantaged, the-
handlcapped, and correctional .institution
inmates’. A second priority would be- -
parenting 1nclud1ng .child care and’parent-
teenage relationships.. Meeting nutritional
needs and food preparation would be a
third priority area. Variety, applicability
to ewnydaﬁ]aib, mtiselfﬁﬁﬂfLLUmg.mnnue
would be other crlterla.

o

* ‘ LW o
OauIUmmnmn;of(bmmmeremdlkmemﬂung . A
Education .Q?g :

—— - »3

wo A
i Three Ehre&ds f t have run through-
out this position papdr and may be camsid-
. ered contributions of consumer and home-
making are social services, financial. worth of
homémaking, and employability characterlstlcs &
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Social services can be viewed from
the standpoint of people served such as
‘.the elderly, the handicapped, institu-
tlonal 1nmates, and economically deprived
homemakers. A compilation of data of _
spec1al groups for which programs have g
be;en provided would enlarge the scope of o
axmumn:amihammakug. '

_ " One answer to how consumer and home-
making can contribute to society was given
by Spitze (1977, p. 7). .Much of the-
iMpact ,that hame econamics can and shogld
ave in)\ helping to solve: today's social

_ problems*and to direct societal change

in areas such as population, world food
supply, environment, energy, roles of young
and old wamen and men, residential patterns, and
attitudes' toward work and leisure will come through
the interaction of secondary- teachers with students
in homer econamics: classes and youth organizations.
Many pecple today are speaking of education for
survival, for responsibility, for morality, and for
a‘healthy enviroriment. The&acaﬂxpruﬂsarerxm
separate from hame econamics education; hame
economics teachers have a strong role to play

quemﬁ1oftieseamxga. ' 3

Although home economlcs educators ‘
cannot know with certainty what the future
has in store, our profession brings us

'lgertain insights into what is likely to
appen and which educational actions can
be -taken now to prevent future social
prdhlems from becaning ﬁﬂl—bkwm
Trotter, 1975, p- 8).




It would be dlfflcult to document
these contrlbutlons but npt to build‘a
case for support. The subject matter.
areas of home economics address these
SOCLal concerns. Examples are population,

_changlng roles, and attitudes- in family
and child-®development, as well as energy,
environment, and residential patterns in
housing and managemént. The stability of
~the family has been equated w1th the sggblthy
of the nation, and if this is an acceptable
prem&se, then consumer and homemaklng have a
» . vital role to play in preparing people for the
occupation of homemaklng and more satlsfylng
lives.
B A . ’
Financial worth of the services of a
c» :homemaker are ‘not always considered yet
" oney is ,used to purchase these services.
’ Parents payfwhen a child is placed in a
' day caye center but a monétary value is
not assigned when a ‘parent cares for a
child at home. Food and service are paid
for in restaurants but no price is attached
to the meal prepared at home. A case 'is
slowly developing for the financial worth
of a homemaker's work and when this occurs
consumer and -homemaking will obv1ously
s Ee . meet. all the criteria of other vd¢ational
R - programs. -

»

4"  Nelson (1977, p. 36) built,a case

for the relevance of home economics as = =

vocational education. She wrote, R Lo
. "the dollar value of the household work of
~wives is an entry that has yet?to be added

to Gross' National Product, the national

indicator of our economic well-being. . & .
"If a woman-is employed'as a domestic worker, -. .

F.
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the value of her household work is included
in computing the GNP. But if that woman
married her employer, the value of her work
is no longer included, even though the
amount or klnd of work does not change.

Ten years ago Walker and Gauger con= &
ducted a time use study of 1,400 families

in Syracuse, NY, and using a typlcal family .

of four calqulated the monetary value of
household services. According to the

. ~'measures that were worked out (if the

husband only was employed), both parents
would contribute $8,800 in household work

to maintain the family: $7,600 by ‘he
(nonemployed) mother and $1,200 by the father.’

If the mother has paid employment for 15 hours
or more ‘a week, the total time contributed
per year by both becomes $7,500: $6,200

by the mother and $1,300 by the father

(Gauger, 1973, p. 15).

Hall (1975, p. 31) prepared a sample
testimony for the court to show the finan-
cial loss to a family resulting from the .
death in 1973 of a young full-time employed .
wife and .mother of one child. Using
average hourly and weekly value of home-
making tasks in Seattle in 1974, she cal-
culated a value of $130.05 per. week and an
annual value of $6,763.

A

Although the positions stated above
are based on the concept of- the female
homemaker, the financial worth should be
determined regardless of sex. Data that supports
thermmeﬂnw“wﬂuecﬁf"mmaknx;tagﬁ;wouhifurdmr
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support the p031tlon that consumer ahd hcxhe—
‘making remain a part of vocational
educdtion. Inclusion in the GNP is cer-
tainly not necessary but an ‘accgptance of
homemaking as an occupatlon that makes a
financial contribution is hlghly desirable
_for .consumer and homemaking educatlon. )

e Employablllty is a term that grew in
*  papularity follow1ng the 1963 Amendments.
© Simply deflned it is those personal quali-

" ties that make & persbn ‘a*desirable employee.

"Work habits such .as be;ng punctual, orderly,

. @nd, resppnsible are a: compdhent and all
‘vocéggonal programs attempt -to develop
.thesé& habits in stdﬂentsu. However, there’
does’ Seem to "be carryegver . of these -traits.
from preparation for homemaklng tor@repa—
ration for paid employment. Relationships
are another camponent- in employability for
a person must work with fellow émployees
and, with ‘his employer. Interpersonal rela-
tiohships receive major emphasis in consumex
and homemaking education so it follows
that these would transfer to employment. Also a

‘person with a happy family life is a better
employee. This is equally true of the
worker who can manage his take-home pay.

_Consumer and ngemaklng education is -
attempting to increase employability through
providing gonsumer education for students
enrolled in occupatlonal preparatlon pro-
grams.

Alternative Delivery Systems

-

Those who "do not understand the pur-
poses of consumer and homemaklng have at
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. in the alternative dellvery system, th
- Cooperative Extension Service. It is. tme
that 4-H clubs and FHA chapters: frequentLy
operate in the same setting and sOmetimes
the same young perSOns are members qf bpth
maker activities are-an 1ntegra1 partrof
. the .instructional program wher&’as A= .
* not. There is more evq;yday coﬂtlndmty-bn3:;_
consumer and homemaking- 1nstrucf;onallpro~ il
grams than in 4-H activities. .FHE i§’ a .% '
+ - non-competitive organization with: each (A
' member setting his or her goals whereas N
4~H sponsors a varjiety of contest 'iﬁThe«.j”'
putpose of each program is to. improve pex- ;.
sonal and family.living. * Perhaps 4 scom o
parison of purposgs and the number. of hours. of N
1nstructlon for .each of the essentlal N3 _ o

b8

_ provide- ev;dence that ﬁhese systems cemple-
o ment rather than dupllcate each otherfp.f

consumer and* homemaklng educatlon abmﬂd be
vocational - or gmﬁnku.educatuxland:u1that ’
context ‘non-v@cafidonal’ home; economlés
programs comprise ‘an alternatf_ : -
'_system. A study comparing two. ad;acént
school dlStrlCtS ‘where . one;.asja majority-
of vocatipnal home economics, teachers and
the other has none.or a smal mlnorlty ;
. might reveal differences in meeting thel;_
+ mandate in the 1976 A%Fndments,:« ,
msearcnhasnotbeencondmtea,themterhas 3
_ observed  evidence of dlffereﬁces in: these 51tuatlons.
: One system with a. majorlty of: vocatlonal
Q pnxpzms oﬂ&ued Tany amnses‘uicommmer

.l_» L .
P PP S




education, child care and parenthood, and
nutrition and food. A system that could. _
be labeled non-vocational offered no con-
sumer. .education with a limited number of child
care and parenthood courses, but did offer
_food preparatlon as well as clothlng con-
struction and many courses in crafts.
Approximately 25 Bercent of the students
in the vocatioral program were male since
a concerted effort. was being made to alter

curriqula td.eliminate’ ‘'sex-bias. In the non-

. vocational prodram fewer than ¢ne percent

were male. Bodxsyﬁxmstwdfknal;Qpawnsns

.and hehixegular.ur1muvieelmxﬁnng§, _
-ever, the vocational teachers part1c1pated
in the regional and state in-service act1v1-
ties and had active FHA chapters, unlike
. the non-vocational teachers. . ’
If two adjacent states differed greatly in
number ~of vocational teachers and ancillary
. servi¢es, -a similar stndy of :curriculum

" offerings might indicate the same differ--

" ences as those descriked” for the two local
systems. S i

s
A

Organizations such as Girl'SCOuts,
YWCA, and church groups cannot be consid-
- etred equivalent delivery s¥stems to - .
school-based consumer and homemaking educa~-
‘tion. These organizations do provide _
instruction on an'informal andsometimes '
infrequent’ basis whereas consumer and. hdéme-

making - education is a continous and régqular’

- program in a well-established and tested *
- delivery system. .Furthermore, the pur-
posesg are somewhat different in that thesf
organizations provide interest groups that
do not focus on all the various competen-
c%es neéded by the homemaker, uilike :

Q?'
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the school-based program. Neither do.those -organi-
, - zations require that an instructor be qualified
B - in order to conduct, such programs It seems logical
: . to conclude that if cmunneramdlxmemmung;nngnms C
are to be made available to all persons, they dxnﬂg w

.pe continued through the public-school system R

v and all<ﬁimm'dekumny'sysumusshoubdlxaconsuknnd
axphmenuny ; b

. o B
RATIONALE FOR CONSUMER AND HOMEMAKING
: . AS VOCATIONAL EDUCATION

The section will serve-as a summary
of the positions on which thlS paper has
- 'been based. Homemaking is an''¢ccupation.
Homemaking has a monetary value. Overlap
exists between preparation for ‘the occupa-
tion of homemaking and occupations for
paid employment. Therefore, consumer and
homemaking education is_vocational educa-
* tlon. : ¢ >
Tkﬁqumesscflkne Roonomics Y ok
K . ‘
Home Economlcs is the only field of
© study that.has as a central focus the
home - the family - the individudl. Unlike
sociology, science, or economics it relies -
-less on theory and more on appllcablllty
. to current socio~economic conditions.
~ Home economics utilizes homemaking skills
as a means of teaching principles and
L generallzatlons. Home economics synthe-
sizes basic knowledge from the physical,
- biological, and social sciences in both .
- instructional content and research.

v : - . 154




. Bast (1975) quoted the orlglnal 1903
definition and added a phrase that through
the years had been assumed. "Home Economics
-is a study of laws, condltlons, prlnc1p1es, -

" and ideals concerned with. man's immediate
physical environment and his nature as a s
social being and espec1a11y,of thé rela- ™
tlbnshlp between the’ two:- - _in order to

. improve the quallty of" da11y llfe.",

"Ellen H. Rlchards, the first pres1dent
of the American Home Economics Association
- (1909-1910) ,- had the followlng creed:

"Home economics stands for:

The ideal home life for today unhampefed
"by the traditions of the past.
The utilization of all the resources of
mgdern sciénce to improve the home life.
The freedom of’ the'home from the dominance
of things and the1r due subordlnatlon to
ideals. . . !
The simplicity in material. surroundlngs
which will most free the spirit for the
. more 1mportant ‘and ‘permanent interests ,
“of the home and of soc;ety" (Baldwin, 1949,..
p. 17). . N <

S

Non—RmﬁiVs.]kﬁd Brployment .
13
~ An issue in vocational educatlon
since 1917 has been the:inclusion of hodme
economics (consumer and homemaklng) The
basic reason for not including. it has been
that a paycheck is not attached. Another
reason has been the exclusion of the occupa-
~ tion of homemaking from the Dictionary of

Occupatlonal Titles. Perhaps a reason that




lpermeates leglslatlon and the ClaSSlflca-
“tion of occupations is the traditional
~concept of work done at home. "Societal
attitudes appear ‘to be changing as. . . e un
increasing numbers of men are assumJ.ng responsi- b
bility for household tasks as well as care
of children. Furthermore, a hajority of | .
. 7% .- social and economic probléms’ are home- |
..~ based and recognition is being. made-of the*
impact p?rents have on both the present
and future lives of c¢hildren. -’ The phrase
just a homemaker" is almost passew -

A ratlonale has been formulated for the
monetary worth of the services performed
by homemakers. Now that husbands are
assuming additbnal homemaklng respon51-
-bilities, more services are being purchased
from commercial agenc1es, insurance com-
Panies are paying for the value of services
of a deceased wife and mother, and an -
. awareness, is developing that the QVP would profit by
, adding the dollar value of household work, ~ -*
—_—— homemaking may soon be.declared an occupa- '
tion. The monetary value of the household
work done by a full- -time homemaker with
several childrgn can exceed the take-home L.
pay of her husb3nd. ?,The monetary value ;
of a husband and wife who are both employed S
and share the work of the home may equal the ..
comblned take home pay of both. . .

}/ .'.5'

A e

If national assessment of effective-
.ness includes as criteria the' competencies
needed by the homemaker, the results woulgd
'point to homemaking as an occupation and
could be so presented in the réport ‘to
Congress and subsequently to the vocational
educatlon community. One decided advaptage
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'that could result from the natlonal assess-

| ;
'J - - .
- - t. - ’ .

ment of consumer and homemaking is ‘that

" Congress would declare homemaklng -an

moccupatlon.

kg

(lﬁﬂiégvﬂih'anxuatuxxfor}kne -
Exnrnucs(kxmpatuxm _ ‘ ..

~ The 1963 Amendments added a new
thrust ‘in occupational education by allo-

- cating tén percent of the funds for home

economics to he used by gainful employment.
The monies for these. programs came from
the basic. graﬁt 'to states following the

1968 Amendments. Home Economics occupa-

tions include but are not limited to child
care services, food services, clothing

constructlon,‘and homemaker. assistance. .

3
7

Home Economics educators realized as

‘they began to implement. the 1963 Act that -

-adults who had taken classes in party foods for . \

.ﬂrurIxmsmuﬂ.hamfrtwenawoﬂun?ex;caﬂaxms

and others who had taken tailoring were
doing custom $ewing; high school students
who had:learned only the entry skills .for

~. the occupation of homemaker were employed

in restaurants and as hotel-motel maids.
Thus the knowledge and skills that are
unigue’ to Home Economics were refocused
from the occupation of homemaklng to .
several single occupatldns cla551f1ed as -
pald employmént. . [

. The. same basic pr1nc1ples are taught
in foods and nutrition for.the homemaker
ds for the food service worker. The same
¢lothing construction techniques are used
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by the homemaker and the qustom seamstiess. - '«
.The same ‘child care and guidance content -
* applees to child.care services 4and caring . W
. for one's own ¢thild. 'The difference lies.
in-the setting, the level of competency
required}”and%ihe[scope of operation. -
This overlap remains a strength and a link

-+ between preparation programs for paid .
.. employment and for the occupation ‘of home-
" . maker. AR . - o '
» - " . CONCLUSIONS

. - .Consumer and. homemaking programsare
-designed to meet current socio-economjic.
- concerns of families and individuals in

the context of preparation for the occupa-

+ . tion .of homemaking. -
. . _Consumer and homemaking curricula
-should be based on competencies essential
:for the homemaker whether male or female. .,
Additional but non-essential skills should
~be made  available for persons- of all ages.
‘The essential competencies are establishing
‘'personal and family, relationships, caring
N . for nurturing children, managing financial’
and other resources, providing nutritiou
food and clothing for self and family mem-
bers, and creating ‘and ‘maintaining housing
for self and others. = S

"'-;\; ‘

v Evidence of effectiveness of consjmer
"#. and homemaking curricula and programs -
should include evaluations collected fraf cet
current and past students, enrollment T
trends, evaluations of programs at all = ' .
levels, and compilations of other contri- .

. butions such as money and employabilitys

RN
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Criteria for evaluation would come from
the language of the 1976 Amendments to the
Vocationdl Acts. These would include the
target groups of school-aged parents, :
single parents, the aged, young children,

* handicapped persons, educationallg disad-
vantaged, and inmates of correctional-
institutions as well as those perkons who
have entered or are preparing to en&er.the
work of the home. Other criteria that

‘come directly from Public Law 94-482 are.
the content emphases of .consumer educa-
tion, management of resources, nutritional
knowledge and food use, and parenthood
education. Finally and most important,
homemaking should be declared a legitimate’
occupation. '
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A -Qmmoumcu - _ g
> "Home economics .., is an applled
' fiel f study, built upon many disciplines
. for rpose of achieving and maintain-
ing welfare or well-being of home and
- fadmily life in an ever-changing soc1ety.| -
Its uniqueness as a field of study lies in
its integrative power, because it utilizes
basic principles from mahny dlscz.plmes and
applles them as a composite in solving the
problems- faced by individuals and families
"in day-to-day living." (Selma F. Lidpeatt
and Helen I. Brown, Focus and Promise of
Home Economics, The MacMillan Co., Hew'Ybrk,
1965, P. 4.) :

Consumer and Homemaking, Education is
one of the major educational programs of
Home Economics. The other is a Home-Zcono-
mircs-related occupatlonal program which .
-prepares individuals 'for paid- employment.
There is research evidence to siupport the ..

’ statement that most of the -knowledge i
needed for the related occupations is also
needed By homemakers. Hence, -there are ,

' strong inter-relationships between the two

programs - or, more precisely;, the two *
v - aspects of one program, v L
’ -2 .
- Blizabeth Jane Simpson is cufrentifﬁbea"h(‘ ‘
£ - of the &chool of Family Resources and%ﬂ?nSumer_ﬂ
’ “ ' Sciences -at the University of Wlsconggn
Madlson.n e, ' .
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consumer and homemaking education, the
author will frequently use the term home

economics as referring to the field of study
. which emcompasses both consumer and home-

making education and paid-employment educa—

The paper is.in six major sections.
The first deals with the provisions of the

.. Consumer and Homemaking Education section
‘of the Education Amendments of 1976. and

recommendatiorns f&r national assessment of
the program. The second dis concerned with
American families and related social issues

‘and implications for home economics and

home economics legislation. The third sec-
tion addresses the social role of home eco-
nomics education: as the only educational
program with focus on-families and develop-
ment of individuals in the cortext df fam=
ily. Part four explicates the purposes 6f
home economics education at, £he various
educational levels, five detls with the +

.direction and clMfallenge of th& field, and -

six reiterates beliefs and hopes about the

program and explores some. possible alter-
natlves. . . , Lo

164

AR L T

Therefore,' in this paper, which deals with



Tlue

PAR” I iA“_ ;_; ' By .n:;f9{ 
CONSUMER AND HOMEMAKING- EDUCATION IN o e
THE EDUCATICN AMENIMENTS OF 1976, - L

i .

"Make home ‘economics progxéms more’

- meaningful in terms of the real problems ‘of
individuals and families in today's soc1ety.“
This is the clear message of the section on.. - - LN
Consumer and Homemaking Education in the . . = e
Education Amendments of 1976 (Subpart 5 ST
Section 150, P.L. 94-482). - R S

v

Progran Areas ) ' - o "}~u ,; j]ym';,
Under this Act, Consumer and Homemaklng 2
Educatlon funds may be used for six program areas.

consumer education "';.% e
food and nutrition ‘ Ty
family living and parenthocd ed—- :
: ucation
.child development.and guldanCe s
“housing and home managemen% SR e
"clothlng and textlles - fﬁA;» R

y hl ) ' . -
A well rounded- home economlcs program C % N

! includes all of. these -areas m appropnate R“L
, balance with consideration «of social,
R ’ cultural tions-and needs; ‘characta ¢S and - o
mg'ff . needs of gz5ﬁéanmus gmnmdlar&ie;nxg?angand1ie : i
- : newer knowledge in six yﬁamnfnaipnxnamiﬂxﬁs ; '

v ’ amirebakun:re in ﬂuarbgtxh@q»]inesg :
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on whlch they are(/;sed

At flrst thou ht,, ‘one mlght conclude.
- that there- really 1s - ndthlng new in this
[’llstlng of -six program areas in the Act. , :
-‘But. ‘laok. again! ‘It is.very clear that home . " i 7
, economics teachefs are being given.an = ST }
_ important .charge to help prepare young Lo n
+ people- ‘and-adults for understanding and R 3
fﬁk.l"° ‘guiding’ chlldren, particularty in the paren- S K
. v, tal-raléf There is not just one reference. N
JERSERE 1o ) content related taschlbdren, but two: " kg_t};j*
m;;f"parenthood educatlonﬂ'and "cHild develop~ . x*¥ 1 8
.. .ment’ and: guldance.?J'The parenthood edu- -, T
'fcatlon“ is-tied to; "famlly living:" . That S ‘
0wl ichildren are o' be con51dered§ﬁn the -° ,
R context of famlly.'aww_ gd S SR Lo
e TN SR TETRRN
‘;‘]‘7',f Bus;ness ‘as usual?“ N% ahd né? Home'
"ﬁ?«.jgg economlcs teacngrstanémgﬁperVstrs should
SRS thoughtfully ‘be" Ekamxn ng ‘their, programs -
'*7uﬂ",. X0 determiner approprla e=5a1an¢es and pro-
S sogram ‘emphases. Iﬁ legs: ghan oné ‘third of
' ' the»totag ?fdgram of hore" gconomics 1q§p
* schepl is. devqted t famlly life and c 1ld
development a #a ulggnce, major dhanges 1ﬁ
| thqﬂbrogram aresln or ér.-'jgjfgjf z% L Jyv At
S L S P In evaIﬁatlng the qtatus ‘of: home eco- ' W%ﬁﬁ%;ﬁ
o - nemics’ in; seCOndary, postsgcodary, and adult: =~ . ¥
programs,’ ‘questions cdgcqrnlhg content of" @@iw S Ay
.the programs- should beligsked..-‘Age the -~ . P
major ldentlfled areéﬁ of conténd#} included? ’ é%%

P w'

‘What proportion.of timéiin the) program is 3
devoted to -each?' fThisilast may he diffi- «
- eul Jaspessy Teachers. sometif es report S,
'"antegratlng nsmageuaﬁ;and ﬁmmgy o &'

. ".'-l'
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economics program one would wish tQ ascer-
tain whether content in identified "inte-

‘grated" areas was indeed included in ways

‘meaningful to learners.

Data regardlng program content col-
lected by the U. S. Office of Education”
Wil} serve as one source of information
in answering questions regarding program
emphases and proportion of time allotted
to each area.

0
Participation of Both§exes

The Act directs Cgngumer and Home- ¢
making Education to "€éncdurage participa-
tion of botH gexés." At bne time a program
almost exclUSlvely for girls, home econo-
mics now attracts many boys. According to-
data collected by the U. S. Office of Edu>
cation, 23 percent of secondary school ‘
students. en¥olled in home economics in the
United States are boys. It is interesting
to note that the highest male enrollment
in home egfpomics at the secondary level
is in Tex¥% with. 35 percent. Nationally,
the field has’ a long way to go to serve
both males .and females in home economics
programs, but the progress over the past
few years 1s promlslng.

b

As a career field for men, hoffe eco-
nomics education would seem to offer ex-
citing possibilities. Here and there a
few brave males are preparing to teach
home econpmics but, in doing so, they go

against tradition and buck o0ld stereotypes. :

However, as old notions of what is proper
for males and females'give way,-one might

S ) »
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-~ enrollment of males and females categorized
" by state should be obtained. Additionally,

%

eXpect to find a laéger proportlon of men

‘in teacher training programs in home econo-

mics or teaching homeé econamics or one of.

and ult levels.

For evaluating the status of home eco~
nomics nationally, precise.figures on the

Ya

studies should include enrollments of males -

and females categorized according to size
of school; type of program (comprehensive
or spec1allzed, wage earning ot homemaking-

,orlented), place of residence (rural, urban,

size of community); stddent .ability level
and/or academic success, perhaps as defined
by average grade; family income or socio-
economic level as defined by currently
accepted criteria; ‘and, perhaps, social

behavior. Such data, especially as com-

pared with the general student population,
would be invalyable in understandlng the
present status of home economics,

raising questions for further research about its

effect, -and Sumyaﬁnng program direction, /
& - . L
‘tz,‘ .

Infqrmatlon regardlng male and female
home economlcsf;eachers in tralnlng and :
employed in thé field should also be. obtalned
Categorization of teachers by state, ”
type of training 1nst1tut10n, type of pre-
paration (general hone economics’ or :
specialized ared), leVel at which employed
and nature of teachlng a551gnment (general

‘comprehensive home economics, specialized -

area(s), homemaking emphasis, wage—earning
empha51s) would provide:valuable 1nformat10n.

rd

e
X

Jits 'gec1a11t1es at secondary, postsecondary; -
a

-
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Such 1nformatlon mlght be partlcularly
enllghtenlng with respgct to teachers
employed in- the fleld £ home economics,

In a recent articlge in The Denve
Post, Education Editor Art Bran§combe
quoted Don - Shaw, health’ andfphysacal ed-
ucatlon coordinator for the“Jefferson.
County Public Schools. Mr. Shaw, ad-
dressing the Colorado Association of
School Executives,’ cited "the fast-grow-

ing popularlty of home economics courses. -

among junior high and hlgh school boys. -

Pointing out that boys have won a nat- .
, ~ ional baking contest for the last: four

years, Shaw said one boy told him the
reason for the popular&ty of home eco—
nom1cs courses. -

'Ins%ant succedJ

If .a boy in such a course: starts out
to make a-down. ski jacket, finds:the
sleeves too compllcated and ends up with.
a vest,™yo matter - if he has an under-
standing eacher.

. "That- (home economlcs) may be the
greatest drug- prevention program going,'
Shaw asserted. ¢

'Drug and alcohol abuse - grow1ng

problems in schools nationwide - are
" only symptoms of students “real problen,
fear: of failure,' Shaw told a .1+ ‘session..

of the annual CASE convention."

Mr. Shaw's concept of.home economics
and its content may. be limited, but-he:
does raise some proyocative_questions._

"
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: Is it too bold to-"ask: Does taking : p
home economics- affect a young person's L

social behavior in certain areas? ' Is

there a male-female difference with re-

spect to such impact? Does the field

attract or serve partlcularly well (or S

' poorly) those students who éxhibit cer- ’
tain kipds of anti-social behavior? -

Can it serve in warding off anti-social

behavior among those identified as headed

toward axﬂibehmnof" L :

In at mptlng to answer such ques-
tiomns, . it would be important to control
for certain factors, such' as grade level(s)
and student ability and/or prev1ous .
academlc success. - _ .

o

Beyond questlens that have already
been raised-'with respect to part1c1pa—
- tion of both sexes in home econ S
- programs, it would be enllghtenWto
_ follow up married couples, both ° whom
have had home economics (categorized by
major content areas qor by emphases, for
example, "household 'skills . oriented”
and "relationships-management oriented"),
and-discover whether, there is a statis-
tlcaliy significant difference between
these cSﬁgles and those with no hame = -
. economlc or: those which only the’ w1fe
has had.héme economics S, in terms. .
‘of {1) .family stability. (2) self-rating as V!
as. UDTE@plness:u1the1muerﬁaand.ﬁnuly o
11fe, and (3). such other measures of
family -beux;as sxmllmmmﬁteity
the p tic goals of home econamics.
Grmﬁgﬂ, such a study could becorme raﬂvm:cxrplex,
if well—de51gned and 1mag1na ive, 1t Sould yleld

1
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“»significant information for educational .

programming, ‘counseling, and legislation:

-

0

Elimination of Sex Stereotyping

"Encourage elimination of sex ,
stereotyping” is a directive of the 1976
Act. Sections36, Subpart 3 of the Act,
provides for authorization of funds "to

B k)

support activities which show promise of

overcoming sex-stereotyping and bias in
.vocational education..": Section 150,
Subpart 5, Consumer and Homemaking Edy-
cation, states that grants to states
under this. subpart should be uSég splely-
for educational programs in consumer and
homemaking education: which, among other
purposes, "encourage elimination:of sex
stereotyping in (these programs) by pro-
¢ moting the development of curriculum °
materials which deal (i) with increased
numbers of women working outside the
home, and increased numbers of men as-
suming homemaking responsibilities ‘and
the changing career patterns for women
and men and (ii) with approprig#fe Fed-

- #. &ral and State laws relating to“equal

y
W

P

Ry

'aﬁpo:tquty in. education and employment.'
\"l)‘ ek et N ° ) '
.. . In recent months there has béen a
gﬁﬁﬁré%t increase in funded vocational edu-
+ -@ation projects dealing with the elimi-
’:;”'ﬁétion ofﬂgex stereotyping and, hame - :

- economics educators have taken seriously.
, the challenge:of developing curricula

- geared tg:tpiSﬁpu;poSe. e ‘

A P
Y . X ‘

&a Ve Y o .
Hgmgsecondﬁ1CS educators have some-
T L . , . -
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-’ L i ) - " . . »A"“'
* times been charged with contrlbutlng
. to sex stereotypmng by targeting their -
programs primarjly to girls and women
and emphasizing a style .of homemaklng o
~which places 'a high prlorlty on somewhat
- unrealistic standards of housekeeplng
. and the development of household skills,
_ primarily in food preparatlon and sewing.
/ o Present~day Hhome economics programs are,
’ _ for the most part, far removed from thls
. narrow concept.

- -, It would be helpful in program plan-‘
ning to know how manj states have de-
veléped home economics curficula which '’
deal with the changing roles of men and
women and with laws re1at1ng to equal )

. opportunity in education and employment. .

- - It would be helpful to survey Home Eco-~
I . nomics programs at secondary, postsecon-
~dary and adult levels -to-determine the "'

. extent to which consideration is g1ven'«;

A _ the changing roIbs and equal opportunltg
oo laws. R

oot

. o .
h ‘: *

bt
£

o e Aadressing Negds of Economically;Depressed~
' .Areas . . ' s

L

= +  The home economics section of the
. " Act directs the field of home economics:
¥ to "glve greater consideration to eco-
* . nomic, social, and cultural conditions '’ '
. # 5 -and needs in ecbnomicalLy depressed \ o "
# ., - n.areds,"” and, where appropriate, to'hndhrb
o0 .bi-lingual 1n§tructlon." Further, it®
N provides that' "at least one third of
. _ % the Federal funds made available under.
Ca . this sectloq to eachk§tate shall be used .

R
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.-a learner reject his or her_home and =~ - T

" family situation or some asgh .

" and could relationships wnthln the famlly " ‘ v, "
be affected adversely? ‘This is’not.a o=

¢

/in economically depressed areas or areas

with high rates of unemployment for pro-
grams de51gned to assist consumers and

to help improve home env1ronments and

the quallty of. famlly "life." . , -

Vbcatlonal educatlon,-lncludlng the

field of home economics, has taken ser- . ,
'1ously the charge to give increased con- , .

sideration to the needs of economically
disadvantaged persons and those with .
limited Engllsh-speaklng ability. For

home economics, the charge, particularly. - = ¢
that part of it concerned with the dis- -
advantaged, is a challenge of great com-

-plexity because of the value considera-
‘tibns with which it is laced.

‘How does one effectively teach o
disadvantaged persons in content areas
intimately tied into everyday living

and value-laden? In teaching so-called

"good" standards: involving material. goods .
such as home furnishings)," clothing, gnd . .
meal preparation and service, could one at Ty

~ the same time be teaching '"bad," - ' ey

that is, disruptive and psychlcally
damaglng, relationships? For example,
in realizing that his or hér home situ-
ation-falls short of some perceived . [
Home Economics-approved "standard,” could

ect of 1t,

far-fetched question but one- that is '
very real 1n the home economics classroom.

;“ * . . A .‘_-.;F

.l
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There are thosé who have argued
that ﬁadlsadvantagedpe.rsonlsto '

PO

- improve his lot in life, that is, rise

t
-

‘only Qf parents- and a small set of child-

on the socio-economic 1adder, rejection .
of certain material realities of his oxL:.
er everyday life and stralned relation- 5

friiof dlssatlsfactlon is requlslte
v]oflvatlon to change, the question .

%

' J-t]ewﬂ.ofchs&nnsﬁxknxﬁ" must

‘be asked and one shq;id certainly ques-

tion whether values e not somewhat
awry'if persons and relationships must
be rejected along with thlngs.y

, Fortunately, home economics text-
books are becoming less prescrlptlvg

‘There is l&ss emphasis ‘on one "right"

way of dplng things, -that is, one "right

~model. This trend. should be encouraged both in © - . .

text materials. and in the classropm.

N A

, Many, home economics textbooks have
1gnored families structured aldng lines
other than the so-called "nuclear" fam-
ily, ‘described by. Tofflerﬂas "a stripped-
down, portable . famlly unit consisting . %

o

ren." Although ‘this is changlng,_most
text materialls also ‘give scant atténtion

. to ‘the largey proportion of single. per-

sons ~in our dociety ang. the 1ncrEa51ng
'numbers of elderly.” - : &
B & U," . .
- Limited attention has been glvéhﬁ
dlfferences in famlly Ppractices related
to ethnlc and re igious consxderatlonsn

- B v‘-_
» ¢ [
[N . to. N -

.
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__ ’ 'But, for' example, in the area /of foods
* and meal service alone, such differences
- ‘suggest 1nterest1ng areas of content 3
¢ . which May be used in developing under-— \

standing about meal planning, Ciyd _
: X

, ~ - preparatién and meal .servi
S . ycomitantly, appreciation of ethnic and

\% " religious differences and the impact of
E; Ly

i

ethnlcity and,, rellglon on everyday life.

o If a 31mpllstic, prescriptive ”rlg«ht
. afd proper standard" mode of teaching
o L *@me economics content serves to frust-
: rate and to encourage disruption in- fam- »
, o ily vm]:atlonshlps,,should the teacher , #*
., % then simply  adapt learnlng to "what is"
S ¥  in the learne®' 's life; i.e.; help him or her
LN to make the best’of what he or she has?"
. This approach is hot unknown in home .
“ £ economics or. relatqgi programs. It haé
» ° the merit of helping the learner cope ‘
with the -realitigs of. his or her life: ,
Any home economics pragram should in-
: clude COplng means -and . skllls, but it -
ot would seem undemocratic to stop there! .
' . However, parenthetically,.i it should be
noted that mass.media proyide exposure -
- - to a wide variety of standards- and val-
[ ﬁes&albelt in. a hodge-podge, manner;* - ®
& hence gy the learner is less limited than oo
' " he or: she might be otherwise to theé '
"coplng - 'mode -and means presented,& in a
teachmg-learfmng 31tua;t10n with ﬁhls .
orientation. oo L .

&

' Faced with the inadeguacies and - .
possible damaging.effects of simple 2!
~ ~ Prescription and the limitations of a @
coplng approach, is there an altermtlve%

; - .

Iy . - .
vl B . .
v . . . °,
. s
D \\ : %
S - X _,
. > ' n.
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which will serve to 11berat§ the intel-
ligénce of the learner for making hisg or,
her own conq;dered choices and which will
avoid imposing stahdardg and damaging e
&elationshlps? What and how should one.

teach the dlsadvantaged in home economlcs,

given that the problem is very different
and infinitely morp;ftaught -with vaiue

considerations th

’the problems of °

- teaching subjects*such as mathematlcs,

chemistryr

In answering these questions, an
important consideration is the source of

authorxty for 'what we teach.

Tertainly,

\\there .is legal authority in.-laws ‘and

government ‘regulations.

The Consumer

and Homemaking Education section of the’
Education Amendments of :11976 spells out
content areas of the program and a theme

of "linkages" suggests means.

" There is

also a moral authority for what and hoy
Derived from the basic intel
lectual and moral commitments of Amerlc n
- society, such morg; authority lies in the

‘we teacgh.

democratic ideal.

This ideal 1nc1udes smﬂx

concepts as decisions based on the .
informed judgments of the pe0p1e, respon-

-sibility of the people for self and

others, and fair treatment of and respect
for the individuat.

Given such auhhorlty, the

needs of dlsadVantaged ‘persons, and
_ the opportunlties'of.the home economlcs
classrqom, whatwshould happen in the

°teach1ng of homeueconomlcs? , :
: Flrst, a prfblem-solv;ng\approach

W

oy

[

-
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is indicated. Situations in daily life ., ¥
are treated as problems with values, - R 4
goals, and standards considered in sol- , _;Qﬂsﬂ

ution of the. problems.

"Let us take a simple, everyday ex-
ample, the problem of setting the table 3
for a family meal. A numbér of values .. : - -
come’ into play: aesthetics, conservation P
»of time and energy, sanitation, and relation- .
ships- of ‘those to served. BAesthetic g lﬁ! .
consideration might puggest placing milk R
on the table in:a pitcher; sanitatio¥ o Z
might suggest léaving it in the carton; . .
,conservation of.time and energy might#,‘ A .
suggest the carton; consideration of
relationships might bring us back to. %

. aesthetic values - or perhaps not. A s . *
class might explore these ideas-

t?
g‘,&
¥

along with fuch questions as: nMight.the ¢ s

’ values.whichvguide'choigés vary from . T @ .
meal to meal? - Do the féoals",of family® ’ e &
‘meals vary; for example, are the gbals # - . ¢ '

.0of ‘a leisurely dinner “different,from -
the goals of a rushed each-his-own breaﬁi o . w
fast? what are the varioms ways ih which K
table’s are set 'in different cyltures apd . .
sub-cultures? Why are these diffgrences b
- found? What are the generally accepted = .
. ways of sptting the table in our Ameri- «
' .can’ cultifre? .And where may ‘we go fofy 4
= . such information? A cenclusion might
be reached that there is no one "right" -
way-but a variety ¢f possibilities #&nd f\ R
that what is right for a giveh situation' -

- would depend on the values operative in g e
the~s§£uation, the goals or purposes of '
the meal, and standards appropriate to
the occasion. .Thé student 'would be" y '
learning problem solving in everyday -~ S %




9 B situations and the relatlonshlp of val- ,
' * _.ues, goals, and standards to decision- . s .
© making. He or Me would be learning . o
:esponslbllity for his or her own deci- :
sions. These are the teachings that T BRIEY SR
~would be taught for their transfer value . o
to eueryday 11fe s1tuatlons and problems.:" : v

.

11 i >
The teachlng would take into account-,;
differences im home and family s1tuatlons '
and reasons for these differences. A -
‘sensitive teacher could do, much to en-

; ; courage respect for the p091t1ve elements
in family relationshipsrand "roots". -
rather than wholesale rejeetlon beéhuse,'
somehow, what home exempleled .was not
qulte "right." e P

.
L) __,\o

Hav1ng personally experlenced teach-
ing dlsadvantaged students¥in-alle three
modes, i.e., (1) prescriptive, (2) odping, -

) ~and (3) problem—solving, the author is 3
{ " convinced, not only through an intellec=i+.
‘ tual process of weighing the advantages:
and disadvantages of each mode, buty ik
through her own classroom experience, g’
that the problem—solv1ng mode is the ;;““
only one which is truly effective and. . ,
which demonstrates respect for the - ';?“fb

- learner and his or her family.. The' ex*‘ﬁa o
ample given is dellberately simp} GO

more- significant problems in
‘of individuals and families. . Gg
its repetltlon in many and varié
ations; such repetition ‘merits bay
"learning such as how to ifentify and:’ . e
-deal with problems in everyday y lLife in oo N iy R
~ consideration of individual and faml%g AN :
well-being. : ' i

“ -
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‘ :;:~.ﬂTheiprdb1em-spring mode can incor- .: . - . .
-:eg;“pOr;te_tﬁe'QEthookfapp:oved-"Standard“i., T
oo .. and .coping methods as.ways of responding ‘' ¢ - . ‘
“ ... .. to-the .problem, but it is limited to . Voo
. 'neither: It serves ‘to expand -options -for ... - ¢ @
=% .- the Yearner™and place responsibility for . - - 0 ¢
_;-ﬂxiamccnéldgrgdfdhoige“Qn’him_or5hef;fg - e e o

= [ S .

o ;ffNow$[h§v1nf“diquursgdfbnythe-mérits S g
,“ .:jbfvpfoﬁ;éhquiVing‘ﬁeaching?and?the?im47‘ o .
- " portancet“of underlying democratic. values . . R
+in® the class¥oem, the author presumes L B
tb'sugge$t§Ehatﬁtnefe“afef ertain other . . .. = ",
: *basic valués thaﬁj§hdhidyheépreférred by o S
: - th&‘teadher apg taught without apology.. . . . = . .0
v.vo 7.1 It:is nonkéns to: suggest that a-teacher . . e
" o+ . ought not-tofteach values; ‘he' or- she-teaches.” '+ | . 7 .5
oo v Fyalyes dnJalmost every word 'uttered, in- .. , .. S
;4. body language, in example; and in‘what heor - - . i

STl e shg;eléCts&to;inqrﬁdego:ﬁomiﬁfinfeac54 IR PR
et e 1q§sgﬁ;g%Henc§,ﬁ;hé;teachgrfneegsftc',‘4;51§,. : .
o ' weigh cayefully-all that:he or she says, == - O , .
L e andwlqég‘ina;hé teacher role. . Teaching % = | ,‘&" a
PR abouk ‘values that ‘are highly personal .. - % .

2

... » and ghanging, such as those associated =~ - - ",
' wi ﬁghaterial,resources_and;themrj se . e :

‘hotions of what is aesthetically = . - e
Yasing, .is oneé thing. Teaching which- =~ = . - ° K
lsﬁwﬁth.yaluesfsuchﬂasﬂ;esponsibility B A - LT
21f and others; human growth, de- =~ L =§Fv '
LA ', ‘and well~being as objective; LR
L - -and coiy nication * among human beings to . o

. These aré values that are more than *

... fads or transient fashions'in a changing
-~ world; these valueg ‘speak to human

‘needs across tige and' cultures.

Y o . ) ,’/ o
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g - Qther. examples
development‘o :

.~ pose’and, godl
H; “itself. :Thes
&; ‘dured, ovér ‘ti

%; .‘ ; :
e: nufﬁnrance and
' ‘mbers -as’ a.pur- -

though demonstrated

. % Rin dlfﬁerént VE 76 equivocate about -
.ft3’§% S these woul. jf;”lrrespon81ble. : S
¢ A o % ' . “‘ 4 - @

D g.'uééiﬁa” eyt ught for their pnmnnxuml—- i

Co _ﬁlxty.ahd ﬁqp;&ness” over time and across

RS S “qultukes: test of such,values is

. the;r rove utlllty and goodness over
RPN IS if:tfmq,ang a as cultures. The task of
L agehtlﬁY1n hese values is perhaps

. f.f 'iess d?fffnult than it might appear, to
}gm{g% - gmotantrtn:to confuse these
?f,:; ¢h'Urnr¢aqnnssu1uswhuﬂldo
e

- ' conomlcally depressed areas, all
ok htant ﬁfeas of home economics would be
taught w}th the proportion of -time al-
lottedd ro each according to need, : _
not adcobrding to ephemeral student int-
e¥edfs. In terms of need, ‘special at-
tentiOn should be given to consumer education,
T o parenthood nutrltion, care and guidance
e fchildren, preparation for the dual:
. , rdle of homemaker-wage' earner, manage-
"y, " 7 ’'ment decisions, home ‘environment, and
1 personal development and family relations.
: f,€§? #Linkagés W}th other agencies providing
h. ~ - . education in one ‘or more of these areas
+"" should be made in order to enhance op-.
.. § portunities for learner growth and de-w
' - . ~velopment. . '

180
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In ‘designing new.leglslatlon for

. ' consumer and homemaking educ¢ation, con-
_—s,uha:atlon should be given to the mandatmg .

of method, or process. Could the legis-
lation specify that "emphasis should be’
given problem-solving methods which -both
avoid simplistic prescription and show"

Tespect for the learner and his or her™

family of origin?" . There is precedent

for ‘mandating methad in legislation con-

cerned with cooperative education; co-
operative education is a method rather
than a program. .

Assessment of home economlcs pro-
grams, with emphasis on disadvantaged
students, should take ihto account how
students are being.taught as well as .

. what content is included. -Are problem--
solving methods being used? Are students-

being exposed to a variety of options as
against.a prescription? Are they being -
made aware of value and goal bases for
chorces° ‘Are they simply being taught
to cope, assuming that their: way of life
will nev change? Are the enduring
values, such-as respect for persons and

.property, belng 1ncorporated in meanlng—

ful ways?

, Other - questlons to be con51dered
include: To-what extent is home.econo-.
mics reaching those in. economically de-

pressed areas? What students are being
' reacped, at what level, and in what klnd
'“of programs? - Is bl-llngual inst} uction

included where approprlati
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'”“hagtreach e . ' , ' .

SERERFS v
)

. The Consumer and.lknemmung Educa-
.tion section of the-Act éncourages "out-
reach ‘to’ aged, young children, schqol-
aged parents, ‘'single parents, handicapped,
educationally djsadvantaged, and

“a

‘programs for health care delivery, and °; |,

services’ fOI‘ courts and correct:.o.nal

.1nst1ﬂ9tron2 In othér words, home .
to extend beYOnd’the class=".
{room to- people where they are in the

economics -1

- comMunlty. Such eéxtended programs have

P.r
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been in effect for some- time but the
.'76 Amendments stimulated’ expansion of
such efforts both in terms of location

and of those sefved. Lt , e

oo

‘ b :
The bulk of learners; served in out-

'reach 'programs will be older youth and
" adults. They may be reached by Consumer

and Homemaking Education programs which

~are comprehensive or specialized in com-

munity centers, housing developments,

correctional institutions, and the like;"-

or, the "outreach"” may be a matter of
reaching out .to ihdividuals and. bring-

- ing them to the school setting, perhaps

at hours beyond the regular school day.

Beyond encouraglng outreach, the

. Act spécifies some groups with spec1al

eds for such programs:” - the aged, ',
chudnan sdxxﬂ-a@aipanmﬁzh single
parents, }nndlcapped,‘and educationally dis-
advantaged.” In rea "theseqnxmps, A
.anzbmﬂ1pnxnzmsnmstnnvelxyomitnmhxaon
nethodologles td increased use of mass .

P
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w&aoftelqumes tapeandcmssﬂie
recorders, a:qnnnrlzeilnstnxnnon

+ and. newer e&xxﬁuonallrufhareantlsoft~

ware as they are developed. | ‘-

Linkages with relevant communlty ‘
Programs will enhance learning' oppor- s
tunities for those -who need outreach edu-
cational offerings. These linkages will
be necessary to avoid unwarranted dupli-
cation of effort and to -provide for.
complementary relatlonshlps.

In determlnlng the status of home
economics nationally, one facet of the

.study should deal with outreach. What

outreach programs and actlv;tles exist?
Whom do they serve? What is the Hature
of . the programs in terms of content and
method? ' To what extent have outreach ™

,activities increased since passage of

_llnkabes exist with other programs hav-

the 176 Amendments? ‘ P

’

Further, one should explore what ‘

1ng some related goals. "It would be ,
interesting to discover, for example,
how USDA Extension specialists in home
economics work with home' economics edu-
cators in the schools in places where
there are cooperative and complementary

~relatronsh1ps. e e
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"Preparatlon of Males and Females for the
- Work of the - Home

a

"Prepare males and females who have
entered or are preparing to enter the

work of the home.": This is one of the

directives of the_ Consumeér and Homemaking
Education section df the Education Amend-
ments of 1976.

For many women, homemaking is ‘still
the career role. - For a very few men, it

is the career role, Performance in this

role is critically important to the phy-
sical, emotional, and wmental health of
family members. 1In considering the

. importance of occupations in terms of the
‘'well-being of people, surely homemaking '
. must be at the top qf the list. . &

A proaect funded by - the Wlscon51n
Board of Vocational, Technical, and Adult
Educatron aimed at determining what con-

- stitutes competence for the occupatlonal

role of homemaklng‘and developlng a cur-
riculum framework based o these compet-
encies. The project. the
of postsecondary and 1t lear
Courses developed as a part of
ject can serve- ‘as electives for any
studént at the postsecondary or adulk:
level, since all people are homemakers-

to some degree and could benefit from

1nstructlon related to homemaking roles. s
A.p repmﬂ:of'dreefﬁmd:sunﬂd

"In the process of 1dent1fy1ng
the oBmpetencles, the; more -tradi-

$, A




. tional approach to the field of .
. o - home economits (foeds and nutrltlon,,
‘textiles and ¢lothing,; child devel=~
, opment, etc.) was abandoned in favor
P of ‘a broadey role-oriented  approach .
" which would better meet the needs
of the homemaker today and 1n the
future. The homemaker, male' or
,female, single or married, full—tlme
homemaker or part-tife- homemaker is-
viewed in his/her various roles as
an individual, a family member, a
consumer manager,:and a community
member. The decisions made regar-
" ding the competenc1es were base
on an analysis of the vocatidén and
the knowledges, att}tudes and skills -
4 .~ required for competence in" the
N homemaker role.* The identified com-
; > petencies . evolved over a period of-
, time through reading, 'discussion,
v - and refinement by steerlng commlt—'
‘ tee members. - : Ly

o

(:

"Inherent 1n thls approach was .

the ba51c assumption that: the adult

student ‘comes with Varylng 1evels_
of competence. The competeneies i .
identified for the' program consid- i
ered the many and.varied responsir-

1 .
\, ,b111t1es, background, nd experience
- of the ant1c1pated part1c1pants." . é .
" . , Lt o v
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"fn'Hls/Her Role As \+ A COMPETENT HOME- -
. . | MAKER WILL.... |

. .
g

 «..An Individual 1. APPLY KNOWLEDGE OF

INDIVIDUAL DEVEL-
© OPMENT TO THE UN-,
r * -DERSTANDING -OF '
| - HUMAN BEHAVIOR.
2. ASSUME RESPON{I~
. . BILITY FOR FURTHER-
g " ING HIS/HER OWN -
] '~ DEVELOPMENT. -
‘3. FORM AND MAINTAIN
», MEANINGFUL, INTER-
PERSONAL RELATION- . -

L

. iy

.+ SHIPS.
\..A Family Member - 4. ASSUME RESPONSI-
. - BILITY FOR FOSTER-
‘ ’ "+ ING THE DEVELOP*
-, . MENT OF OTHERSR..
v ‘5. PROVIDE AN ENVIRON-
” . . > . ' MENT CONDUCIVE.TO‘
. L0 -INDIVIDUAL AND -
, '+’ 7 FAMILY DEVELOPMENT.
u.A.Omrnner ‘ _6. USE MANAGEMENT"
. .Manager %~ PRINCIPLES TO A-
O ; CHIEVE PERSONAL
~ . AND FAMILY G@ALS. - .
o 7. FUNCTION EFFECT-. °
L : . . IVELY AS A CONSU- ~
- " - MER IN.ACHIEVING 1 -
R oo . INDIVIDUAL AND - :
FAMILY GOALS. Ct
' ) _
; . ; A
" \. [} svu "‘ ]
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...A Community. . 8, USE COMMUNITY RE-
Member , SOURCES IN FOS-
v o TERING INDIVIDUAL
"7 . AND FAMILY DEVEL-
. , OPMENT. - .
9. ASSUME RESPONSIBI-
. LITY AS A COMMUN- -
. : ‘ /L/ ITY MEMBER."

. e

(The foregoing competencies are
quite broad; sub-competenciegswhich -
have been specified, relate “direct-
ly to home economics contepf. It is re-
cognized that other subje€t areas make
a contribution to achievement of these
competencies. It should be emphasized
that offerings within this program will
be available to all students to help
them prepare for more effective perfor=
‘mance in their roles as individual,
family member, consumer-manager, and
community member.) : .

The program proposed to develop these
specified competencies includes the following
technical core cdurses:5

" INTRODUCTION TO/%HE CONSUMER/
FAMILY MANAGER :

>

Study of the ro of homemaker -
(male/female) as .a dynamic force
in society. Contributions of the
homemaker to society and the com-
- pPlexities of homemaker roles are
(7" emphasized. The participant will
analyze opportunities and respon-
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sibilities for self growth through-
out the life cycle, considering
his/her unique needs in relation to
the homemaker role.

‘.  INDIVIDUAL AND FAMILY DEVELOPMENT

Study of individual and family de-
velopment through the life cycle.
Emphasis on the relationship of
basic needs to the physical, emo-
tional, mental, and social well-
being of individuals as well as on
" the relationship of heredity and
environment to growth and develop-
ment. The course will include an
analysis of the ‘influence .of family
structures, patterns and roles on
family functioning and the influence
of the various stages of the family
life cycle on personal and family
relationships, values and goals.

CURRENT ISSUES IN FAMILY LIVING

tudy of current forces having im-
, act on the family unit and the de-
s - velopment of strategies to streng-
' then the family unit. Such perti-
. hpent . topics- as chemical dependency,
social offenses, health problems,
.local and federal legislation,
ecology, @nd energy conservation are
discussed. Students are alerted
to community services. available to
assist families.

-+ &

[
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. FAMILY RELATIONSHIPS

Study involves developing satlsfy--
ing interpersonal relationships in
the family. The course includes
analysts of factors contributing to
effective individwal and famlly re-~
lationships, patterns of family in-
teraction, and strategies for coping
with life stresses. , The ability to
foster rand malntaln positive rela-
tionships within the family such as
husband-wife relationships, parent-
'child relationships, sibling rela-.
tionships and relationships with
older and dependent members of the
family will be emphasized.

ENVIRONMENT FOR FAMILY LIVING

Study designed to develop judgment .
needed for creatifig a favorable
environment for living at all stages
of the life cycle. Attention is
given to a complex ‘of housing and
home furnishing considerations in-
cluding social responsibilities
related to housing, creating a home
environment for physical and mental
health and safety, factors influen-
cing consumer choice’in housing,

and decision-making in housing con-
sistent with purcha51ng power and
resources.

NUTRITION FOR THE FAMILY

Study of food‘énd its role in per-
sonal and family living. Emphasis

P ‘
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is placed on the principles of human
nutrition and thelr,appllcatlon to
the selection, preparation and sto-
rage of food. ‘Consideration of
special diets, current trends in
family eating patterns, food fadé
social customs and attitudes related
to foods will be included.

HOME/MANAGEMENT DECISIONS '

Study of the role of management in ' .
achieving individual and family goals. - . .»
Empha51s is on the ‘management of hu- ‘
man and materlal resources based on
clarification of values and goals
at each stage of the life cycle.
Societal influence on the manage-
ment process, management to achieve
family goals, managerial problems
related to the dual role and the

. organization of activities in. the *
home will be ‘included. - , . ¢

CLOTHING MANAGEMENT

Study of clothing and textilés in*
cluding their significance-to the .
individual and family. Unigue fam-
ily needs of each family member are .
considered. Social, psychological,
and economic factors influencing
cléthing selection are analyzed.
Management pr1nc1ples dealing with
care, maintenance and storage of
clothing will be included.

190
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CONSUMER STUD-IES' -

,Study of the economic welfare of the >
family as a consuming uhit. The "
‘student will develop ‘knowledge, un-
o derstanding, and consumer skills to.
© . achieve individual and family goals."”

The foregoing course descriptions
.. are presented to illustrate Wwhat home-
‘. 9 " making education based on the needs of
' : ~individuals and, families today can 'look
like. All of-the identified major areas
of home economics are included. The
focus is on individual development and
family well-being. Threading throughout
are the concepts of management and re-
'latlonshlps.  —
Home Econoﬁics is an 1ntegrated
, -field of study. A home’ economist draws - )
. T gndhls «or her knowledge in such areas as
onsumer education, food and nutrition, -
family rfelationships, child development
and guidance,. housing and. home ‘furnish-
- ings, home management, and clothing and
textiles in responding to problems of
« ' individuals and families. “Pherein lies
' the’ power of the field. Most problemsg
of ihdividuals and families are.not so
simple that answers can be, found in only
one of the identified areas. Home eco-
nomics is the only field of study with
focus on the family and individuals in
the context ‘of family. It is the only
‘educational program-:that brings togeth-
er the various fields of study ‘dealing
. with family concerns and relates them

4
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‘in meanlngful ways in preparing young
people and adults. for family and home-
making respon51b111t1es. It is the only
field of study, prepared to educate young
people and adults in all facets of their
homemaklng respon51b111t1es.

N Since everyone has homemaking res-
ponsibilities to some.degree, as either
a full-time or part-time homemaker, .ev-~
eryone could profit from the special ed-
~ucation offered by home economics. As
vocational education, it prepares for
the vocation of homemaking, and because
much of the krmowledge and skill needed
by homemakers is precisedss what is
needed by workers in related  occupations,
it offers, even in its homemaking-orien-
ted aspect, important learning for jobs
in such areas as.child care, foods, and
clothing.
As an ect of vocational educa- .
tion, homemafing and consumer education
has a humanizing influence.on the. rest .
of vocational education. As a field, it -
is concerned with people as individuals
and as family members. Indeed, the pro-
fessions related to homé economics are
frequently referred to .as the "peoéle
professions."” When vocational educators
work togbther, as they do in developing
programs-and in professional organiza- -
tions, it is the home economics people
who help make certain that concern for,
people in théir variety of roles and
relatlonshlps and with their varlous

experiences, needs, and ‘interests not
forgotten among concerns for iden flcatlon
L [
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.of occé%ational competenc1es job per-
 formanc and placement. Hard data to
support these ‘statements may be difficult
- to come by, but observations of vo-
cational educators at work as groups in
the field and in professional organiza-
tions provide plentiful evidence.
v v S :
“ In assessing homemaking and con-
sumer-education programs, it is in order =~
~ to ask:. To what extent are males and f
~ females enrolled at some time during
thelr school careers in courses to.pre-
Eaxe them for their homemaking respon-
sibBilitjes, that is, for entering "the
work of the home?" To what extent- are \\<

>

adult ‘learners enrolled, in the homemak-
ing-oriented, educational courses and .
programs of home economics, as contrasted
with such purely skill-oriented courses
_ and programs as .crafts, which have no
. : ‘family focus, and sewing, which is oriented
"~ . to-individual 1nterests rather than fam-
11y needs? . v -
» Are homemaking and consumer educa-
tion programs up-to-date in terms -of the
real needs of individuals' and families? _
» Current curriculum guides developed by
; state and local educational agencies
should prov1de clues. Interviews with
home economics educators and teachers
might be useful. It might be:illuminating
to visit .some- ‘jdentified (probably by, -
‘the state supervisQrs of home economics
education) "best," "average," and-"weak"
homemaking and consumer education’pro-
—-. grams in representative states..\~
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L . Emphasis on Consumer Education, Manage-

- * .ment of Resources, Prometion of Nutri-
tional Knowledge and Food Use, and
Parenthood Educatlon to Meet the Current
Soc1eta1 Needs y

~

In calling special attention to the
areas of consumer education, management
of resources, promotion of ‘nutritional
kniowledge and food use, and parerithood
education, the Congress has underlined
their importance in meeting prevailing
needs of individuals and families. The
omission of family relationships is
regrettable; many current social broblggs
have roots not only in the inaddegquacy-o

" parenting but in family l;fe\in general.

In assessing the, status of home- ,
making and consumer education programs,
.sp€cial attention should be given to the
identified areas of emphas1s. Are these
aréas indeed emphasized in, comprehensive
programs? Are there special-emphasis
courses Or programs deallng with these

"areds both in the schools and in out-
) reach programs? Who is- being served by
. the ‘pPrograms? - : ’

Anc1lIary Serv1é§s

wlthout approprlate ancillary ‘ser-
vices in teacher training, currlculum
‘ development,. research, program evalua-*
: tion, and state admipistration, any ed-
ucational program is doomed to less than
total effectiveness. Recognizing this,
the .Congress included provision for such
services in the Act. . ,

A3
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Quality control in' the program of
homemaking and consumer education, as in
other educational programs, is provided -

to through teacher ‘education, curriculum de-:
‘ velopment,” research and evaluatioén, and
administration. 1In particular, curricu-
lum development in the field serves to
influence quality of the program. .

The state of the art in curriculum
development in general is quite sophis-
ticated, indeed.. There -is considerable

o knowledge which may be brought to bear
concernlng bases for curriculum deci-

sions, 'objectives, learning experiences,

content, .teaching aids, and means of

evaluation. Curricula in consumer and

homemaking education should reflect the

newer knowledge of curriculum prdcess

and substance and should be responsive

to social and family conditions and needs.

In the field of vocatlgnal education,
the curriculum work done under Part I of
the Vocational Amendments “of 1968 gave (
impetus to s1gn1f1cant programmatic de-
velopment. Major projects have been /.

. funded in consumer education and child
- development and guidance as well as in’
“ wage-earning: aspects of home economics.
The resugting products are in use
throughout the country..

) - Ihsuffi%ent furds for the basic
.+ and applied research needed in home ec~
. onomics education has .long been a.prob-
* lem. Nevertheless, there has been some
, e expansion of research in the field, and
funding through federal leglslatlon has
‘been an important factor.
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Program specialists in home econo-
mics’on state vocational education staffs
"have provided leadership, coordinated
efforts in the field, and monitored
o program quality. ) '
The one overworked but very compe-
tent and creative program specialist
in home economics in the U. g, Office of '
Education has the support and loyalty
of the field for Mer leadership and -°
"» effectiveness in communicating with the
. field about developments in Washington
~and the fifty states. However, a gtaff
of one in the.Office of Education is
woefully small considering the size of
the program and the social significance-
of its mission. : .
' ’ At the very heart of development in
educational programs is teacher prepara-
. tion. Around the country, home economics
teacher education programs vary consid-
erably but it seems a fair statement to.
~ say that all aim at preparing teachers
- in terms of student needs and changing
social and family conditions. Supervi-".
sion of student teachers in home econo-.
mics is perhaps more frequently done by
- specialists in the field than'is true in
.many general education areas. - :
An assessment of consumer ‘and home-~
making education programs nationally
must take into acgount the ancillary ser=
vices of the field., wWhat is the status
E of teacher training and supervision,
curriculum development, research, pro-
" gram evaluation, special demonstration

P ' Y
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'ana experimental. programs, developméﬁﬁ
of jnstructional materjals, exemplary
projects, provision of equipmeny,’*hnd

\]

administration and leadership? °

Constraints imposed by limited time
and funds may make it necessary to select -
‘among the wvarious types of ancillary '

. services those most worthy of study in
) terms of their likely impact on quafity
- of programs. The following are sugges-—
ted for study in order of priority :

© 1. Curriculum development

. f*f;? and teacher preparation
2. > Research - S S
Yr T .
‘3. Administratiom . .
Summary Ty e .

: 4
Sy

Legislation for’colisumer and Home-
making Education in the Education Amend-
ments of :1976 should have 'impact on families,
~social services,  labor, and education. '
The nationa] assessment of the program
may providé: some hard data, along with
clues suggesting further study, regard-

- \\\\\gj ing the extenf and nature of such 'impact. °
S -ent ] _

Certainly families sh%uld be affec-
ted. There is great emphasis in the
e legislation on making' the program rele-
vant in consideration of the-.realities
and.neegs of today's family life. Pro-
gram dreas ‘stressed in the legislation
.should receive particular;attgntiop in




1 4

Ve

the assessment. These include -
consumer education, management of resour-
ces, nutritional knowledge and food use,
- and-parenthood education. If programs
are working, those served by the programs
should be making applications to their

wn lives of learning in these and other
‘areas of.home economics.

Social serv1ces ‘for families should
have closer ties with educational pro-
grams in consumer and hometaking educa-
tion. Such linkages are gncouraged by
the ‘Consumer and Homemaking Education
section of the Education Amendments of
1976. 1In particular, outreach activi-
ties and programs should coordinate with
and serve.to complement~the work of re-
‘levant social agencies. Edugational
programs in such areas as parenting and
nutrition might reduce the work load of
overburdened social agencies. For exam-
.ple, the "school-aged parent" programs
run by home economics teachers in some
cities might be expected to have impact- in
this way and to gain effeot;veness through
llnkages w1th the agencies.’

If prograins in consumer and Jiome-

' making education are working, those

served by the programs should be health~
ier and more- productive workers. - For
example, if learning in nutrition is
applied, one might reasonably expect

that nutrition-related illnesses, and hence
‘absenteeism related to these illnesses,.
would be reduced. If learning'in fam-
ily relationships is applied, yone might °
reasonably expect family tensions to be

-
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reduced and the learner to be more pro-
ductive on the job. * Learning in consu-

mer education should produce workers who not
only earn but know how to, manage and get the
most benefit from their earnings. Lear-
ning in management should produce workersg'
‘'who understand the decision-making pro-

cess and can apply it to real-life sit-
uatlons both at hpme an@ on- ‘the job.

If orograms 1n consumer and -home-
making education’ are working, learners
also should be healthler and more pro-
ductive in thelr rqles as students. ‘A
leading speci&list 1ﬂ’s001a1 foundations
of educatlon once stated thag the most.
persuasiVve case home economlas could
make for its programs, ‘in the ‘'secondary.
schools is' the llberatlng effect its
teachlngs mlght have onjsqudsgts. ‘

In these’ days of grea F6qncern'for‘
more emphasis on ‘the basics 'in education,
one might well consider what we mean by )
basics. We mean. tool subjects, to be 3sure.
But, at least “#qually important are the
basics of relationships, management,
parenting, nutrition, consumer’ education!

_ .
Assessment Priorities*(Summa;y)

»

National assessment priorities for
the Cornsumer and Homemaking Education -
section of the Vocational Education : {
Amendments of 1‘976 should dnclude:
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o enrollments .
s -

What learners are being served
.o in programs?2

. At what levels?

e In what types of programs (in
terms of content, formal
chS?l and outreach)?

o} program-contgnt,'approaches

L

. What content is included?

‘How rélevant is content to real
N ” heeds of individuals and
A . families tgday?

Are.problem-solving'apprpaches
emphasized? o U

0 'program impact-

',-QD family life1 | ety

On individuals as consumers,
workers, learners

e ancillary services
™~ ' .

" What is the status of
teacher education?

curriculum development?
research?

administration?

200
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o linkages.
How does the program in the
.school link with other pro-

grams concerned with home
and family life?

AV
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PART II

) ._./"/

AMERICAN FAMILIES AND RELATED
SOCIAL ISSUES AND IMPLICATIONS FOR

HOME: gCONOMIcs AND HOME ECONOMICS
‘ \ LEGISLATION

The American family is a continu-
ing,. but changing social unit. 1Its
major functions today are concerned with
the growth and development of its mem-
bers through affection, socialization, and
cultural interpretation. Because of
lessened production in the home and chan-
ging form and structure, there has been
‘ some tendency in-recent years to under-
. - estimate the continuing significance of
4 \\ the family as the basic social unit.

Novak underllned the 1mportance of
the family in an artlcle in Harger s
when he said: . _
A
"A people whose marriages_and
families are weak can have no solid
institutions. ,
..... Every avenue of. research today
leads to the family. Do we study
educational achievement? nutrition?
the development of stable and cre-
. /ative personalities? resistance
to delinquency and violence? -
é- able economic attitudes and skills?
unemployment? sex-role identifi-
cation? political affiliation? in-
tellectual and artistic aspiration?
religious seriousngss? relations
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to authority and to dissent? 1In all -

. these i stgqces, family life is fun

' damenta% " ‘
1

In 1973, ninety-one percent of all
Americans lived.as part of a family.8
The American family has decreased some-
what in size over the years. "In 1950, .
the average family size in the United
States was 3.54 persons; in 1975, the
average size was 3.42.9 Although the
husband-wife team as head of the family
is most common, there has been an increase
in the proportion of households headed by
females. L N\ '

C ok b nY

In 1975, thirteen percent of all
U. S. families were headed by women. 10

Ten percent of single-parent familieslyith R

Children under 18 were headed by men. ",
" Divorce and separation are major and in-:
creasingly significant ‘factors in_ single-
headed families. ;

There appears to be a beginning of
fathers' rights and responsibilities
movement. Organizations of sfhgle fathers
are presently coming to light in some
parts of the country, for example, a
group called Divorced Fathers for Action
and Justice in Waltham, Massachusetts.l12
A landmark case decided by the U.S.
Supreme Court in 1972 established the
" Principle that a concerned and interested
unwed ‘father has constitutionally pro-
tected parental rights.l

That there has been a startling in-
Crease in unwed mothers is apparent from
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the following figures. From 1960-to
1974, the number of illegitimate live
births in the United States nearly
doubled. 1In 1960, illegitimate births-
represented 5.3% of all births, compared

- with.13.2% in:1974. Between 1960 and
1974, national statistics show a 43%

. 'increase in illegitimate, blrths to mothers

. 'under 15 years of age and a 41% ipcrease,

in 111eg1t1mate ‘births to mothers™15-19
yeéars of -age, 1nc1us1ve

In a leaflgt: descr1b1ng a new seffés
filmstrips'o; "The School-Age Parent, »15
' the following information is given:

o "More than bne million teenagers be~
oL, come pregnant each year. -

o The number of births to young women
. under - age fifteen has more .than-
&‘ doubled over tha last fifteen years.

o'Almost's1xty percent of all b1rths
-tQ teenagers are conceived out of
wedlock

o Bables born to teenagers are al-
" most three times more likely to
die during the first year than
babies born to mothers in their

twentiegs.

0 Babies born to teenagers are more
likely to be born with or to de-
velop childhood illnesses than
infants ‘born to mothers in their
twenties. :

. ' ,
- o Maternal death is far higher for
: the teenage mother than for women
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in their tienties.

o Ninety-four percent of teenage -
w mothers keep their babies and do-
,-'not give them up for adoption or

to relatives. : -

o Tﬁo—thirdé'of‘all teenage preé—
nancies are unintended.

O'Eight out of ten women who become
mothers at seventeen or younger
never finish high school.

o Sixty percent of all teenage
' mothers become dependent on pub-
lic welfare.’ ‘

© Two-thirds of all marxiages of
school-age womén end in divorce.

- 0 For school-age women who become
pregnant before they are married,
" three out of five are divorced
within six years of marriage."16

‘-Imglications of These Family Conditions
and Changes for Home Economics and Home
Economics Legislation

-

_ Implications for Home Economics
of the aforementioned facts about fam-
ilies include:

o emphasis on home management, in-

cluding "head of household" re-
sponsibilities. : '
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o émphasis.qn parenting education
for both males-and females, and .
especially for adolescent parents.

© emphasis on'the rights and needs
‘of chjldren and the responsibili-
ties of parenthqod for young ado-~
lescents.

o reaiiétic'sex education in the
context of family life education.

o incre;séd‘attention_to fathering -
-role, feéponsibilities, rights.
" The 1976 educatlon appears to be on
the right track with respect to these
implications.

Ethnic Families .

(4

In 1976, the Black population repre-
sented approximately 11% of the total ’
- national population. Sixfky percent of
"Black families in 1976 were husband-wife
headed and 36% were headed by a woman
withoat a husband present. More than
25% of Black famili %d five or more
members compared with 20% of all Ameri-
" can families. The majority of Blacks
are metropolitan dwellers (74.7% in 1976)
with 57.5% of the total Black population
residing in central cities.l7

The median income ratio for - Black
compared to White families was 58% in
1974; the income status of Blacks as
reflected by the income distribution of

{
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;ﬁacks has remqﬁned essentially unchanged
Singe 1970:_'In Marchy 1975, about

- 43% of-Black families had _yearly incomes
below $10,000 and, of thoisr,ever»half
- had d4ncomes below $4,000. \ ’

N . \
. " In 1976, -4bout five gercent of the

q§s. population was' of Spanish prigin.

Oyer 30 percent -of these families had-
five or mofe members, compared with :
20 percent of all U.S.*¢families. About
60% of Spanish origin families in March™
1976 were Mexican, aboit 16% were Puerto
Rican, 6% were Cuban,. about 7% were Cen-

-y tral or South American and 12% were oFf
other Spanish background.l19 -

. Native Americans in the United
States represent over 200 nations, tribes, -
or bands each differing in 1language, cus-
toms, and attitu@es. Cal Dupree, Assoc- €
" iate Professor of Native Americah .Educa-
tion at the University of Lethbridge,
Alberta, Canada, speaking at the 1976
Bicentennial Conference qn ¥V ationa
Eq¥c§tion, emphafized the differenced —
when he stated that what they have" ]
common is Indian Fry Rread. Then, in a
' serious vein, he said that "Two other —
common factors readily %apparent in most
- Native, American groups are undereducation
'and-ggkerty." He added, "I believe tha't
‘vocaffonal education has much to‘offer
. 1in béginning to eliminate these two
demons that_have been. with us for over
" 200 years."20 : ’.\d
Professor Dupree described problems

y of housing and health as most critical

-
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among Native Amerf%ans;Zl whese are - '
problems to which the field of home
economwics cdn xespond.

1

Increasing numbers of Japanese, .
Chinese, and Filipino individuals and A
families contribute to the ethnic mosai'c X
that is America. A large proportion make

- their homes in the inner city.

O Y
~

o _ .
: Increasingly militant in terms of
" demands for recognition and rights are
Eastern Europeans. New on the pplitical
scene are a few political coalitions of
Polish and Black ethnics.

Alex Haley's. book ghd the stunning
TV presentation of "Roots" served to .
raise the consciousness of all Americans
to their origins. The author of this
paper found herself re-reading Robért
Trichton's fine novel, The Camerons,
‘with a new sense of prlde and curiosity
about her Scottish "roots." - !
g ¢ )

Ethnlc F@mllles- Implications for Home Economics

Recognltlon of, respect for, and
pride in ethnic background may be en-
couraged in home economics classes.

'No program, save ‘those directly concern-
ed with ethnic studies, has greater- op-
portunity. for helping students urnider-
stand’,and appreciate ethnic origins.
s .
¥
-t

4

S 3 K - 209

1



-

.WOrklng wOmen ‘ . ’ . .
. » - - \ ,

In 1975, about. 40% of the V.s. labor”

foxce’ was represented by womers. he med- e
ian‘age of the fegale labor forcelin 1975, . 4 -8
was 35.5 yeard. ﬁost half of these h N -

fémale workers (45%) Were marrled
had husbands present, and had children
under 18 years of age. (The correspon-
dlng 1960 figure was 27. &% )

 Over the past two decades there has
been a notable, change in the ratio of
male to female full-time year-roynd wor-
kers. 1In 4950, for every, 100 full-=time
male workers, 29 women worked full-time.
In 1974 the ratio of full-time women to
men working was 74/100.23 The majority
of working women are working for reasons
of economic neces51ty, whether or not
the husband is present. e

/

The relatlonshlp between labor forceﬂ :
part1c1patlon and such variables as
- marital® status and the presence and . age
- of chlldign has been changing. Married
women with preschool children represented*
12¢ of the female labor force in 1950
compared with 37% in 1975. In 1974, -
26.8 mllllon chlldren had worklng mothers.
Of .thése: Zﬁ '8 million children, 20.7
mllllon were of school age (6-]7 ysgrs) and
6.1 million were of preschool age

In 1975, black children were more - 3
‘likely than whlte children to have wor-
king mothers. Of black children under
18 years, 51.4% had worklng mothers com=~
pared with 42.8% of white children. The
percentages of children under 6 years old
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with working mothers were 48.3% of
black chi{ldren’ and -34.2% of white
chiNldren,26- ) .
‘The Offjce of Education reported.
enrollments of ch{ldren under 6 years in
public and private nursery schools and
kindergartens in October, 1974, as

.. follows:27

5 year-olds: 2,693,OQQ_H'

4 year-plds: 457,000 {kinder-
‘ ‘ garten):

865,000 (nursezy -
- school)

3 year-olds: ,34,000*(kindér—
o garten)

~650,000 (nursery
school)
M -

In 1974-75, the number of children:
receiving care in family day care cen-
ters was 8,345,000; in day care, 960,000;
and in nursery school, 1,981,000. :

Given the numbers of children needing
care, the total number of hours is significant.
The traditional education system even when ._
operating on a full-day schedule serves less
than half of the "child hour" needs. The
total number of hours per year neegded for
a child is ‘estimated to be 2,500 (256 days
per year x 10 hours per day). Schools
provide 900 hours per year (20 days per -
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month x 9 months per year x 5 hours per ' __
day for fullhtime‘traditipnal education) .22

Quality of care is an important ig-
sue involved'ifi child care: A 1972 stddy
found that three-fifths of all centers
were .of poor or fair quality.°=Y" :

-

€
A . Pl ’

. Working Women: Implications for Families,

ocla xvices, Labor, Education, and
Tegislation for Home Economics _

. )

As 4 result of the employment of
larger numbers of women -outside the home,
family life has undergone changes. The
changing roles of men and women may be
traced to this cause, at least in part.
Men- are becoming more involved with home
and family and related respomsibilities.
Many women are finding a new sense of-
personal identity and new avenu for
communication with children.and®marriage
partners. These are positive aspects of
women's being employed outside the home.

For some women, there is personal
stress in the dual role and resulting
strain on family members. Whatever :the
‘result for families, most women who ‘work
do so for reasons of economic necessity

- and will continue to do so. ’

The need for education for home and
family life for both men ‘and women is
underlined by all of these considerations.
Implied is need for education which. will "
emphasize: management, consumer educa-

tion, parenting, family relationships '
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‘tion to support edueatlon 1n these areas
" is ‘ngeded both now and in, the foreseeable

and‘meetlng the needs of famllles for )
-food, olothlng, andashelter. Leglsla- .

futufe. ,.1 : P - .

4

There has been no strong oice in

'Amerlca to speak on behalf of the-blue:*
?and plnk collar worklng woman. Over 80
'.percent of working women are in this -,

category. Vocational education, includ-
ing home ecdnomics education, could pro-
v1de/that voice. Consumer and homemaklng
education’ in its programs ‘should give

‘«gpecial ‘attention.to the educational

eeds, 1nclud¢ng delivery system needs, .

" of the ‘blue and.pink collar workers --

homemagers.
“ N

Opportunities,for women in both

' traditional and non-traditional -fields

of employment ‘must expand. And, the

. importance of. such home- econom1cs~related

‘occupations as’pre-school work and day
‘car€ must be recognized by living wages
f97 those employed in these fields.

k 'An 1ncreas1ng number of pre- school
and day care ‘facilities staffed by high-

~1ly. professipnal- personnel "is needed so -

that parents may work gecure in the .
knowledge that their children “are receiv-
ing proper care.s The author's recent

- cohtacts with pre-school teachers who

are superv1s1ng pre-school student teach-
ers in Madisdn, Wisconsin, have been 11—
_lumlnatlng . The -teachers are dedicated,
concérned, hlghly competent -- and paid
so pooriy that they must eather have »

¥
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other sources of support or accept a life
style of bare existence. And yet, these
fine people are working with what is most
precious to families and -to the future of
our natlon- 1ts young'

Aging Family MemberS*. B

A current trend influencing families
is the increase in life. expectancy at
birth. 1In 1960, male life expectancy

. was 66.6 years; in 1974, it was 68.2.
Female life expectancy’ was 73.1 in 1960
and 75.9 in 1974:31 : ,

If the 1960's ‘"was the decade of
aroused youth, the 1970's may well belong
to their grandparents. Some 23 million
Americans, about 10% of the population,
are 65 or over. "3

. As’ of March, 1975, 15.7 percent of
all older persons were living .below the
poverty level. The majority of low in-
come aged persons in 1974 were eithér
living alone or with' ﬁOnrelatlves.33

Nevertheless, in dlscuss1ng the end of
: youth culture in America, a recent 1ssue
. of U.S. News and World Report pointed
' -out that older people are becoming less °
poor amd that ,in "just five years, the
number ‘of senlor citizens below the of-
ficial spoverty level has fallen from 25
“to 15 percent, compared with 12 gercent'
for the rest of the population."34

v
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The same publication stated that:
) "Another big diffetence is .,
the rapidly rising level of
education. A generation ago,
many people over age 65. wete.
illiterate and only 1 out.of
5 - had a high-school diploma.
Today, 1l in every 3 senior
citizens is a high-school
graduate, and the ratio is
expected to climb to one
" half by-1990, with a growing
number - po%§e551ng college
degrees "

amily ‘Members Impllcatxons for
EocIaI Services, Labor, Education, and_
Home Bconomics Legislition

L The.“graylng“of Amerlca“ has impli-
cations for every facet of American life.
The° October 3, 1977, U.S. News and World
Report stated that:

o~

“Effects range from grade-
school c1051ngs and high un-
employment in certain age

" groups to a threat to the
solvency of the Soc1al\§e-e
curity system.
.."Crime rates may decline.
Many people, iless burdened
Py the expenses of raising

- large families, will have
more money to spend on them-
selves. Prevailing tastes
may change in such diverse
fields as music and fashion,




long domlnated by young
people.

‘"In many respects, say
populatlon experts, . the trend
.is 11ke1y to bring an end to

“the 'youth culture'." 36

Raising the mandatory retirement age -
will result in longer work lives and may -
bring about conflicts with younger per-
sQns clamoring for jobs, although some
political leaders predict that no great
problems will result from deferred
retirement. Almost certainly there will
be increasing demand for and . Juse of soc-
ial services for the elderly

v The pqQlitical "clout" of 1arge num-

- bers of aging is. beln'.felt ‘as they press
for legislation which will offer greater.

protectign to the later years. There is

some trend toward less emphasis on indi-

" vidual. rlghts and more on the rights of
the soc1ety as a whole. .

Implicatlons for education offer
challenges to schools and outreach pro-
grams‘

'
”

o meetlng the needs ‘of the changing

.1populat1qh through more study pro= -

grams "where people are," through

increased use of community centers
- and mass media which make possible

study in the home:




3

o developing quality educational
programs for delivery through
extended and external degree pro-
grams.

, (o} developing curricula based on the
P . needs of older persons in such

' critical areas as consumer educa-
tion, management of resources,

health and safety, foods and nu-

trition, housing, recreation and
xlelsure, financial: aspect§ of

aging, and relatlonshlps.

) developlng arts and other person-
0 al enrichment programs and acti--
~vities geared to the 1nterests of

older persons.

) . That consumer and homemaking educa-
tion has much potent1a1 for meeting needs
of older persons is obvious. But, . one
of the greatest contributions of the field .
may be in helping younger persens under-
stand, appreciate, and respect older .
members of the family through study &nd
through using oler persons as resources.
and -as consulta 8 in various unlts -of -
study. :

Legislation for home economics ’
should continue to emphasigze older per-

'sons as a target group of spec1al concern.

"Empty Nests" : R _ ®

"The term 'empty nest' refers to
that stage in family growth patterns -

,.
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_ i .
where the -launching of children has been -
completed. This period involves adjust-
ments for the remaining family members
in terms of time and goals.

"In the United States today, women
whése children have been launcheéd into

'1ndependence have increas;ngly more op-

tions open and a greater number of op-

'portunitles and choices to pursue. The

situation where ‘women who had been pri-
marily 1ﬁvolved in family responsibili-

ties areé suddéhly 'free' of that occupa- '

tion has been likened to retirement and .
the related identity crisis which his-
torically, mostly males experlenced.

"Among the viable _alternatives for
women whose family res sibilities have
diminished are reent: nto the lgbor
force and éontinuingryhpcation

' The so~called "displaced homemaker"'

is at the empty nest stage of family

life. She (in- very rare instances, he)
has been defined in a recent bill before
the Illinois state leglslature as a per-

©..son who:

"(1) has worked in the home for
a substantial number of years
prov1d1ng unpaid household. ser-
v1ces for family- members; (2) is
not’ galnfully employed; (3) has
difficulty in securing employment;
- and (4) was dependent on the in-
come of another family member but
is no longer supported by such in-.
come, .or was dependent on federal
assistance but 'is no longer eligi-.
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ble for such assistance."3? =

, These are persons who, in their mid- .
dle years and having fulfilled the role
of homemaker, find themselves displaced o
because of dissolution of marriage, death %,
of spouse, or other loss of family income. -
As a consequence, displaced homemakers
have a greatly reduced income, a high - S
" rate of unemployment due to age, a lack.
of paid work experience and limited op-
portunities to collect funds of assist- .
ance from social security, unemployment
compensation, medicaid and other health
insurance bsnefits, or pe?sion plans of
the spouse. 0

. Some would broaden the 'definition
of the displaced homemaker to include
those women whose children have been
launched and who may continue to have
the financial support of a husband but
find that their chief occupational role,
- that of mother actively caring for the
needs of children, no longer exists.

'§E§t¥rNests=" Implications for Families,
Social Services, Labor, Education, and

- Home Econmcs LegIsIatIon '\

‘The term, "displaced homemaker,"
has connotations of frustration and some
unhappiness. Families cannot help but
be affected, probably in adverse ways,
by a "displaced" homemaker who does not
find a new and more satisfying place for
‘herself. Since her number is growing, . °
society is beginning to be aware of and
to respond to her needs.

. 219
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Some state 1eglslatures, as- well as,
the United States Senate, ‘are considering
legislatlon to provide for support ser-
viceg for displaced homemakers. A Senate
"bilTl Includes provisions for centers,

one for eachﬁlpa e, :

where women could be aided through
the transition, whete they could
. find 1ega1, emotlonal, and jOb
counseling. They would be 'recycle
- 'stations' to outfit the homemakers'
-skills to fit the work force and
find new jobs to £ill both the pub~-'
lic need and theirs."4 L

. Such services, combined with educa-
tional programs adapted to her needs,
should’ help alleviate problems for the
displaced homemaker. o :

The displaced homemaker has exper-
iences which have relevance for course-
work in- home economics. Her years of -
homemaking have provided her with prac-
tical experience which. she can relate
to the theory and research presemnfted in
coursework in home economics. Of course,
most dlsplaced homemakers will be interested
in education ‘which has occupational
relevance ‘and most will need to earn whlle
pursuing studies. Oothers, whose family
_.situations are more secure and who have
. no.special need to earn in terms of

" economnic nece331ty, may wish to continue
their studies in order to satisfy personal
needs for growth and development,
devggpp new avenues for communi-
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catlon with children and spouse, and
prepare for. performlng more effectlvely
as. "volunteers. .

Hence, home economlcs studles at
adult, postsecondary, and unlverslty
levels may be of special interest to

- some displaced homemakers. - Outreach -
- ”%actlvitles and extended and external
degree programs should be offered to
women in order to make possible their
tontihued 'learning. Incorporated in
these efforts should be the use of
media such. as television, radio, news-
papers, telephone, tape and cassette’
recorders, and correspondence courses.

L

Image Problems of Homemakers : o

Slxty-three million women in the
United States identify themselves as
" homemakers. Few positive role models
- for these homemakers exist and negatlve
stereotypes abound.
v [}
Advocate for homemakers is the
. Martha Movement, a nonproflt national
;organization founded in May, 1976, by -
T ,Jinx Melia, Executive Director of the
7organlzatlon. The Martha Movement seeks '
to improve the status of homemakers ,
‘through public education, counseling o
‘services for homemakers and stimulation
of research in depression, alcoholism, 42
and financial dependency of hOmemakers.

A "
w
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Image Problems of Homemakers: .
Implications for Education and Home
Economics Legislation -

. Home economics, through its consu-
‘mer and homemaking education programs,
contributes to improvement of the status
of the homemaker. ' Legislation which
recognlzes the importance of homemaklng
~as an occupation, and as a role of vir-
tually everyone, also helps. . {

Additionally, linkages of home eco-
nomics witly organizations such as the
Martha Movement, which aims“at improving.
the status of homemaking, are indicated.

k4

Changing Fﬁmily Structure

- One aspect of family structure is
family size.. A continuing downward trend
in lewels of expected fertility of Amer-
‘ican women, 18 t¢ 39 years old, has im-
plications . for' future family structure.
The later: years for many will be spent
‘without grandchildren and perhaps even-
tually without the support of immediate
famlly

" High rates of divorce iyd remarriage
mean that family structures/are frequent-
ly complicated: his children, her chil-
dren, their childrén, more than one set
of parents and grandparents. Tensions '

in families tend to ingrease as the
structure becomes more complex. Studies
of, family boundary ambiguity by Boss
(School of Family Resources and Consumer
Sciences, University of Wisconsin-Madison,



1977) tend to support the statement that
complexity of structure, especially re-
garding family boundary and roles, is
related to family and individual dysfunc-
tion. ' '

‘ The typical cluster of persons who .
live togéther as a household has shrunk.
Few married couples live with relatives.
And today one in every six households .
cofisists of one person living entirely

. alone. As an overall measure of the
shrinking family size, the average house-
hold consisted of five persoris  from 1890
to 1910, then four persons from 1920 to &
1950, and three persons from 1960 -- )
with the 1974 average dipping fractiggal-
ly below 3 persons, to 2.97 persons.

: . During the 1960's a spectacular . )
eight-fold increase occurred in the num- . »
ber of household heads who were reported
as living apart from relatives while
sharing their living quarters with an ,
unrelated adult "partner" (roommate or

: friend) of the opposite sex.” One out of
: every four of these. 143,000 "unmarried’
couples" in 1970 were women. who had a
' male partner "living in." ‘Among older

-~ men sharing their living quarters with
non-relatives only, one in every five
shared it with a female partner; it is
likely that a substantial proportion of
widowed persons living in this manner ‘
did so in order to avoid 10j;;g survi-
vor benefits through remarridye.44

There are no reliable national .sta-

tistics on .ithe number of communes, which .
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is a variant fémily-form. Glick states
that this is "partly because many of the
communes are not welcome in their neigh-

‘borhood and would ratheﬁ not be 1dent1f1ed
*in a census or survey."" -«

Recent research on "famlly bounda—
ries" in family studies has focused at-
tention on the question of what persons
- constitute a family. Physical presence
or- absence may be le¢s important than
psychological presenceor absence. This
- whole area has 51gn¢f15ant implications
for those concerned with educatlon for -
‘family life. ’

Implications of Changing Family Structure
for Home Economics Education and Related
'Leg;giatlon

? Study of,families and family rela-
tionships, including familygstructure,
is .an important aspect of consumer and
homemaking education. When areas needing
special emphasis are spelled out,' as
they are in the Consumer and Homemaking
- Education section of the Education Amend-
ments of 1976, family relatlonshlps
should be included._ This need is appar-
ent when one looks at the changes that
are taklng place in the family.

Home economlcs teachers, rh valulngv
family life, must keep in mind that. there
- .are many variations of family life that
. can prov1de for the growth, development,

. and well-being of its members. “~ Textual:
~ materials must recognize +that variations
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exist. Teachers can deal .with structure
of family as one of the "problems in
family life" which is value-laden and
which contains elements which may not’
~be within the control of the individual
learner but with which he or she must
deal. : '

-Changing Sex Roles

Questioning of traditional views of
male and female roles is' one of the dra-
matic social changes of ‘the past two de-
cades. The traditiénal view is that males
tend to be characterized by "instrumental®
behaviors such as financial support and
contact with the world external. to the
family and that females are more charac-
terized ?g_ﬁurturant and expressive be-
haviors.*" :

As women have moved into the world
of work oytside the home in large numbers
-and men have begun to .express more _
interest in the fathering role and in ﬁ\ﬁ ~
their rights and responsibilities as '
parents, notions of male and female

. roles have changed. o

.One group of researchers, Spence, ,
Helmreich and Stapp, found that persons with
highest self-esteem in a group of 530
college students were those men and women
who viewed themselves as having high )
degrees of both masculine and feminine :
charaiyeristics, that "is, as being androgy-
nous. . .

- 225
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Bem 1nd1cated that traditional sex
typlng is restricting of behavior and
that androgynous people are more adapt-
able because they are not bound by stereo- ° -
types and labels. From her studies of . P
human behavior, she concluded that andro-
gynous men and women can be independent
and assertive when they need to be -and
warm and responsive when appropriate.
Feminine women were found,kto be restricted
in 'masculine' abilities like assertive-.
ness and independence,!and masculine men
were found restricted in expressing
'feminihe' behaviors such as warmth,
playfulness, and concern.48

Implications of Changing Sex Roles for Home Economics -

Changing sex roles are appropriate’as
subject matter in the family studies ¢f
Home Economics.” Boys and.girls and men
and women need to understand changing sex
roles, underlying reasons, and the posi-
tive aspects of these changes.

- Implied in the changing roles is the
importance of educating both males and
females for the dual role as employed
pérson (whether or not the employment is
paid employment) and as homemaker. Pre- [
sent legislation ‘is supportive of this.

Violence and Child Neglect in Families

A high level of family violence, {
particularly child and wife abuse, exists _
today, along with many reported incidents £
of child neglect.' )
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‘The Children's Divigion g’ﬂ the Am-

. erican Humane Assoéiatid&-‘éb‘ktly repor-
ted on a 1975 national stpdy of child -
abuse - and ‘neglect. The 'Study's focus
was on reporting rather -than incidence;

hence the data.may underestimate the

extent of the problem. - - ) -

'0f the 289,837 cases.béﬁ%hild abuse
and neglect reported nationally for the /
-~ 1975 calendar year, 79% of the cases
were investigated and 21% of the cases' .
status remained undetermined. Of the in-
vestigated cases, 59.6% were found to be
vatid and 40.4% were found not valid. -
‘The number of children involved in re-
ported cases was 304,329. ‘Of the repor-
ted cases, 63% were neglect and 37% were
abuse, although more than half of all49
reported cases were undifferentiated.

_ Of alleged child abusers and neg-
lecters, natural parents represented 83.8
percent (mothers, 57.7 percent and
fathers, 2b.1 percent) ; *step~-parents .
represented 6.08 percent (stepmothers, 4.95
. percent and stepfathers, 1.13 percent) ; )
..adoptive parents, .l percent; paramours,
1.8 percent with males more frequently : '
reported (1.28 percent) ;. other relatives,
2.4 percent; and babysitters, .9 percent.50
The follow%hg chart shows .the
N types of injuries ‘and neglect inflicted.?l.
Percentages of abuses .are based on total
- abuse and percentages of each type of
- neglect are ‘based on total neglect. More
than one category may be reported per
child. e B o

.
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© Q) . percentages of Reportba Cases

of .Child Abuse and Neglect . #, .
L ~ Abuse Neglect
Minor physfcal - |Physical -

injuries 50.3%] ‘neglect 78.1%

‘Sexual abuse '10.6% Medical E
- - neglect  '9.%%

injuries 2.3% Emotional .
' neglect 7.8%

0 .

Burns 2.6%

Congenital and
Environmental,
Drug Addic- ]
. tion o .1%

j]

A national study of violence be-.
tween spouses showed that during the glr-
vey year, 1975, one out of six coupleg~

engaged in voilent acts ranging from !, ' L4

" "throwing something at spouse" to "using
a knife or gun." When the reference.
period used was the duration of the
.marriage rather than the survey year,
27.8 percent engaged in violent acts.>2

Increasing concern is being expres-
sed hationally by groups and individuals
about the effects of television violence
on American children and their families.
At the 1977 annual copvention of the Am-
erican Medical Association in San Fran- -

cisco, a key address was presented by v

Dr. George Gerbner, whosg _xeg@arch has shown

PR -
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that in.general, families are ignored R
by television writers, particularly during .-
hours when children watch. Gerbner
Has also found that 56% of the men and
37% of ‘the women in ggrtoons are involved
in:‘acts of violence. :

In a February, 1977, issue of
magazine, a comprehensive look at tRe
- effects of I'V violence on children a
families included A.C. Nielsen's finding
that children under 5 years of age watch
an agverage of 23.5 hours.of TV per week,
and ‘that at that rate of viewing, today's
typical teenager will have spent 15,000
hours watching television by high
school graduation, more time than in
any gther activity except sleep-
ing. Summarizing "the evidence drawn
from over 2,300 studies and reports on
TV violence and children, Newsweek's Harry
Waters said ‘the findings are decifiedly
' . negative, ranginf from marked drops in
--children's creative abilities, increas-
ing paraneoia, and tolerance of violent
*  behavior to gsrpetuation,of sex and race
stereotypes.’ ' '

Violence and Child Neglect in Families:
Implications for Home Economics

s%- éurely no facts point up need for
a  education in family life and parenting
,more persuasively than those dealing
with family violence. Social agencies
deal with the results and have a .role - ' S
to play in education. But, surely, the
field of homg economics, through its ’
educational fprograms, should take lead-
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ership in developing understanding,
attitudes, and competencies which support
the kind of relationship needed for the
well-being and fullest development of ¢
children and all family members. '
- Further, home economics. classes
- shauld include study of the mass
media as they affect families. . ,
Developing criteria for family TV pro-
./ grams and evaluating programs are pro-
‘priate learning activities for a cl in
"family living. ' Learning to, indicate ap~
proval and disapproval to programmers is .
also appropriate. Simple methods of con-
tent analysis might be employed by lear-
ners in order to gain better understand-
ing of TV "messages;" discussion of the
effects of these should’follow.

o3 In considering causes of family.
violence, the effects of family environ-
ment and management of resources should
not be minimized. The importance of
these content areas in home economics is
underlineg.

Marital Status Trends

The single lifestyle is on the in-
crease in America. Between 1960-75,
the proportion of single women ages 18-34
increased 8.5 percent. An ificrease of
5.8*percent was ‘'seen for males in that_
age group for the same l5-year period.>5
Of all houyseholds in 1975, about 18 per-
cent were single person -households as
. contrasted with eleven percent in 1960.36.

w
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In 1975, 72.8% of all U.S. males

18 years and older were married; 66.7%
of the ngtion's females 18 and over were
married.>?’ The national marriage rate -
(per 1,000 population) was 8.5 in 1960,

. 10.6 §3’1970,'10{5fin 1974, and 10.0 in .

D

1975,

In 1975, of all U.S. females aged
18 and older, 5.3 percent were divorced;
3.7 percent of all males 18 and over were
divorced.?? The national divorce rate
-(per 1,000 population) was 2.2 in 1960, :
'3.5 in 1970, 4.6 in 1974, and 4.8 in 1975.60
4 ' > .
Widowhood is more common among fe-
males than males. As age increases, the
proportion of widows to widowers climbs
dramatically. £, *
According to the U.S." Bureau of  the
Census, the number of primary individuals
who shared their living quarte{B with a
person ‘of the opposite sex gas approxi-
‘mately doubled since 1970.6
Seventy-two percent of the men’ and
48% of the women shdaring a two-person

.~ - household-with an adult of the opposite -

‘Sex in 1976 were under 45 years of age.’
About half of both males and .females in
this group reported never havifig been mar-
ried. (Assumptions and generalizations
from these data should be made

with caution, however, especially in
reference to the relationships between

the individuals, as these data are "ag-
gregates which are distributed over a
-spectrum - of categories including pggtners,,

.resident employees, and roomers.")

s

231

v



( .

'Impllcatlons of Marltal Status- Trends for
Home Economics Programs g

Impliéations for home economics may .
be seen in the fact that there is-:an in- -
creasing number of singlé people, many
-of whom are living alone. Attention

- might be .given to content such as:
. O . s

o myths and realities of the s1ngle
11fe style. : '

o managing resources wpen one lives
alone. .

Ov

meeting needs for companionship
and emotional support.

< o special consumer problems of the
single, for example, buying food
in small quantities. PR

o selecting a place to live.

o nutritional problems when one
lives alone;

Singlehood should be neither glam-
orized nor demeaned. It is one of the
‘alternative life styles and should be
presented as such. *

The subject of marriage is appro-
prlately included as important content:
in homemaking and family life courses.
Emphasis should be on the problems whlch
are real in marrlage today.

a. - =
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At the adult level, courses espec- °

ially geared to the needs of widowed and
divorced persons might be offered through
home economics or other agencies with
home economics support and llhkagtk

_ "Alternatlve" life styles and part-.
ner arrangements should not be ignored.

They cquld be considered in te . ad-
vantages and disadvantages, u lying
goals and values, and shor " and long-

" term consequences.

-In Some Recent Changes in American
Famllles Gllck51 suggested that the fol-,

lowing b coneldered-

o The development of the contents
f¢ more practical and effective
» tralnlng at home, in the high
schools, and in colleges about
ow young persons can make a w1se
sel tion of their marriage part-
per. how they can keep their
/marrlage alive and healthy over
a long.period of time, and
how they can use reasonable
criteria to decide whether it 1s
any longer practical to keep
their marriage intact.

"0 Designing a scientifically tested

and appealing system for selecting’

3 'a marriage partner, for bringing
together young men and women who
would have a much higher probabi-
lity of establlshlng -an enduring
-and satisfying marriage than could
be ‘expected through the almost

233
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unlversally haphazard system that
now exists, while at the same time-

- realizing that the rational ap—v

proach must be supplemented by -
the strength of emotional appeal.®6

o Acceptance by the prllC of the

cornicept of periodic marriage check-~
ups through visits to highly ex-
persﬁsarriage ‘counselors (when a
sufficient supply becomes avail-

" able) , with these visits occurring

in a mannér analogous to periedic
physical checkups that are volun-
tarily made, and with the visits
considered urgent when a seemlngly
dangerous marital condition is
developing.

-

o Continuing modernization of mar-

riage and divorce laws, which
would tend to encourage couples

to take much more seriously their
entry into marriage but to take not

quite so seriously as some couples do

the hazards of ending a marriage

. that is no longer worthy of con-

sideration.

0 Development of child care facili-

e
B

‘ties staffed by highly profession-

al personnel, so that more mothers
can feel free to maximize the al-
ternatives available for the use
.&f their time while their children
‘are growing up, provided that
"careful dttention is given in
ch0051ng the ways in which the ad-’
dltlonal free time is used.67
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o Finally, programs to increase ‘the
appeal of experiencing a good mar-
riage, including the continued. -
,Collection and dissemination ‘of _
knowledge about how to cultivate”

, such a marriage, so that more .

R emphasis can be placed on building

up the positive side of married

life in a period when so many
stimuli that reach the public
have the effect of making nonmar-.
riage appear to be much more de-
sirable.

These 1deas suggest content for study
of marriage and areas of research and
setvice to which home -economics should

- lend support. ’ *‘

Adoption and Abortion ) ' "

;.

b -'

There has been a dramatic decreasé
in the number of healthy newborns advail-.;
able for adoption since 1969, due larg‘ﬁfﬂ
‘ly to an overall decrease in genéral T
birth rate and a decreasing propqgtion'
of unwed mothers relea51ng tgflr chllar

- for adoptlon. i\ ,
 In 1§ when the genesé& ‘
was 17 lixg births per 1,000
‘child-bearing age, 31 percenr
mothers, released their infan
tion. In 1973 (general birt ra“
13/1,000), 14 percent of 1Efants
out-of-wedlock were releas pd.
Only 10 percent of unwed mothe
- their children for adoptlon 1n,.. 

LN
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" The majority of adopting families
~are two-parent families and with decreas-
ing numbers of althy young children .

available for adoption, some agencies .
are limiting adoptions  to those two-par-=
ent families without children or those
with only one young healthy child, Sin--
' gle parents are the nation's smallest
identifiable group of adoptive -applicants
and many agencies refuse placements with
single parents exc;Bt for.older or hard-
to-place children. ‘ : :

. " An Urban League study reported-.in
the Washington Star concluded that
ninety percent of black children born
out of wedlock are retained, by informal
/adoption, by ‘the extended family. The
report concluded that "one of the key

qunctlons_performed_by the black exten-
ded family is the informal adoption or
foster care of children by, gragiparents,
aunts— uncles, and other Kin.

o AviMany unwanted pregnancies end in
"~aboniian. According to 1974 data, abor-
- .tion xé_the Rost frequently performed
gurgical: ﬁrog ure in the nation. It is

- es%imatedi ‘”g";n 1976, over 1.1 million
uw.Legal nborigﬂ;s re performed-national-
-Iy.,aThe_tbt . abortion rate ‘(abor-
thgé_ ._f ¥:}women aged 15- 44) was
7'*23 3 in 1976.7

*gf patients obtaining legal
A 1975 were married at‘'the
time of’ “the procedure. One-third of
- women obtaining abortions in 1975 were"
teenagers. In 1975, of all pregnant

<«
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teenagers under 15, mope obtained abor-

,tlons than gave blrth

Implications of Adoption and Abortion
Facts for [Families, Socjal Services and .

Home Econohics, Education

- The foregoing facts again emphasize
the need for family life education which
is realistic and comprehensive. Facts
about adoption and abortion must be con-

.sidered in relation to the whole of fam—-

ily life. -Adoption, formal or informal,
may be a very happy thing for the adop-

ting parent or parents and for the child.

Some adoptions, particularly so-called
"informal" ones, may precipitate prob-

.lems in the areas of family finances,

household management, relationships,

"home environment, and nutrltion.

'Unwanted pregnancies_and abortions
are not unrelated to the increase in
adolescent sexual activity. Family life
and sex education as well as teenage

_parenting courses are warranted in light

of the fOllowing data.

A nationwide study at Johnsbﬁopkins
in 1971 found that 28% of women 15-19 -
vears of age had some coital experience

‘and that over half of these women failed

to use any contraceptive .during the most
recent intercourse. Eighty-four percent
of these women did not want to become -
pregnant. Only 20% of these sexually

-active teenage women used any birth con-
.trol consistently and of the~80%'who“did
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not, eight out of ten thought that they. .
could not become pregnant. ‘Thirty percent
of teenage women engaging in premarital
intercourse do become pregnant.’4 and, .
for many, abortion is the way they take
out of their dilemma. b : '

Home economics educators have been °
actively involved in special programs
for teenage parents, bothas teacthers
and as consulqants. Linkages with rele-~
vant social agencies are in place but
perhaps y@ed strengthening.

- :

Pgrents are ahead of the) educational
agencies in many communities in terms of
supporting realistic sex education. What
resistance there is nearly always gives
way when parents are fully informed and
involved in decisions about programs.
That is to say, parent education and in-
volvement should be part of sex educa-
tion and ‘of family life education.

Sex education belongs in family

life education -:taught by those trained

in the field. 'he only teachers in the
public schools who can be depended upon :
to have received training-in all- aspects
of family life, including family rela-.
tionships, are the home economics teachers.

\

Economic-Factors Affecting Families

The' changes in median money income
for families per year are shown below.
The 1975 figures are not strictly com-
parable to the 1960 figures due to re-
vised procedures. PR o
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Median. Money Income of All Famllles 75

(Current nollars)

All - s /
1960 $ 5.6-thoneand
1975 ~ $13.7 thousand

"White
1960 " S.Bﬁtneusand
1975 , $14.3 thousand

Black and other o ]
11950 $ 3.2 thousand ..
1975 < $ 9.3 thoueand ' |

76

Median Income of Persons

Male

‘Female

1960 1975

$4.1 thousand®  $8.9 thousand

$1.3_thousand - $3.4 thousand

. ‘ - :
‘Among the 3.7 million families head-

‘ed by women workers, 20 percent had
. incomes below poverty level in 1973. The cor-

responding figure for the 2 million women
workers of minority races who headed
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P A o
. famllles .was 33. -percent in. 1973. 7
‘ _ - .
'« A primary edonomic pressure on =

- fémale family. heads and other women is
the widening gap between male and female
- workers' earnlngs. In 1956, fully em-
Ployed women's earnings were 65% of men's"
earnings. In 1970, ths correspondlng

~ difference was 59% and- 1n’1973 ﬁbmeg s
earnings were 57% of men's earnings.
Comparing the median incomes of - full -time

- working female headed families and hus-
band-wife families where the husband is
the sole earner and working. full-time,
the 1973 figures are $8,795 and $13,675

' respectively.’9 In 1973, nine percent
of all U.S. families lived in poverty.
Almost one- ~half of these low-income fam-
ilies (45 percent) were headed by women . 80

In black husband-wife families,
working wives' earnings contribute pro-
Fportlonately more to family incomes than
in whlte husband-wife families. 1In 1972:

.black husbands on the

average, earned $7,34%

black wives . $4,014

white husbands $9,996
. - v

white wives L $3,932

’ ‘The higher proportionate contribution
.of black wives was due to the higher
. percentage - of black women working full-
“.tlme 81 :
“—
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~In 1972, the husband was the sole
earner in only 36 percent of husband-wife
families.82 "The earnings that women
make and contribute as part of family in-
‘come enable many families to signlflcant-
ly- increase their standard of living..."83,
*In 1973, white working wives' mean earn-
ings accounted for nearly one-third of
total mean family income.” For full-time
working wives of all- races, their income .
accounted for 38 percent of family income. 84
In 1960, 18. 1 percent of all fam-
ilies were living below the poverty level.
Slightly over ten:percent of families
lived below the poverty level in 1970,
.and 9.7 percent in 1975. With regard to
persons below'the poverty level, 9.7 per-
cent of all white persons fell under the
level in 1975, compared_w1§h 31.3 per-
cent of all black‘persons.

In 1960, .8 million families with
dependent children and .in 1975 3.6
million families: with dependent children
received public assistance. 'In 1960,
3.1 million individuals with dependent
childrer were recipients of public as-
sistance; the corresponding figure gor
1975 was 11.4 million individuals.®8
In 1960, there were 4.3 million reci-
pients of the federal needy families
program compared with .8 mllllon reci-
pients in 1975, 87

In an article on "The American Un-
derclass" jn a recent issue of Time,
the editors pointed out that . &
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"The proportion of the natlén of-+
ficially listed as living in pov-
-.erty has droppedisince 1959 from

22% to 12s.

- to. college, -

One of America' s

reat success sagas has been the

e of many blacks to, the secuyre
oiss. Today '
earn $10, 000=or-more a
More than '45% of, black
high schdol graduates_now go on

44% of. black

Though some discri-

. miRation persists, more. and more
.nonwhltes are seen in at. least the

o 'juglor management ranks of banks .,
-, - and corporations and government,

wbere they are moving up."88 .

o

2

g The edltors of Time contlnued~ T

Y"But the new opportunltles have
spllntered\the nonwhite popula-

. - tion.. Thée brightest ‘and most

- °7 ambitious have rapidly risen,.

. leaving the underclass farther

6

-and farther behind =-- and more
and more *angry. While the number
of blacks earning more than
$10,000is eXpahdlng and the
zﬂ-number edrning $5,500 to'$10,000
~ . 1is shrinking, almost."a third of
all black families are still 'below
- ', the.poverty line, defined as $5,500,
- §or an urban{family of four’ (only
. 8.9% of whlte fam111es ‘are- below

the llne)

They added

famllx structure,90

¥

"It is the weakness of
the presencefof*com-

L N
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petlng street values, and the lack of
hope amidst affluence all around that
make the American underclass unique
among the world's poor: peoples "l

°

s The follow1ng chart presents data
e %‘ congerning unemployment rates for males,
. " and females. The ¥§gures were approx- -~
- imately the same accéordin to newspaper
b storles in August of lﬁ?
| . . _.:4\"}', "o W' ) N -
e o ﬁnemployment Rates, 1960 and 1975°2
Total U.s. 1960 . 1975
. . . ) \\.
unemployment rate .- "y '5.5% 8.5%
" white male? Ca.8% . 7.2%
x - L / o . -. ) L
‘.~ white female .. ¥ 5.3% - 8.6%
o total white'.' . - T g 7.8%
o black &. other male 410478 13.7%

| black & other female (' 9 4%ﬁ 14. 0%,
. total black & other . 1o. 2% 5 13.9%

, Althouqh the:most drsadvantaged are
“faced, with" ‘problems: of«overwhéﬂmlng .
‘magnifude, other segments of the popu-

" :% +latilon fage economic- problems ‘which are.

o also of compelllng concerﬁ'

[ : o The blue collar sector of the work
. force: represents approxlmately 35, to 60

percent of the total %metf%an work force.

&
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= deoqndlng on, how one categorlzes occupa-
~# tioms. R»lQ?OJmemorandﬂh prepargd for
' °, the U.S. Secyetary off Labor gives one
8eriqus pause. gélt called attention to.
y : the fdllow:.ng . = 0. .
e ’fi' ) When: hfnghlldfen reach pheir ¥
- ..+ teéns andefafiily budget ‘Costs are
- : at-M eak, the male breadwinner
. ' . in #he- blue-collar faglly reache$§
o ' a plateau in capacity to qﬁrn by
promotlon or advancement.
M 1 L3 . .
-0 His - expenses continue to rise, as
the last children are born, as
they become- ‘Momeownersj ‘as car
and home: equipment‘préssures mount,
E as the children may become. ready
v - for ollege, or &s_support is needed
e for "aging parents.. Hence, there
h . . “is a severe economic squeeze:on
’ " the famlly.;

-
-

-0 Faced with' hls f1nanc1al problem§
¢ he may moonlight on a second job
« . (and - thua spehd more time away
- from his family) or his wife may
seek employment outside the home
(Lf she hasn't already done, so). " » »

v -0 He pays hlgh taxes b A may feel

' that he is short-ch ed An re-
: S turn. He i's bdrelyN EPlng his
' - head above water flnahcially,‘but )
o - - doe’s not qualify for government -
" programs for- the d1sadvantaged

o In many "instances he cannot af-
'- . ford»to send his ch;ldren to ‘col-
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_ege, and they do not qualify for .
- special educational opportunities
targeted at the poor. %

o His family; part1¢ulariy in the
- city, lives in fear of violent
¢ crimes.

o He experiences fears related to
class status. (Many of these -
workers are immigrants or sons of
immigrants who feel unsure about
their place in the mainstream of

American gociety. As minorities
<,‘ move up, they tend to squeeze
man of these people with reepect
gobs, residence, or schools.)?

O As taxpayer; he supports programs
for the disadvantaged, e. g., medical
aid;:housing, job training, and legal
a1d, but with no visible share in .
the programs. . Yet, his wages may
be only a notch above welfare
payments.
o It is likely.that he has no educa-
"~ tion beyond high school; hence, he
“has limited {leverage to change
occupatlohs.

o He may feel a lack of status in

K “g ~his work and may find it tedlous

and. borlng

“Whereas the fore901ng statements
are true of many blue-collar and lower
eschelon white-collar workers, it is
only" falr to point out that some blue-
collar Particularly skilled, worke;s
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- enjoy relatively high wages and standard
of living. ' - ' : ¢
¥ - A- 1977 bqok on pink collar workers
. - gave increased visibility to women in
service occupations who are the counter-
parts of the blue-col¥ar (at the present E
time, primarily male) workers. The fol-
‘lowing table?d5 shoWws the octupations in-
cluded in "pink collar" and -the propor- v
tion of women employed in each occupa- ¢ :

tional arga.

"Percentages of Women Employed
in Pink Callar Occupations

— z — % Women % Women
Qecupation . 1975 1962
- Regﬁgferqﬁ nurses | '97.0' - 98.5 %
Elem. school teachers 85.4 86.5 N '\\M
Typists ‘ . ' '96.6 ' 94.8 |
Télephqne oéératbrs ' 93.3 %§p3-
"’Secre»t,arieS, T | ) - 99 .Vl 98.5
f;»rﬂairdresgersF - 9.5 88.1
Waiﬁéﬁsl&'Waitrésses | -91.1‘ = qg;i : ?
Nursing aides ' : 85.8 'H75.2 i
Séwersl& stitchers 95.8 94.1 _
P;ivéte household _ ' - Y
workers _ 97.4 197.3
Homemakers f S 99.9 . 99.9
¢ “ v
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In March, 1977, Ms. magazine carried
an article on pink colTar workers., The :
following quotation from the article.may
shed some light on the position of pink-
‘collar workers in the American labOr
force:

ﬂWe have heard a great deal about

the plight.of the blue-collar wor-

) ker...in part because most of those
. //////w6rkers.are males. The few women
- o in blue~collar oprofessions are
B actually better paid than many if
not most of their salaried sisters.
But to raise the concerns of women
worklng in traditionally female ¢
jobs is not to denigrate the prob-
lems of male workers. . In fact, the
.threat of compétition and absorp-
tion by women's cheap labor is a _
crucial factor in keeping many male
workers in their place. For the
sake of all workers, we need to .
look at- the problems of that major-
ity of women now working in the
pink-collar- ghetto, a number of us
that .is growing more numerous,
better educated but less well-paid
as the service sector of the econ-
omy 1ncreases..."96

-

Inflated prlces, high taxes, And
desire for certain material goods deemed
"important to the "American way of life"
have most families today worrying about
finances to a greater or lesser degree.
Upper middle income ilies may appear
to have it "made," bW when children
start to go to college real strains appear.

\
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An attractlve, middle-aged couple
attended the annual "Family Day"97 of the
School of Eamily Resources and Consumer
Sciences, University of Wisconsin-Madi-
son, last spring. The} were the parents
of a" sophomore in the School and of
three other children enrolled in univer-
: sities. _They confided that their combin-
+ - ed incomés of approx1mate1y $60,000 a
year" simply. could. not cover the attendant
exXpenses and they were plannlng a family

conference on "how tovcope . The;r plight
. was very real -but “they féund ittle sym-
7 pathy or'means Qf help, Another get

of fairly osperOus lookkng parents told
of the fi cial problems -involved “in
sending a-talented daughter to,New York ..

for her junior year in apparel design: atm ;I,'

- the Fashion Instltute of Technology.: "

o
These parents and others’ llke them

frequently feel embarrassed and guilty
that they are strapped’ for money and
frustrated and angry about irnflation
and high ‘taxes. They know that they are
the so-called "advantaged." They are
socially concerned people who want to
help and to give, but at night in the

- quiet of their own homes, they commiser-
ate with each other

With respect to the qdestion, "How
much does it take for a family to live
on?" an article in the Wisconsin State
Journal reported the following, based
on U.S. Department of Labor figgres:

- ’ o -

248

‘ﬁ
o

o
o

&




§ - eerrsm—— TR

L‘mllk (1/2 gallpn) R A
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QWhlte bread (per paupd) 20 3

For the fall of 1976, a hypothetzcal:
family of four (including a 38 ye€a
old husband working fulltime, a nop
working wife, a thirteen: year—old i
son and an eight year—old daughter)
required a yearly income of $107,041
to maintain a conservative standard

. of living, $16,236 to malntaln &,

" moderate standard of livingyg, andﬁ,
$23,759 to introduce some luxugées
into their standard of 11v1ng

of what happened to food prices’ over#a* A
15-year period. Ret §1 prlces of selec-r AT
ted items are given.ﬁ , SRR

’ o

Retail Price in. Cents'
Selected’Fooda

Y

hamburger (per pound) 52.4

sirloin steak (per« ' .
pound) e ?“‘u 1.1

B

potatoes (per pound) _ 7 2_:




 Im21ications df"Thesé Economichactors"
‘ for Families, Social Services, Home Eco- .
- nomics, and Home Economics Education

The preqeding section clearly indicates'
that financial and consumer problems plague
all. of us! With some families, jt is a matter

} ©of bare survival; with sgme, it is a
. - matter of maintaining:.a decent standard
\\\M,, of ‘1living through thé“peak years of “-
-family expenses; wigth some, the major
stress is concerned with educating young
“while not losing control over incofne; nor
putting the retirement year&:ifi:jeopatrdy.
Needed' are not only social services for
the most disadvantaged, but financial
~counseling for blue, pink, and white
collar families. ’

.Individual and family:financial
problems: are-never problems in' isolation.
'TheyfinvoLVéffamily”relaviqnspips;;paﬁ:
enting, ‘management of resources; ‘and.»
questions regarding. the material goods .

.0f individuals and families. They relate -
to larger social issues concerning jobs,
- education, taxes, and social servicas. "Eth.
nic factors may be involved. Affirmative
action programs have affected the job
future for some in bath positive and - -
negative ways. And, stage in. the family
life cycle influences needs and wants!"

. Family and-individual financial —
.problems are value-loaded. Notions of
what is necessary and what is wanted

250




Impllcatlons for home economics - !
education include the following:: '

o Make individwal and family finan-’
B cial management and consumer ed-
oo ucation areas of special empha51s

T in-consumer and hbmemaking educa- .
" tion for boys and girls, men and . ;-

women. Coordinateée with business
education where the two programs
- intersect in financial management
and consumer education.

. o0 Provide for outreach education in
these areas, working with relevant
social agencies and uslng a varlety
of educational media.

o Teach financial management -and con-
sumer education in the context of
family life education to. facili-
tate applications of learning.

»~.. 0 Use probiem-solv1ﬁ§ rather than
. - "prescriptive" or 11m1ted "coplng“
'approaches. »

: L -
‘ ’ Leglslatlon for home economics should
. . continue tg, identify. management of re-

sources {including financial) and con-
sumer educatlon as areas of . empha51s.

fOther Soc1a1 Problems Which Have Impll-
‘cations for Home Economlés

It cannot be emphas;zed enough that

" home economics, if it is to provide mean-

ingful education, must be responsive to

251
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‘changing social conditions- and needs. It
deals with'the day-to-day life of the in-
-dividual and the family which is profound-
ly affected by what happens in the social
environment. Hence, it is imperative -
that teachers and supervisors in.the
‘field keep abreast of what is going on

" in the laryer society as well as«family
life today. S .

Cﬁrnicuium»de&elépment and«programs'.
'in all aspects of home economics. should
be  responsive to conditions such asg's

O the crisis in values in many fac-
ets of our lives, e.g. the dilemma
‘with respect to ‘moral-ethical -
~values related to trust in nation-
, alileadership, consumer-producer
s . - value conflicts, and individual rights
S vs. the rights of society in areas
such as’ sterilization, abortion,-
etc. foT - P
! : o fhe energy crisis. - ‘
0 developments in‘mass media
with all of the related oppor-
tunities for learning and devel- .
opment and the concomitant pos- .
sibilities of mutilation of the -
individunal through tasteless ap-
Peals to lowest impulses, through
value manipulation via seductive
advertisements, "images" vs. '
reality, etc. .

C v

o pollution of environment -

g . ’
L3




o-population-changes.

o increased’"packaglng" of - foods,
housing, etc., with paradoxlcal—

ly (or perhaps quite understan- .
- dably) 1ncrease§ interest in
crafts and "hands-on" act1v1t1es.

3 B

o-changing occupatlonal requlrements. .

) moklllty of populatlon.r ¥

o populatlon densxty in urban area
p'.

o tenslons of modern urban life.

T

o pers1stent malnutrltlon even.where

there is affluence. . &

the 1ncreas1ng use of computers

with potential for greater effi-

ciéncy arnd for loss of personal

prlvacy.

<« O~ .

These factors, in addltlon to those
already explicated at some length, must
be taken into account in modern programs
of home economlcs. LS

Does thlS suggest that "home econo-
mics is trying to take on the world?>
Not at all. ' Its special concern is.with
these problems and conditions as they

-impinge on -‘families and individaals in
~ the context, of family llfe.

Implications for Home Pconomlcs
Education 1nclude~_

. - m‘
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“-qif In.consumer and homemaking educatign =~
. , : =,

programs:’. -
>§% a; ?}-' o’value considerations integrated ‘in
SR ’ Kall“areas;'development'of "re-
i .. sponsibility ethic." .

O© emphasis on such content as

V. family relationships, personal
development.

roles of' men and women.
‘ f

management-personal, home.

- child development and guidance; '
- responsible parenthood,
consumer education. '

nutrition.

housing, home furnishings, and
art related to the home .
.to contribute to development
of "humaneness."

meeting family clothing needs.
family_health.

-

aging and death. :
o vl p; . “

‘the home as a "learning center n

254

>

=
Tz,



)

i ce
-~

2;v;In 1tsaoccup tional aspgct-

. ;5 preparation of learners for home-. ;
'~ economics-related occupations e
(recognizing the transfer value '
of . 1earnfhg’ 1n the homemaking y
. aspect) Co _

.

vge3 Making certaln that its educatloncl
" programs are available to boys and giris

and men and women, both in the classroom

_and through appr;priate outreach activxtx.

“4 Develoging a system for cont;nuous'
,updaflng,of the field, a necessity and
-a Ehallenge to creat1Ve action.

This last could be done 1n the field

'7fof home economics education. Well-developed
'communlcation networks already -exist in‘

‘the ‘field. . To some. extent journals and
professlonal organlzatlons now. serve the .
purpose.  What is suggested is a more focused
‘effort which will have 1mpact on every '
teacher in every. classroom.q..

. oo P
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' PART III

SOCIAL ROLE OF  HOME ECONOMICS EDUCATION
AS THE ONLY EDUCATIONAL PROGRAM WITH ,

FOCUS ON FAMILIES n

[

The ultimate goal of Home Economics - -

is to improve the quality of life for
families and their ihdividual members.

It is the only field of study that foc-
uses on total family well-being. Through
synthesizing concepts from a variety of
areas of family concern such as relation-
ships, child care and development, man-
agement, consumer decisions;, housing and
home furnishingsy, foods, ‘and nutrition,
and clothing and textiles, home econo-
mics addresses family and related prob-’
lems and concerns in a more effective
manner than would be possible through a«
fragmented approach.

‘ Home economics looks both at families
" and at the larger society in determining
direction and emphases for pkograms.

- There is increasing attention to the
interrelationships between the institur
tiod of the family and ' other social in+
stitutions and the implications of these
interrelationships for curriculum and
"program development.- '

3 et

The family serves as collector and
syntheskzer of material, cultural, and’
~spiritual goods and influences. The
home, in a sense, collects:frd our ed-
ucational institutions, from religious

Le
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institutions, from the economic’. realm,

from our political system, and from our ..

social class system.. Within families, &
what is collected: is inﬁérp;pted/accor-‘ )
ding to the experiences, needs, interests,
and values held by family members.” Pro-  *

cesses of sorting, accepting, discarding,.

and synthesizing take place. Ideas , ., -
brought into the family setting -afle , -

‘given meaning in terms of what the fam-

ily thinks and doesg, in terms of what
its members value and desire, and-iff
terms of what they plan for the future. y

Now, not only is the family so in-* Lo
fluenced; the family, in tufh, e¥erts an -
influence. There is a two-way communi- *'
Cation between the family and all.other
social institutions. The family influen-

ces and is influenced by. An appretvia-

tion of the dynamics of these inter-

relationships is important for. those who
educate for home and family life. .
. Of *par’ticular interest is' the impact
of modern technological\developments on

"the family. The imagination stag-

gers in considering the effects of
television, artificial insemination,
computers, newer ‘life-sustaining medica;
procedures, pre-prepared foods and pre-~
fabricated furniture, and on and on!
The responsible home econémics educator
must continuously add to her or his )
understanding'ofkmodern technology as’

it affects homes and families.

Y
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TR ' Dlrectlon for"Progr m %‘ ' & N
P irection £ LI P
" . With consideration of g\e changing:.,, id

socfal scene*and family life, Rhe
institution- of .the fam¥ly and its ,g4nter-
relationships' yith other social nﬁ“ltutlons,
and moderny technological ’developmenfé
as they affect the family,’ d1recirlbn;s
for home ecohomics programs for ho
and family life is clarlfled-_.

' Firs®, valpe con51de;ath:\ions shguld v
be 1nte'§rated in all a¥eas. and- programs
of home economics.  Qdoting ffom Focus II,
e a recent’ publlcatloﬂ of Extertsion home

- economlcs-} 3 e . o 7

3 ’ R E 2 , "-4- * ‘o

¥ "Vadues represelfthe ul@mate . @
reasons people have for actin as .
#  * they 'do. The changlng patteriit ’ \a

marriage and family life, popul
. 4 ¥ion contro;,_mobxlﬂ;y, increas D
W Frumber of older f&mi‘rlles aré all s
, factérs which 1nfluence the values.ig )

N families have. There is, frequegtly °©

¢

¥

; - élscrepancy between what pedple =~ @
- " %onsider, .their val@es to be anc}r o
’ thelr b av1or._ ot % . ¥
. . Value c,lar1f1¢at10n i S waﬁ' o@ *
educational *ﬁrocess to he p,&peopﬂe .
. _evaluate thei¥ values and belie TR S
- developed in the past ‘and tojweigh . '
them in the, ligh#:offtheir present 7~ N
‘personal’ experiences and everyddy o -

life.. People need to make a con-
.*  's@&ious effort te determine where g %% .
they stand and why, and then use . “,gg- y

& . o ™ - . el
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this ai S-basis for decision mdking
] ;:55 tqo." 0 o ' "‘
. : &
3 We are beginning to be more coura-
4 geous in guiding our students: to" examine
. and deal with value questions. Home
~ economics can play a unique role in , ]
helping human beings keep .in touch with - ~
- thelr own humanity. R .

6

-

©

. - Home gcdnbmists;mﬁst‘thin
- of systems today, not in the

simplishic - |74
terms of isolated social institutions,\ .
.programs, and activities. .Home  econo-
mists have broad training which they ca
use effectively in helping individuals
h and families understand and relate to
< the realities of inter-relatedness and
-interdependence. >
: B . _ C4
Home economists can play a' signifi- ‘
cant role in helping families and ihdi- oo
viduals cope with problems of inflat%on,
- »’gcarcityy-'and hard choice. Home eécono-
mics could lead the nationm in developing
#a new consumer ethic based on responsi- RS
"bility to others as well as to self, '
gand tHis coyld be one.of the most social-
ly sigmificant things that,hoﬁb economics :
.might do in *this deqadq; o e v
; TSR e ' :
Does hpme economics have any respon-
sibility for what is "consymed" via.Tv,
radio, newspapersg-:,Recoghizing the im-
Jpact of such consumption, can. home ec~
onomics, eddcators igngre;the mass media
in their courses in® consirier education,
. family life, and «<child development? “At
. . - the simplest level, a ¢lass activity
. o

a3

»
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might involve developing crlterla for
family TV viewing and evaluating TV pro-
~grams”in light of these’ ¢fiteria, ‘draw=
'ing conclusions, "and, determlnlng appll-i
\catlons. :du_f_ A T I
S | e B
‘ “AS a resuLt*_f the incréasing soph- -
, § o rstléatlon of”our;communlcatlpn technolo-~
;JA:' uw 'qy, a new role™for Jthe home as a learnlng
- ) “®enter 1s’ developlng., “The home as a.
learnlng center can serve the- purposes
of developing children's concepts of
ure, training young persons
and ad or occupational competency,
prepari older workers for new careers,
developing competencies of men and women
for their homemaking and famlly life
‘respons1b1l1t1es, serving in unique ways
the career education needs of exception-
al children, and promoting personal de-
velopment and a sense of worth for per- -«
sons of all ages. .

-

o

Chang&ng roles of women and men. sug-
gest whole new areas of content and !
emphasis in the family relatlonshlps
area. Since textbooks have not yet caught
up, the .opportunities for creativity in
curriculum development and teachlng are
almost endless. . :

o . . [ Py
" Permeating the educational programs
, of home economics ghould be principles
of personal and home management and re-
lationshipg. Education for responsible .
parenthood ‘and the development of a
sense of respons1b111ty for all children
should be imperative in the education of
3ll young people and adults, along 2




with nutrition, studies of the home
. " environment in relation to physical and
¢~ mental health' and lifelong learning,
.7 ., sMeeting clothing needs of family members,
-+ family health, and aging and death as
‘. part of human development and family
e concerns. ‘ :

That is the kind.of education for
homemaking that «can make a difference in
the quality of life of individuals and
families. ' :

q
- -~

‘o ‘Educatién for Homemﬁking as Supportive
++ of Education for the World of Work

Consumer and homemaking education
supports the development of occupation-
ally competent .individuals through pre-
paring homemakers to provide a base of ‘-
operations for other family members that’
furthers their physical, mental, and
emotional well-being: Individyals are
better workers when' their physicad needs
are . met through nutfitiops meals, safe
and comfortable home surroundings, and
the like. They are more employable .
when the home has emphasized such valued *
as responsibility, honesty, and pride
in a job well done. They are more stable

hen the home has provided a sense. of
security through affection and mutual
trust. The quality ‘of the home foun-
dation .can make all the difference with-

. respect to the way the family members
perform in their various roles as stu-
dents, friends, sons or daughters, .
wives and mothers, husbands<and fath&xs,
and employed persons. ‘ T E o

. ;

s
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- Homemakers of both sexes contribute
to the family's economic well-being. not
only through their earnings out51de the’ .
home but through their skills in® the” .
many aspegts of the homemaker role, thelr-
skills in selecting and buying goods ‘and
’ services, and their wise .use and con-
' ' servation of the family's material goods, .
Further, it should be noted that most of: the
. knowledge and skill learned in con@umer
< -and homemaking education programs has
~ transfer value to occupations related: ‘
to home economics content. - . .

I

. Delivery Systems for Home and Famlly
Life Education )

' L

" Home Economics is the major delivery. L
system for education for home and famlly *f'_

. " life. It is the only field of study T
. that focuses on all aspects of famlly L v
well- belng , S

PR ‘ :

Its programs are not only in the RS S
schools but also in the outreach of the .
Home Economics  Extension Service. A ‘
closer working relatlonshlp between R,
school and' extension people is desir- .,
able and. rndeed, Is belng achleved. \; o BN

RO ¥ . s
\ Many» bu51nesses employ home econo=*, "
mics traihed persons for thelr exvertlse
<in' consumer education.. Home™ecEnomists '
also work in the communjc¢ation’ mgdla, H -
in social service agengies, andﬂln group -..,.i

care 51tuatlons. T o
qupefatidn amon% ﬁhe trainbd pe@L

u ' \J‘ ) . 5
. . 9 .
» . ) 4 %‘v - Q:‘.'""l.. . }'& e—
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sons in all. of these ettings enhances . -
opportunity for individuals to learn the -
knowledge, - skllls, and attitudes. needed

ffor famlly wellhbeang .yf

1
I

~

RN {A Pecple ga;n xnformation related to"

- Qome and family .life.-from a variety of
_lnformal sources throughout life. Some--
» ‘times : the 1nformatlon is réllable, some~
-¢Q¢1hes ndt.v Ahd it is generallygunkhown
" “whether certain important teachings ever .
.reach an individual. through the informalﬂﬂ

means of maggzines, neVdpapefs, TW, and

p K i
,'.x'_ s ‘“ s

: $chool programs preseﬂt learning
?1n an organlzed fash;on and 1nformati§% .,
' 18 “generally, rellable. ﬁpﬁngﬁ‘ e= :
c'ﬂiatéd +to" home and, fam¥ esare toé& R
- important to be 1éft qg chance and,, '
S - -casuals arrangément%ﬁ,mhe &é&lvery’of
{ti‘;..,Home Economlcs rograms through the -
¥#7.%7 " schools:(and orgafiizéd outréach) is an
R lmperatlve‘ A ﬁOClal amperitlve' 2




" PART 1V

.

_THE PURPOSES OF HQME ECONOMICS EDUCATION

.Present legislation tends to com- B
pletely separate consumer and homemaking
education from education for paid em-
ployment in home economics-related oc-
cupations. This is neither cost- effectlve
nor educationally sound. BN

Purposes of Home Economicsﬁ>§k8econdary
Level I '

r . -

At the secondary level, there are
three major purposes which home economics
education serves: (1) education for e
homemaking and" famlly life, including
consumer. competehce,-(Z) education for.
paid employment involving home econo-
mics knowledge and skills, and (3)
preprofessionafyeducation. These three
purposes are ri teﬂfln terms of pro-
gram content to achieve the purposes.
There is a 1arge boédy of knowledge and
skills common to all three aspects, as -

~well as certain knowledge and skills

S

T unique to each. Uniqueness is largely - s
- in terms of applications ‘and depth ® .
needed rather than in the nature of the

content. - The fact of ‘the'large body of //

common content has important implica-
tions for curriculum development. One
way of glv1ng recognition to the com-
monalities is through basic courses 1n
the middle and junior hlgh and

i
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early high school years} with appli-
cations made through differentiated pro-
‘grams for homemaking and- paid employment
in the later years. Those students in-
terested in professional careers in home
economics or one of its specialties
would, in most cases, be enrolled in’
reqgular courses. Enrichment activities
to meet theirs special needs might be in-
cluded in their programs.

FIGURE 1

The Three Major Purposes of
Home Economics Educatjon at’ the
Secondary Level and Nature of Their

Relationships.
Consumer and Education for
homemaking .| | ‘employment in
education |- occupations
g . . utilizing home
. etonomics knowledge
. and skills
AREA
_ OF
" COMMONALITY

(knowledges and skidls commonly
related to the three purposes)

- Pre-professional

educatlon 3

——
3

’
LS

ad




Purposes 0f Home Ec0nom1cs at the Post-
Secondary Level S (@

At the post-secondary level, home
economics is primarily geared to pre=-
_paring learners for occupations of . a.
technidal nature in areas such a$ child
care services,-nutrition and food ser-
vices, clothing serv1ces, and 1nst1tu-
tional and home management services.
However, some post-secondary schools
have associate degree programs to pre-
pare for the career of homemaking and :
rany -have elective.courses -in aspects
of. consumer and homemaking education.
These elective courses help. both men
and women to prepare for the dual-role
. of paid employee and homEmaker. S

‘

Purposes of Home Economlcs at the Adult’
Level = - -. .

' K Lo -‘\.‘ :
P 1 R BN . R

At the adult level, brogram puf-f"
poses are ;E\Sted to both homemaking

and family living and occupatlons. At .

this level (as at bthers) it is impor-,
tant to plan programs geared ‘to needs
of learnérs rather than to ephemeral '
1n§erests. o ‘

The Teacher-Preparation Leveif

At the teacher-preparatlon }evel, _
. attentlon must be given to all levels of
~home economics and all facets of the
program. Specialization for. teaching

occupatlonally-orlented courses is R

267 -
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‘perhaps best undertaken é# the graduate
level. ’ o T

The Elementéry'Level

Learning activities in home econo-
mics~related area$ are frequently in-
cluded at the elementary level. Nutri-
tion is perhaps most commonly included,*

.with aspects,'of consumer! education close -
behind. Concepts are generally inte-

- grated ‘'in other courses such as health,
arithmetic, and reading. ' One state has
required 'that all elementary teachers,

& take a nutrition education course which

' has -included required home experiences
as'well as classroom\work. A tegcher
preparation course which would aim at
developing basic understanding in
management, relationships, nutriti :
and consumer education would seem Q )
sirable. The course should be taugh

. by a home economics educator and. in
such a way as to prepare the elemertary

~ teachers for integrating concepts in

_these areas in regular school work.

DRz

The Purpb\qg of Home Economics Education *
> » and Implications for Lg@slation
. B . Al -

© ‘Legislation should recognize the
. homemaking and paid-eniployment aspects --
of home economics and. the large area of
commonaliity connecting the two. In the
‘long run, 'a program which, in the-early °.
years makes applications both  ways and .
. - divides according to.major}purposes in
Y the'later years, will be nidre effective -
' and less costly. . " -
S

¢ o -
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*PART V

HOME ECONOMICS EDUCATION:
DIRECTION AND CHALLENGE

\ ‘ . Looking to tfle future, it is 1mpor-
‘ tant to re- emphasize the special role of
home economics in both vocational and
LR . general education. - o .

" Role’in Voeational Education - L

Home economlcs belongs in vocatlonal '
education. . ' . ﬁH

Flrst, in its pald employment aspect,
it prepares for occupations in areas
jSuch as child care services, food seryvi-
‘ces, clothing services, and 1nst1tutlona1
and home management services. .

Second, it prepares for the occuEa-
tlon of homemaking.. :

y - Third, it is supportlve of o&é%pa-»
tlonal competency through its" Programs
g;med at'‘gtrengthening the homes from
ich workers go out “to the world of

2l
Seng

% %,Further, it has“a humanizing influr - -
- ence on the rest of vocatlonal educatlon

*

A questlon that arises again. and
"+ -again withsrespgct tq‘legislatiou for
vocatlonalgeducatxbn is: Is .education
for homemaking’ vocational education? The
answer wpuld seem | to hlnge ‘'on the ques-
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tion, “"Is homemaking®a vocation?".

. . Webster's’ Dictiona;x}of Synonyms de-
. . fines vocation as "one's occupatien or
'+~ - the work in which one is regularly em-
© - loyed or engaged. " There would appear
.». to be -no question as to whether home-
. making qualifies as a vocation in 11ght
-of thlS deflnltlon.

.

Several years ago, home economics

" education staff members at the Unlver51ty
of Iltlinois asked. 'several prominent citi-

Zens whéther they considered homemaking - .

a vocation and; if so, what education
they thought should be provided for this
. * . vocation. A number of those who respon-
S\\( ‘ded gave permission for their answers to

be :shared. A few of the. answefs follow: .

. the most importgnt vocation in the

- - "Of course homemaklng is'a vocatlon =

3
P : ‘world. For home is where human beings -

o -~ rare made, and there cannot possibly -

: R maklng of a human belng. ‘And when I
" s '+ - 'say 'a human being' I mean not only
e , ‘the children, but husband and wife:
e e _are made and. remade in the home.
e . . For whenever a child is born a fathe
.-+ - ,° . and a mother _also are born -+ or -
o, should be. E .

- Ja ° - be a‘mére 1mportantavocatlon than the

- % e It is through the home that the’ basic

TANER R » values of the culture and of the-parg
. '5.; = eents are transmltted £o the chlldren,

and for this reason alone, it would
6 oos7 . T'be impossible to conceive of a more’
RIS A N‘ "important wv@{cation an homemaking. °
. ¥*.#*" - This, nowadays, and figom time ime -

™

SR




memorial has fallen mostly to the lot
of the female, and so it will continue
to be, but what, I believe we must
work toward, is greater participation
. of the male in this~most important

of the . processes of living.

Beécause homemaking is of such basic
importance the schools should pro-
vide -as detailed an education in the
. . theory (science) and pra2§iCe (art)
LA of homemaking, for both boys and .

. girls, as it provides for reading,
writing, and arithmetic, for the:
alphabetic and the arithmetic of

Yo human; relations begins in the home,
and from there extends to the' whole
of the rest of the world." '

Ashley Montagqu, Anthroplegisf,

"It 48 my opinion that homemaking is*
‘ 'definitely a vocdtion. It may be a
;g$.»~ full-time or a part-time vocation,
°°  but on whatever basis the duties are
performed it is a demanding job that
requires d wide ‘range .of knowledge
and ability to do it well.
: I am reluctant to prepare a single’
. Yist of courses which should bg
taught to equip our young women for
the important rote of homemaking.
Most of them are obvious-.
-y . . _
5 What I would like.to urge, however, .
. . is thdt every yo#ihg woman, as -part
- of her education 'in whatever major °

271




.’“

T m.‘

- ‘\ N A

. Tk g L
w.‘». -3

'fteld of study she may choose, .in-
- clude courses in such areas-as nutri-
tion, ‘the preparation of" Ffamily
budgets, in child psychelogy to as-
e that she. ;s prepared for the
\.role that sphe most frequently
. )0 our society today =- home-

Wﬁjr» nd a careerist outside the
3?§g? BRI Murie]l Humphrey
AR TR 0 (Mrs. Hubert, Humphrey)

. ‘ . ‘ : . N N
] . -, ‘

"In that a vocation is a call-or a
summons t® perform certain functions
or to enter a certain career,3h0mev_
> ﬁaking is not outranked by any other’
N ,vocation in a democracy which recog-
_,//nizes‘thé home as the most important

&

unit in ouf society. To be fully ;o

> ’ effectlve, homemaking requires the
ability to nurtuxe the family in al}
aspects’ of its 1living --.to prov1de
for its ph¥ sical and spiritual well-
belng, oster contlnulng educan
tional deyelopment, to emphasize the
— . importance of citizenship training
) and of the fulfillment of responsi-
bilities whlch accompany citizenship

status. .

Actually, todady's homemakers have not
. one buE,many vocations. They must'
L be psychologlsts,‘teaehers, econom1s€
o ,and nutritionists. . They must be TN

_guides and. céunselors to family mem—-}‘

. A bers and transmltters of the central
a ...values of our cultyre.  They, must *
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know and care about their cities, .3
- communities,’ the environment in 5
which stheir children grow up. They _ - &
must be interested in the kind
. -persons who represent them‘i the 2
oo Congress, the State Legislat re, the ,
L "% T city councils, .and express their.
O\ . - *preferences through the vote. Schools, i
L health and sdnitation also claim ) .
e . their attention. As purchasers of ;
. ;%@‘«gpods,'clothing, and household sup-
w0 - %ggiesi7they must be familiar with
‘ @nsumer economics in order to ob~ ¢
taigmthe best and the most from the

4

famfy dollar. - | o ‘

The homemaker's iresponsibilities are
great.- They are.important to the
, family -and to “society. Women should -
- prepare for this vital vdcation as:
they would for other' worthy callings."

\'l‘ﬂ

, S . Mary Diblin Keyserling
. . +  Former Director . AN
' " Women's Bureau '
'U.S.. Department of
. -« . " Labor ° I

S S ST e e
Homemakin®-Contributes to ‘the Family's.

» Economic Well-Being .

by
&

In_ap‘articieNEn_the thober,-leﬁ,'
American Vocational Journal, Professor ,

- Xp'He;en Y. Nelson of Cornell University
discusses "The Unpriced Services of, the
‘Unpaid Homemaker". She says that:'® °

S o & B
- "Though women work'qu51de :




" their homes in increasing numbers,

some of the;r,years are spent as
homemaker onl}, and-all of their
years 1nclude homemaker réspon51-

bllltzes‘;-.;, - : ,:‘

Employment flg es for 1974 ° s
-show that' 51 percenzfpf ‘mothers of . S
school-aged childre@?yere working ‘ =N\

,

outside the home. ?ro;ectlons for
the fature 1nd1cate'¢hat increasing:
percentages of womenp»at all stages

. sof the family life-cy¢le, will be T

1n the 1dbor force. -

-~

that 49 percent of mothers of school-

Since 51 percent of mothers of.
school-agéd children were in the
labor force in 1974 (according to
the above figures), we can assume -

aged children were engaged in unpadid
‘work at home. For that same year,
56 percent of women aged 35 to 44 .
were in ‘the labor force; therefare, .

3{ we can conclude that 4% percent of - = 3 f.

women in that age group. were working -

Tat home.b Fifty-eight percent .of women

aged 45 to 54 were also in the’ 1abor .
force in 1974, leaving 42 percent of | . v
‘women in that age bracket as. full -time
workers at. home ..

The ‘dollar. value of. the household . :
"work of wives is in, entry that has yet BRE
to be added to fﬁe’Grogs'NEflonal Product, o
the natipnal indicator of our economlc ' .o
well- -being. If a‘goman is eripjoyed as a
domestic worker, Y vValue of Ner house-
hold work is inclyded in COmput g the




'GNP. But if that woman marries her

employer, the value-of her work .is

no longer included, even thoagh the

amount or kind of h8usehold work

does not change.'

Nevertheless, . the monetary value of .
the housework done by the American house-
wife has béen computed in;terms of the
costs of hiring the work ne. Figures .
arrived-at vary from about $5,500 to .. :
$15,000 a year. Nelsqn regorted, that: v’

"In a court. case involving the

death of a 32-year old mother with =~ =~ &

one child, an economic analysis was
* made of the financial loss repre-
senting ‘the homemaklng services and
future earnings of the ‘mother, Q%o a
was not employed at the time of hér
death but planned to return to high -
school teaching in.the futume. ,[The , |
cqQurt award for the financial loss
resulting from the homemaker's %
death was $353 ooo " 102
In the case of Legare v. Uniteg® . @
Statés, the husband received 398,838 ¥
-for the loss off his wife and her ser-
-vices in“rearing six children who. ageg
from .a few days-to 12° years.; The amount ?
was based on the wvalue of her servigés ' '
.at $8,500 per ‘year for 18 years.- For 5
the loss of companlonshfp and consortium
under the wrongful death statute, he
received $25,000. Total amount received
by the husband was $125,000, and that-
was about 15 years ago: 103 A number of .

va
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" husband's belng compensated for the loss‘
of his wife's services a& housew1£e and ., -
‘homemaker. - ' _ . ’ S

s L oy,

-

s It seems abundantly clear that' there |
°/ = . is a case for homemaking as a gainful S
e occupatlon. Tha homemaker contributes
to the family' s.économlc well-being o _ )
through her services and her skills. - Yot ;%
She may also contrlbute through her ear- . N
nings outside the home. .The woman who .
assumes the dual rqle of: homehaker-wage
earner has ‘a partlcularly challenging
.task. The knowledge, skllisréand attiy:
tudes she brings to the dual 'role will
make a marked difference to hex famlly
in terms of their economlc welfare,
£y not to mention their emotlonaT well-being!
T Separate home economics eduqatlan
from the rest of vocational education .
and the other programs‘w1ll suffer. It .
{ adds a.dimension of humaneness that is . °
‘ important «in education for work that ig' 2

not simply training.

) Separate home economics education G
. . from the rest of vocational education “5;3”4 K
o and home economlcs education will suffer.\ : ;

: It has much in common with ‘other pro-
. grams that prepare for occupationald® . -
 competency. Separate the program #&f .
and these commonalities, ‘which shdfld be
exploited for the good of learner{ifi
. get lost. o

Role in General Education

Professor Harry Brandy, a;,a'naﬁ- 5”.r${;;£

v




'10nal conference 0n Contemporary IssueSf
;n Home Economlcs stated that-.

: i “mo flnd a’ place in general :
“educatlon“ hpme?eoonomlcs will have . - -
o contr;hute to ‘the student's a- .
bility to gnterpret the. problems: of;

o family.1life in a. modern technologi-
. cal ‘society; ‘and to.do this it. W1ll o
., "néed’ tg $eleétiand- organlze the - .

e maﬁerlahs rom the: ﬁClenCes ‘and.,

ﬂﬂ ﬂ,"' humanltles that boar on these prob-
. j-,'. ~l.: Iems 104 . & . - o
.~ EL \, . é e e ';_""-‘" L .

{._ . ‘Hohme econOmicé eg@catlon has progreSSed
ca e toward this; cbjectives - It-still has-a.

§ to go! Inh‘its emphasis on personal :
elopment ahd- 1mprovement Of family -

F@ﬂfg o Iife, home,economlcs 1s ‘education com—}@f
-7 Jhonly Qeedbd by all. :iIn: that Sense 1t:“
) '1s general educatlon.mpom. DS S

:

v o2

e e Id“ ogram§ ifi consumer- and home-<-~ .
B making qcatlonj general -and vocatlonal
4. peducati -purpaseés may be served in, the.

: same clisgwoom, even at the’ same . thme.
¢ That ’education for personal devel-
_ ’opme &and_famlly life and- educatlon for
"3 the ‘9§cupation of homemaklng (an “occu- N
i patidniof everyone,.'to. some degree) may -
it e berlnt %iggd in the classroom.'

_ %" AlthouBh nelther cholce is W1thout
wf,;fg]'~some dissonané&e, the author: believes
"~ . = 'that the best in¥erests of learners will
o -yzbe served if consumer-and homemaking
" education, as well as'education for home-

“.s 7+ ‘economics related: occupatlons, remains |
oL -as‘a federally funéed and 1ntegral part
: 4 I ,'. oo . . - '
-- R ," o . : ,’;‘1’,/’ N “.,4 . L. . v" .
. ﬁ e o - AR ‘ o'
o ' A ‘ : -
d . . , .9 h
‘& N i . .-
‘ . N .
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_ of<yocatlonav. 3 cétl rather\than as -
“;}_ separate - and rede ' 03 g; primarily
k general educatldn"

g Qhallenge ofTthﬁfmporaeramle, Soc1a1,

- ah@ Economic,

%sdéiai, éﬂ@ ernom;c ‘scenes, home -eco-
gomlassshoulggnpg §imply react to symp-.

thoms. buprshoitd gralyze causes in seeking
- pl'caulons @ pxégrams. And ques- *
* iwt1DnS of "What_ought tojybe? 'What is.
L r;gh bkd §§p4’9" shouLd be asked.

° W,Thehfﬁela of home. econom1¢s ‘has re-~
o )
;;vﬁ@source z @thlp its ranks and has ac~
' 5 y dther resources for ad-

1@“tgk1ng & p&hltlon with respect to
A ”M1séu§;fand the direction of fam-
’llfe. el

v. . ‘
A Y
8>

,,cCohstants*Aﬁfectlng the Home Econom1cs~

f
'% gteat deal has been Sald about
Criagocial and technological changes, their
1mpact on famlly‘i;fe, and the implica-,
‘tigns- for ‘education, for home and fam-
ily i3iving. Less has been said about
“thd constants, those unchanglng factors

- that affect these educatlonal programs.‘a

Th& constants include:

3

W

: (o8
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. belief in the importaﬁce'off— |
family life. - :

The family is a dynamiec unit
with the potential for growth, de=-
.velopment and change. Homémaking - .
"o and family living programs are based  ° -
~ on this conviction: that family . '
life may be improved through educa-
tion. o N _—

~

. the family function of preparing -
children to establish their own-
homes and families and thus pro-:
viding for the continuation of
family life: | .

A major challerige to home eco- .
nomics is that of helping to prepare
young persons and adults to establish
hones where their children will.de- .
velop the values and standards'neces<
‘sary for .the achievement of what is

,\}4;> good and wholesome in life. :

. family nggds for ‘food, shelter,
clothing. ‘ .
Concern for the family must
include concern for what its members ;’
eat and wear and for what shelters
them from the elemernts and-providqs _
an'outlet for their desires to create
and express themselves. a R
. basic human needs'.. R '

y A

s ) LS .BeYOndvthe,physicdl needs are-
: “_"Qoneeds for securftyl.éffeCtion, re- /N'
P %‘*\ ‘;f‘f’ Tognition, dependence and .indepen- fo

L )
a
-y
h
-
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—
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fdanqe, new experlence and a satls-
£¥ing phirosophy of life. The"V .
needs may .be expressedapd. met in

Cal varlety of ways; but :they are
. there in each human being. - Those’

tion- st be concexned wlth the

concem§ed with -family life educa-
basic Numan needs and how they may

be met in most satisfying and whole-“
: some waysu) A S

.‘_ .

éﬁe need for creatlye expresslon.

L

A This might be consldered one
- of the basic human needs, but it
~merits some speC1al attention. . The

need to create ‘a home and make it
a place of beauty and order: xs a
felt need that a home economi’cs. .
teacher sees expressed in gleams
and glimmers or full radiance in-

. almost every learner. The expres- -

sions vary but the desire 1s strong.

. the character of»the home as a
collector and synthesizer of ma-
s terlal and sp1r1tual goods.
(See Part III of this paper;
"Soc1al Role of Home . Economlcs
'Educatlon"')_ . . o oy
‘,
. ng together in human dignity
a ecency as a. goal W1th‘whlch
the whole world 1s;c9ncerned

\
-

goal constitute 1mportant constants

.whlch should bé kept in m1nd as

v ‘In our culture, ‘tHe values ‘that
' are basic to the- achlevement of this’

&
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ey

educationalfp;ograms'are developed. °*

‘ ‘Among these values are: ~ recogni-

“tion of and respect for the unigue
worth of ‘each individual, respect
~ for individual rights and freedom,
and acceptance of concomitant re-
sponsibilities and democratic pro-
cesses as ends .as well as mearns to
ends. T, . '

R

The Home as-a Learning Center ° o

N A —

As a result QENthe»increasingWSOphw
istication of communication technology,

"' a new role for the home as’'learning cen-

ter is developing: The possibilities of

' TV as educational medium have barely been

tapped. Videodiscs, new developments:

. in teleéphones, computers, ‘cassette

and tape recorders, radio, and newspapers:,.
all have educational possibilites yet to .
be fully.exploited in the intérests of
education. All can reach learners in .
home and community settings. * .

‘A Home learning center may serve. to
unite families through shared family ’
goals. It may provide .the setting for
parents to contribute to the education
of, their children; this idea is

gaining a great deal of attention through

-emerging parenting Programs across the

country. A home.learning cénter may
provide a setting for the continuing
education' of parents for work roles”

and for family roles. A special purpose
may -be served when ‘women who ‘have been

‘confined to the home prepare to return !

to the world of- work. .The model of



1

[ o= ", :

learning parents should not be minimized. - 'f:)
. ‘as one purpose: served by home learnlng ‘ '
act1v1ty

‘ The home as'learning cepter is a
concept crying out for xesearch and '.
. development. An interdisciplinary ap- .
- proach involving communications and media .
personnel, social scientists,  and home_u '
‘economists is needed. Home economics
could’ provide 1eadersh1p . Legislation
\\to support essential research and devel-

opment is recommended.
A" : .
' ]

Education for Home and Family Life for All

e " Education for home-and ‘family life, ’ :
including consumer education, must be

s+  realistic in terms of“the real needs of:

*" .~ families. It should be based om care- -

" . § fully considered values which give direc-

- tion and ‘substance. It must accommodate ,
new needs ‘as they arise in response to. . . =
changlng social condltions. -

Educatlon for home and famlly life
is education for both ‘sexes and for all
- stages of the famrly llfe cycle, each -
.w1th its.specidl problems and needs.

For the sake of organlzed learning :
Of reliable information and the oppor- Yl
’tun;ty o explore problems in appropri- -
;oo ,gte depth\égependlng on the readiness
( of the learner), such educational pro-
. : grams belong in the school. .Related , |
- programs and Sﬁt1V1t1es must extend 1nto
the - communlty and ‘into -home#,

b .




The possibi}ities ‘of the home as a: _
learnlng center ought to be a major con--- '
cern of -home.economics. What we have -

" learned about .the importance of the early .
years in the codnitive development of S
children. underllnes this statement.

v . . There should be one Home Economlcs
program in the schools s and "outreach".
It has several facets; the two major
ones concerned with (1) education for
individual development and home and
family 1ife, including homemaking and
..+ consumer education and (2) education
- for paid. employment. e \

[}
‘ Most of the knowledge and skill needed .
' - ' for homemaking ie Aals® needed in rela-
*>.J ted employment areas® - There- is some
research to back up this statement.
Thése commonalitiés suggest curriculum ,
and program direction fox- "the ear}y years -

e . "of home economics which ought to e sup~-
*. . ported through legaslatlon rather’ “than °
' : blocked. , o E .
. All home economics’ programs *should - jn
, .be permeated by concern for .umderlying ol
S - values and *goals. ProblemTSolv1ng pro- .
BRI cedures should be empha51zeﬂ

e All home economlcs programs s‘é’nould £ o

o reflect respect for individuals apd :
E families as. a basic value. In: em loyment- -

- ‘ofiented prOgraMs, ethical value grela~ o
ted, to occupational choice. and perfor—- R

- mance should:be 1ncluded aszcontent. : ):.3
v o S ety
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) Ce PART VI,
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. HOME ECONOMICS EDUCATION: e
.‘ . BELIEF AND HOPE; REALISTIC '
°  EXPECTATIONS, AND ALTERNATIVES

St
- -4

s s Throughout the foregoing five se®- . ,
’ tions, there is a sturdy thread of belief
¢in the power of home economics go respond
. to hoth constant and changing family con-
ditions amd' needs. and to educate indi- - .
viduals for their family roles and re- AT
. sponsibilities. The best home economics ¥,
programs have always been based on the E
realities of family life. They have - . .
-been family-=focused rather than 'skill: ) LA
oriented. The number of these "best" o
- programs is growing if one can judge . .
. from reports of program.content to the, -
U.S. Office of Education:. - That is, thére ,
are increasing numbeérs- of programs giving ,
.emphasis to family relationships, child = -.
v development’and-guidance, home manage- . .
- ‘ment, home environment, and consumer. .

, \ problems. Concomitantly, there -are 'fewer .
¥ .- -programs. giving major- emphasis to the . S
"+ . skills of sewing and cooking, dlthough o

these are appropriately included in pro- B

: - grams to some extent in terms of. their - |

. . -> contributions to family we}l-being.,kf St

o : 7 : . - . {

e Unfortunatlely, there are few studies .
“of the -impact .of home econpmics’ programs.
'.on,individuals.ahd families. Still, it 0
" really is$ not just a case of "fond hope." . ' .

Most home economics teachers can relate
:anecdotes which illustrate how home eco-
. homiecs' instruction flas impacted on stu-

- [ ; . < .p. i . :! \
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dents and their families.
> The author recalls Cornelia, her
home economics student for three years
-in a Midwestern high school. The high
school pr1nc1pa1 and several faculty
members stated tha;éat was a triumph of
~ the school, and particularly of' the home
- economics program, that Cornélia. became
" the first member of her famlly to stay
. out of trouble with the law,. to. co
‘'high scheol, to establish a ; b
and even, to become a communi ' eader;,
Cornelia's home economics . '
a comprehensive one w1th amily life, as
the focus. . L

She remembers John who came back to
visit three years after graduation to say
that he and his wife were buying furni-
ture for their first apartment and to
express appreciation for.the unit of

".study on the home environment -and con-
~—sumer buying of furnishings and equip-
ment that helped prepare him for his
homemaklng role. '‘Cornelia and John are
* ‘but two of the many students recalled by
the author when she thinks of students
whose lives were affected by their home
economlcs programs.

‘A former Wisconsin state superv1sor
~ of home ‘economics at{the postsecondary
. ' and adult levels reported that.in 1977,
. _ '28,826 persons were served by home eco-
! < - nomics programs. 106 : over 50 percent
- . of these were in depressed areas. Major
. . program emphases were: :

286
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N ' 1. Consumer -education for:
' ' . welfare recipients
. low income rural famllles
.. senior citizens _
L e . . minority groups such as blacks.at
v e . . 0IC, Spanish speaking through.
. T «+ 7 consortium efforts, Vietnamese,
. Native Americans through mo-
bile unit, and others
‘o . new home owners,-low.income i
: families
. 2. Parent education for:
. Head Sstart parents
. single parent ‘families
A " .o low income, disadvantaged
. L padrents enrolled in postsec-
’ ondary programs -
. parents with problems through
o o Family Living discussion group
. . o approach, serving 6,000 per-
sons in Midwaukee Area District

3. Nutrition education for:
o . .Vietnamese wefugees

e . low income families, rural and ’

.\\ - - urban. - '
. 2 ~ ™..residents of the Spanish speaklng
. " community

L . Head Start parents
C A " .. senior citizens g

In.these programs, linkages with
relevant social agencies enhanced prog-
* ram effectlveness. Agencies involved
included city and county sbcial service
agencies; Family Services, Head Start,
public schools, University Exténsion
systems, family court, consumer groups,

o 287 _
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housing tenant groups, Manpower Training
through OIC, GM, and CETA, and prisons.

Chgistine Nickel, formerly a Wis-
consin State gupervisor of Home Economics
Educatfon and presently Director, Bureau ,
of Program Accountability, State Board
for Vocational-Technical Education, who
supplied the foregoing information, shared
a number of stories of students who bene-
fitted from these programs. :

There was the young mother in Mil-
waukee, struggling to stay off subsidized-
income, who attended a nutrition class

. to learn about diet and shopping at the
supermarket. According to the mother,
the family is now eating nutritious meals
as well as saving money.. )

An urban-area project helped handi-
capped adults impPove buying practices
and meal planning and preparation, learn
how to use household equipment, select
clothing suited to their special needs,
and develop home management skills. It
also helped these students identify‘pos-
itive personal qualities and build upon *
them.

Home Economics is a broad and varied
program'and home economists are some- . -

) times viewed as trying. to be all things
to all people. Those.in the field who
have an abiding faith in its goals,
ideals, and programs may find it diffi-
cult to keep expectations realistic.
Objectives in terms of desired and real-

- istic outcomes .have not always been
- specified, and, even less frequently

-

e e
e
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'have assessments of student growth, in
terms of actual behavioral change, been

- .'made. The mandated assessment of home

economics should provide invaluable in-
formation regarding the effectiveness of
the programs and activities of/the field
along w1th dlrectlon -for the future.

. To summari ze, although there are -
limited empirical data to support the
claims made by home economics advocates,
the:e is an abundance of supportive

"soft" information. It is 'to be hoped - .
that the N.I.E. studies of home economics
will supply the kind of information re-~
gardlng program effectlveness that has
been lacking. .

Based on her many years of experl-
ence in-.the field of home economics edu-
cation and such data about programs as
are available, the author has concluded
that: ' » o
. consumer and homemaklng educatlon‘ﬂ‘
' sought to remain in vocatlonal

educatlon ) v
. homemaking is an occupation of "

all persons to some degree and,

for some, a full-time career,

hence should be treated as a

vocational subject.

. home economists and consumer and
homemaking programs have a hum-
anizing effect on the rest of °
vocational education, and
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o ' . consumer and homemaking.education 7;
.. s the most effectivé delivery -
. - system for educatlon concerned e,
= with home and- famlly life prob- ‘
‘lems and 1ssues. -

o Nhat 1s recommended is the- 1mprovea .
e management and strengthenlng of - ‘Present :
structures and programs in. home -econo-
mics. There is no need for'a complete
4 'tre-organlzatlon at this time. That
.. @ response is too simple. ‘It gets every-
; one off thte accountability hook. It.
.. ' 'postpones evaluation because "How can
*  .you expect results ‘from a recently re- - - -
structured program?" As practiced by .
many agenciés, frequent .re-organization
defers assessment of results or in-
sutes’ that a "day of reckoning" never
4 .- tomes. It makes Pifning down responsi- - °
L bility difficult, .if not impossiblea

v

T Lo «,After the national assessment of the . )
“. ..+ (Phsumer and Homemaking Education Pprog-
: ram has been completed as a result
of.-findings it is possible that a con~
clusion may be reached that a reorgani-
zation of the progran and delivery sys-

* tem for home and family life education

. Or an alternatlve system is indicated.
’However, such a conclu51on at this tlme’
_is unwarranted

.

v [ .
o . .. . P

. B Alternatlves el 7‘ >

‘§"

. v ’

N extheless, one might speculate

, ' about pz551ble alternatives to the pre-
sent program and, deilvery system.




Y 1. Assign conauher—hamemaking education to
general edhcétion' :

One alternatxve, whlch some advoc-.
ate, would involve. pla01ng consumer -and
‘homemaking education in the general edu-
cation category while re-assigning .the
wage -:earning aspects to vocational edu-.
cation.. This would probably mean assign-
ing no. federal funds to Consumer and
’\Homemaklng Educaplon.

Results would pos51bly 1nelude-

. fragmentation of the Consumer
and Homemaking program, with . --.
various departments of the
school taking on responsibili-
ty “for relevant aspects. What

" would be lost would be the in-
tegrated approach to family’
problems that is characteristic

and the "power" of home
conomlcs. , , —

. lessened service to disadvan-
taged, handicapped, and pther.
"special needs" 'groups since.
these are more expensive pro-
-grams which could be e¥imina-

v " ted in a 'dollar crunch.: ’

. 'a return to more home-econom-
ics courses based on student
interests in skill areas in
"€hose schools where more mean=-
ingful programs are not well
esgablished.

- ) e./
) S l L
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A loss eL the huﬂaanlng in-
fluence of the program to other
areas of vocatlonal educatlon.

.t

As courses to prevent. fahlly

:problems are reduced in number,
an increase in courses and pro-

grams designed ast¥"cure." -

{
An ellmlnatlon of ‘some wage-
eéarning home ecqQnomics pro-
grams because of loss of the
supportive consumer ‘and home-

making aspect.

Even greater failure tb,ex-
ploit the commonalities- of the
two program aspects (consumer-

~ homemaking and wage-earning)

for the cost- beneflt‘results.

~

‘ On- the plus side, greater en-

rollments in the Consumer-
HomemaKing Education (or simi--.
lar) classes because of free-
dom from the stigma of voca-
tional education: (The author
does not believe this would be
a result, but some would not
agree with her.)

E11m1nat10n of the Offlce of
Education and State. supervisory
roles in.the.total program

and, as a result, loss of some
stimulation for érOgram im-
provement and in-service edu--
cational activities.



2. Eliminate the present program and offer
home and family life education as a
specially funded program through -another

. agency

One possibility that has been sug-
~gested is to place home and family life
education. in the Office of Child Devel- :
opment. The anticipated ‘result would be

a narrowed program primarily cons1st1ng

of parenting skills, child development,

and possibly family relationships, along

., with reduction or elimination of con-

sumer education and education related

to the home environment, foods, and K
clothing. A loss OJf de51rabhe linkage

o

)

A

" - with other educational programs of O.E.

is also likely to result.
.. i
Another possibility that has been
" offered is to place home and family life
eéducation in the Department of Agricul-
ture and develop and exploit linkages
~ with USDA Extension programs in family
living. Again, this would tend to sep-
arate home and family life education in
the schools from other educational pro- .
grams of the schools because of dlffer—
ing administrative arrangements. ' Link-.
age¥ between ﬁpme Economics programs in
the schools and Extension are highly
-desirable. However, transferring admin-
istration at the federal level to the
Department of Agriculture would not ap-
pear to be the most sound way of achlev-
ing such 11nkage.



LA
i

8. Fund
‘home-based program:but prov1de nd fed-
eral funds for in-school programs

This is a somewhat attractive. alter-
native which would serve to encourage
innovation but it is probably ahead of
its time. Some funds should be set aside
for home-based programs delivered via
television, radio, newspapers, computers,
etc. But, these should be Supplementary
and complementary to school-based pro-
grams. K

Difficulties in achieving access to
- media for delivepm of home and family
life education d be a problem in a

, home-based program.  However, on the plus
side, this alterqat1Ve would take jnto
account the changing population (more
older persons) and anticipated lower:
school enrollments.

_J N

"k k Kk k %

Doubtless, there are other alter-
natives to the present programs and de-
livery systems of Consumer and Homemaking
Education. 2all possible alternatives
should be ®xamined.

But, fir things flrst' Let us
boldly face up )to assessment of the
programs which are developing from the
'76 Amendments and see just where the
field stands before. dec1d1ng on a
major re- dlrectlon.

v
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Follow1ng is the Consumer and Homemaklng
'part of the Education Amendments of 1976 7
" as the author would like to see it writ-

ten.

[

Homemaking and Consumer Education

(Those parts changed ‘in substantlve ways

are’ underllned )

- ~

- From the sums made available for
grants under this subpart pursuant to
sections 102 and 103,  the Commissioner
is authorized to make grants to States
to assist them in conducting homemaking
and consumer -education programs utilizing

- E 4
N ‘.
s

the establlshed home economics delivery

.system.

(b.) Grants to States, urider Ehis

subpart ‘may be used, in ac-
cordahce with five~year State

plans and annual program plans -

approved pursuant to section-

109, solely for (1) educational

programs in homemaking .and ,
consumer educatioh consisting
of instructional programs,

" services, and, act1v1t1es at

all educat10na1 levels for ‘the
occupation of homemaklng in-

cluding. but not limited to

family relationships, child
development and guidance and
parenthood education, home"
management (including resource

' .management), the home environ-

» B
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Ed

?

ment, consunmer ‘education,

-fodds "and nutrition, and
clothing and textiles, which,
(7). encourage participation
of both males and females to
prepare ‘for combining the

roles of homemakers and wage
earner; (B) encourage elimi-
nation of sex stereotyping in
homemaking and consumer educa-™
tion;. (C) give emphasis to
problem-solving methods which
both avoid simplistic prescrip-

tion and show respect for the

learner and his or her family
‘of origin; (D) give greater
consideration to social, -eco-
nomic, and cultural conditions
and needs¥ as a basis for pro=-'
grammatic decisions; (E) en- .
courage oufjreach.programs and
linkages wijth other agencies-
in addressing the: needs.of . -
aged; young childrdn; schoél-
age parents; single parénts;
~handicapped persons; socially,
ecOnomically;-andreducationally.
.disadvantaged persons; and
those in corre tgonal insti-
tutions and g#0up health care
facilities}_(F)”g;gpdre males
and females who Kave.entered

)r are preparing to enter the&
'work of the home; (G) focus
on_the family and the indivi-
dual in the context of family
and emphasize family relation-
ships, chijd care and guidance
and parenting, home management,

Lo 296 -
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(c.)

(d4.)

.\v
7 . '
and nutrition to meet current
societal needs; and (2) ancil- .
lary .services, activities, and

--other means of' assuring quality

in all homemaking and consumer
education programs such ‘as

. teacher training and supervi-

sion, curriculum development,
research, program evaluation,

~experimental .programs, devel-

opment of instructional mater-
i1als, provision of equipment,
and- State administration and'.

1eadersh12.

Notwithstanding the provisions
contained in section III (a)
from a State's allotment de-
termined under section 103 for
any fiscal year from the funds
appropriated pursuant to sec-
tion 102 (c¢), the Commissioner
shall pay to each Statg an

~ amount equal to 50 per centum

of the amount expended for the

"purposes set forth in subsec-

tiog (b) except that the Com-*
misSioner shall pay an amount
to each State equal to 90 per
centum of the amount used in
areas described in subsection
(d).

‘At least one-third of the Fed-

eral funds made available under
this section to each State .
shall be used in economically
depressed areas. or areas with
high rates of unemployment for
programs designed to assist °



consumers and to help improve
home environments and the qual-
ity of family life and child
care. - _

(e.) Additional funds are to be made
available under this subpart,/’///
for the sole.purpose of con-
tracting for exproratory edu- ’
cational programs.in home and
‘family life, child care and

, : guidance, consumer education,
i and aspects of home management:
to be delivered into the home,
utilizing the home as learning
center, through media of com~
munication such*as television,
radio, newspapers, and compu-
‘ters. Assessment of program
) effectiveness will be part of
o each contracted project.

(f.) All aspects of the Homemaking
and Consumer Education program
outlined in this subpart will
be under the direct supervision
of three specialists trained
in the field of home economics

" education who are memhers of
the vocational-technical edu-
cation staff of the Office of
"Education.

1

Recommended fundiﬁg levels:

- Section (b.) $100,000,000 per
’ annum
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Section (e.) $ 4,000;000 per -
annum '

- \

Note: Consideration should be given
the possibility of additional
special funds for nutrition
education at the elementary’
level. N

¢

1

302




FOOTNOTES
9,
'l. Branscombe, Art, "Making_Youths Successful .
May Fight Drug Abuse," The Denver Post, '

August 12, 1977 p. 16.

2. Toffler, Alvin, Future Shock, New York Random
' House, 1970, p. 214. '

3. Smith, Bunny Othanel, William Stanley, and
Harlan Shores, Fundamentals of Curriculum

Development, New York: World Book Company,
£“I§55, p.s 152.

4. Consumer/Famlly Manager, An As§oc1ate Degree
¥ . Program in Home Economics: Project Status
" Report, Phase III, Madison, Wisconsin: Wisconsin
Board of Vocational, Technical, and Adult
Education, 1977, p. 4.

: L}
5. Ibld pp. 8-2. ‘

6. Noted in comprehensive report, Curriculum
 Development, the Part I Program, prepared by
Elizabeth Simpson for the NaEional Research
CounC1l 1975. , s

7. Novak, Michael, "The Family Out of Favor’

- Harper's, April, 1976, p. 43.

8. U S. Department of Labor, 1975 Handbook on Women
Workers (Women s Bureau BuIletin 297), Wasﬁlngton,
D.C.: U.S. Government Pr1nt1ng Office, 1976,
p. 137. :

9. U.S. Bureau of the Census, Statistical Abstract
of the United States, 1976- (97th ed.), Washington,
D.C.: U.S. Government Printing Office, 1976,
p. 39. _

10. Ibid, p. 1,

11, Orthner, D.K.,'T; Brown, and D. Ferguson,
. "Single~parent Fatherhood: An Emerging Family
. Lifestyle," Family Coordinator, 25, October, 1976,
p.' 429. ~. : g

‘w

12. NBC News, NOW (speciél broadcast), June 30, 1977.
- 301 -

303



13.

14.
- 15.

l6.

17.

21.

22.

23.

24.

25.

Governor's Comm1551oq on the Status of Women,
Wisconsin Women and the Law (2nd ed.),
Madison, Wisconsin: The University of Wisconsinf
Extension, 1977, p. 20.

Ibid, p. 58.

Produced by Par;nts' Magazine Films, In&., in
association with The National Alllance Concerned
with Séggqé -Age Parents.

Leaflet describing series of four Sound-and-
color filmstrip sets on"The School-Age Parent, "
Parents' Magazine Films, Inc., p. 1.

U.S. Bureau of the Census, "Characteristics of .
the Population ‘below the Poverty Level: 1974,"
Current Population Reports, Series P-60, No. 102,
Washington, D.C: U.S. Government Printing
+ Cffice, 1976, p.-40. '

.

Ibid, p. 24.

Ibid, p. 40.

P

Dupree, Cal, "Meeting the Future Vocational Education
Needs of Native Americans,” The Future of
Vocational Education, Columbus, Ohio:. The Ohio
S University, The Center for Vocational
Edu®ation, 1977, p- 129

‘Ibld, p. 136. 3

U.S. Bureau of the Census, Statistical Abstract of
the United States, 1976 (97th ed.), Washington,
"D.C.% U.S. Government Printing Office, 1976,

. P. xviii

U.S. BureauQf the Census, "A Statistical Portrait
of Women in the United States," Current Populatién
Reports, Washington, D.C.: U.8. Government e
Printing Office, 1975, p. 1.

"Ibid.

U.S. Department of ‘Labor, 1975 Handbook on Women
Workers (Women's Bureau Bulletin 297), ¥ Washington,
'D.C.: U.S. Government Printing Office, 1976, p. 3.

- 302

Y 3



27.
28,
<29,
30.
31.

32.

33.

34,

35.

36.

37.

*

38

39,

T40.
41,

:Be11 Colleen S.,

America's Children, 1976, Washlngton, D C.: National
~ Council of Organlzatlons ‘for Chlldren and
~ Youth, June, 1976, p. 56. \

.

‘Ibid, p. 72. - Rt ‘

Ibid, p. 73.° } 1‘j>

Ibid, p. 74. - S N

. Ibid. - . o N s \-_ p,‘

U.S. Bureau of the Census, Statlstlcal Abstract of ?
the Unlted States, 1976 (97th ed.), Washingt on, <
D.C. U.S5. Government Prlntlng Offlce, 1976,

P. XlV“).

"Now, the Revolt of the 01d,' Time, October 10, 1977,
p- 18 - Y . _

U.S. Bureau of the Census, "Characteristics of the
Population below the Poverty Level: 1974," '
Current Population Reports, ‘Series P-60, No. 102, ,
Washington, D.C.: U.S. Government Printing Office,
1976, p. 8. .

"End of Youth Culture," U.S. News and World Report,
" October 3, 1977, p. 56.

Ibido o . . R 4

Ibid, p. 54.

4

A lecture, "Under tandlng Your Mlddle-Aged Children,"
proved popular awi or cltlzens group in
Madison .Wisco

-

' zrent Status of American Families
and Related S;}la Issues: An Overview, unpublished
- paper, Univergity of WlscohsI—?Maaison, School
" of Family Regources and Consumer Sciences, 1977,
p. 20.

House Bill 1822, 80th General Assembly, State of
Illinois, Displaced Homemaker Assistance Act,
1977 and 1978, p. 1 K v

Ibid, p. 1;{

S " . : l N ) a‘,‘f‘
Goodman, fllen, "Displaced, Replaced, Misplaced d
Homemakers, AHEA Action, November, 1977, p. 2. P

303 3()0



r

LIS

g 4?. David, i., "Jintheliaﬁ_ Crusader for ‘Homemakers,"
: Good Housekeeping, June, 1977, p. 156

43. Glick, Paul .C., "Some Recent Changes in American
Families," U.S. Bureau of the Census, Current
Population Reports, Series P-23, No. 52,
Washington, D.C.: U.S. Government Printing Office,
1974, pp. 12‘13 . v ,

44, Ibid, p. 13.
45, irhid : - | .

46. Parsons, T. and R. Boles, Family Socialization and
.Interaction Process, Glencoe, Illinoig: The Fr Free
T - Press, 1955, p\
P ¢ '
‘47. Spence, J. T., R. Helmreich, and J. StapPr . .
: "Ratings of Self 'and Peers on Sex Role Attributes
+ and Their Relation -to Self- Esteem and Conception
. of Masculinity and Femininity,"” Journal of

Personality and Social Psychology, 32 (1),
1575, p. 25. ~ R '

48. Bem, S. L.,ﬁ"Fluffy Women and Chesty Men," Psychology
Today, September 1975 9 (4), p. 62 /

49. De Francis,;V., Child Abuse and geglect Re orts,
. - American Humane Associlation, February,‘g§77.

50. 1bid.
51. Ibid.

52, Straus, M. A., Normative and Behavioral A __pects of
: Violence between. Spouses: “Preliminary Data on a
Nationally Representative USA Sample, paper
presented at the Symposium of Violence in Canadian
Soc1ety, Simon Fraser University, March 12, 1977.°

53. "Researcher Warns of Warped TV View," Wisconsin
‘State Journal June 23, 1977, Sec. 1, p.12.

54. Waters, H.»Fa,,"What TV Does to Kids," Newsweek%
February 21'\1977 » PP. 62-67, 69, 70.

55. U.S. Bureau of the Census, Statistical Abstract of
' the United States, 1976 {(37th ed.), Washington,
D. C.., U.S. Government Printing Office, . 1976, p. 38.

S 306 g -




56.
57.

58.

59.

60.
. 61.
62.

63.
64.

- Ibid;"p. xiii.

65.

66.

. 67.

.68.

69.

70.

1

-

Ibid.

Ibid, p. xiii. B | N
Ibia. - o Cn L

2
Ibid, p. xiv.

Ibid’ po xiv. : h
\Ibid’ Po 370

Y.s. Bureau of the Census, "Population Profile of

_the United States, 1976," Current Population
Reports, Series P-20, No. 307, Washington, D.C.:
U.S. Government Printing Office, 1977, p. 10.

Ibid.

Glick, Paul C., "Some Recent Changes in American
_Families," U.S. Bureau of the Census, Current
Population Reports,-Series P-23, No. 52, _
WashIngton, D.C.: U,S. Government Printing Office,
1974, p. 15. ; . ’ S .

Broderick, Carlfred B. and Jessie Bernard (eds.),

The Individual, Sex and Society: A SIECUS -

Handbogk for Teachers and Counselors, Baltimore,
aryland: \QES Johns Hopkins Press, 1969.

/ | | _ . - |
Glick, Paul C., "Permanence of Marriage,” Population
Index, Vol. 33, No._4, pp. 517-526, Presidential
Address, Population Association of America, April,
N 19670 ) .. .
'g .

Low,‘Seth and Pearl G. Spindler, Child Care Arrangements
of Working Mothers in the United States, U.s5.
'Children"s Bureau an&'U.S. Women's Bureau,

Washington, D.C.: U.S. Government Printing Office,
1968. e T ‘

Mace, David and Vera Mace, We can Héve‘Bettér‘ S
Marriages, Nashville, TennheBs€e: Abingdon Press, 1974.

Waddingtonf L., Division of'Family Servicésn State of
Wisconsin,” personal communication to C. Bell,
~June 21 and 27, 1977.

Ca

305 307



71. Anderson, David Ef, "informal;Adobtioh‘Seen Aiding T
" Blacks,"” The Washington'Star, July 31, 1977, -
po A-ls . ' . . " . ' q’ .

“
~— :

~

72, ulllvan, E., C. Tietze, and J. G. Dryfoos ‘ -
egal Abortion in the United States, 1975- 1976 "

FamlL Planni Perspectlves, 9(3), May/June 1977, P
II ¥ 7 1271, 124 1?9 ) »

73- "More Abortion Patients Are Young, unmarried, Nonwhite;
Procedures Performed Earller, and by suction; 1/5
Re) eats, Family Planning Perspectives, 9 (2),

. May/June 1977, pp. 130, 131.

74. . Shipp, D. A., Advocatlng for Responsible Parenthodé
paper presented at the 5th annual Wisconsin '

Alliance Concerned with Teenage Parents Works

\\ : . Madison,” Wlscon51n,,0ctober 14, 1976

~
r 75.  V.S. ‘Bureau of the Census, Statistical Abstract of
the United States, 1976 (97th ed.), Washington,
D.C.: U.S. Government Printing Office, 1976, p. xix

—

76. - Ibid.

. 77. U.S. Department .of Labor, 1975 Handbook on Women
ﬂg;kg;a(Women s Bureau Bulletin 297), Washington,
D.C. U.S. Government Printing Office, 1976, p. 4.

., °78. 1Ibid.
79. .Ibid, p. 138.
80. 1Ibid, p. i4l.
81. 1Ibid.

82. 1Ibid, p. 136.
83.. Ibid, p. 138. . | | .

84. 1Ibid. ] ‘ | 2
. 85.. U.S. Bureau of the Census, Statistical Abstract of
" the United States, 1976 (97th ed.), Washington, D.C.:
U.S. Government Printing Office, 1976, p. xix. :

306 308.




L] - _,' ...“ .. - . “ -
LI . Y ‘v, ‘_\.‘ . . -
N4 T - : ‘ g
* 86. 1Ibid, p. xvii.’ s Vo
R : | . . N
+ 87. '1Ibid, p. xiv. ¢ ‘ ‘- ,
. 5 ' . . » _ . . . .
".'“%8.- "The American Underclaés," Time, August 29, 1977,
AT "le ; = 127
“‘_Bo L . N j . ’
) ( ) . . . . -
- 89. 1Ibid. . _ - . .
\‘ T 4 -

90. -Ig%d,'not-italicizéd in oriqinal/stétgment.

1. 1bid, p. 15 . | S

;92.= U.S.'Bhreau of the_ansus;nStatisticalfAﬁstract of
g the United States, 1976 (97th ed.), Washington, D.C.:
U.S.'Government Printing Office, 1976, p. xviii.

93Q' AssiStént Secretary of Labor, Memorandum for the
' Secretary; Subject: The Problem of the Blue
Collar Worker, August, 1970. '

'94. Nevertheless, according to a-recent survey_ report
‘which the author of this paper read - afid, _
unfortunately, cannot -locate - it was blue collar
workers who were more supportive of minority
advancement than were middle class persons.

P

‘95, Howdbé;;x., Pink Cellar Wofkergj New Y rk, N.Y.:
-, G.P. Putnam & Sons, 1877, p. 21,

96, Séeihhem} G., "The Rise of the Pink Collar Ghetto,"
. Ms., Marqh,1977, pP. 52, —

¢

97. The term "Family Da&" rather than "Parents' Day"
is used in order that no student will feel ieft
) out. Students are invited to bring parents,
husbands, wives, grandparents, aunts, uncles,
‘cousins, and/or friends (socia family).
e S ® ' -
98. "Family of Four," Wisconsin State Journal, Parade
L Magazine, June 26, 1977, p. 11...
99. U.S. Bureau of the Census. Statistical'Abstfécf of

the United States, 1976 (37th ed.), Washington,
§/2y ’* D.C.: U.S. Government Printing Offite, 1976..
7 ‘ f '3 . : .

\

“«r

3



‘ 0 e A e
100. Focus II, Task Force gﬁpsinted by th Home gqonqmiés, e
Committee of ECOP, Home,Economics’Extensaon\' ..
Service, p. 11. @ . ) .

~

101. ‘Nelsoh, Helen Y., "The Unpriced Services of the
' . Ufipaid Homemaker," American Vocational. Journal,

P ‘October, 1977, p. 36. I -

. / . : Lt “ .

_ . . | . .
;92. Ibid, p. 37. . v . ot . . \

103. Federal Supplement, Vol. 195, St. Paul, Minnesota:,
y v West Publishing Co.6 l961,»pp. 557-562. - '

104. Broudyy Harry S., "Home Economics as General
Education," * Contemporary Issués in Home Economics:
A Conference. Report, University of IIlinois,
Urbana, Illinols, 1965, p. 28.

105. Simpson, Elizabeth J., ”"Constants Affecting the
Home Economics Program," American Vocational
Jourhal, November, 1960, pp. 14, 29-30.

106. Consumer and Homemaking Educatibn if Wisconsin fof

.. ° FY '77, unpublished report.
]
4 . U 8 GOVERNMENT PRINTING OFFICE : 1979 626-114/1520
n
‘o
1 - R
L} ' "
’ %
L]
. v i
s
-
Uy o
-~ -
¢ .
» 2 * +
* e
LA +. 3 - ?

. 308 ;



